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LGBTQ+ Equals Me. A Skip, a Hop, and a Jump! 
Year 9 English Scheme of Work

Introduction
For centuries Lesbian, Gay, Bisexual, Trans, Queer/Questioning and those that express their gender iden-
tity or sexual orientation in different ways to the mainstream (LGBTQ+) have been criminalised, repressed, 
discriminated, bullied and the subject of prejudice and intolerance. But where equality has been achieved 
through legislation nationally and through grassroots campaigning; the experience of growing up LGBTQ+ 
in East Sussex can be very different. LGBTQ+ communities in East Sussex remain largely hidden and their 
stories untold. For local young people who identify as LGBT or are questioning their sexual orientation or 
gender identity it can be isolating and marginalising. 

National research by Stonewall (2017) reports that LGBT young people are at a greater risk of bullying 
and mental health problems. They found that 45% of LGBT pupils are bullied for being LGBT in school. In 
addition, more than four 80% of trans young people have self-harmed, as have 60% of lesbian, gay and bi 
young people. More than 40% of trans young people have attempted to take their own life, and 20% lesbi-
an, gay and bi students have done the same.

Local young people tell us that the stark national picture that the Stonewall Report depicts rings true for 
them. They have been victims of homophobia, biphobia and transphobia particularly in their schools and 
have experienced mental health distress as a result.

It is recognised that being able to shape and explore one’s own identity in a safe and accepting society is 
a crucial element in the health and wellbeing of both young people and adults. As such, it was felt that a 
project that engaged young people with the heritage of a community they identify with, who have lived 
through similar experiences and contributed to societal change is not just about historical research but also 
about inspiration and empowerment. Looking back and understanding the past would help young people 
be better informed. They would be more aware and be proactive in making a positive contribution to bring-
ing that heritage to life through reinterpreting it and drawing on it as a term of reference to support them in 
addressing present challenges and bring wider awareness.

In January 2019, East Sussex County Council was successful in its bid to the National Lottery Heritage 
Fund for a project involving local LGBTQ+ young people entitled LGBTQ+=Me. A Skip a Hop and a Jump! 
The yearlong project was a partnership project with The Keep Records Office, De La Warr Pavilion, Ditch-
ling Museum of Art and Craft, Towner Gallery and Hastings Museum and Art Gallery and brought young 
people into contact with local LGBTQ heritage through exploring collections of objects, books, films and 
documents in museums, galleries or archives. They also recorded oral histories with older members of the 
LGBTQ community to hear their memories and experiences. The young people undertook workshops and 
produced artwork, including creative writing, using the original heritage artefacts as inspiration which has 
been made into a virtual exhibition. 

With the intention of bringing the LGBTQ histories to life this is a mainstream Year 9 English scheme of work 
consisting of 5 lessons, which includes extracts from relevant writings and pieces of art as well as the young 
people’s art, creative writing and film work.

Schools should ensure that LGBT people and experiences 
are reflected across the curriculum, to celebrate 
difference and make the diversity of LGBT people visible
Stonewall (2017).



Overview of scheme of work
This short sequence of lessons has been developed to recognise and celebrate LGBTQ+ history by 
exploring works of writing and art. However, the emphasis here is first and foremost on the work itself; the 
richness of language and images, which can lead to deeper discussion, analysis and evaluation, alongside 
encouraging the students’ own creative output. While these lessons are an output of the LGBT+=Me 
project, it is not the aim to clumsily shoehorn moral messages about gender and sexuality into every lesson, 
although discussions may of course ensue. While there are clear links with PSHE, these are fundamentally 
English lessons, with questions of sexuality and gender identity woven in. Most of the work studied 
originates at Charleston, home to the Bloomsbury group, a largely queer group of artists, writers and 
thinkers, but it is their creative output, rather than the writers’ sexuality or gender identity, which is the main 
focus of study.

This is “knowledge to be made, not given” (Harold Rosen). Outcomes should be unpredictable rather than 
prescribed, as long as a spirit of acceptance (and celebration of) different perspectives inform the teacher’s 
delivery of the content. Subtle discoveries, experiences, perceptions and imaginings are more likely to leave 
a lasting impression than a ‘join the dots’ approach: please feel free to adapt, edit, cut or extend this lesson 
content. In David Didau’s words, any scheme of work is like a cookbook, and it is essential that anyone 
delivering it is given the autonomy to dip a finger in and ‘taste’ the learning to ensure that it will work in 
their own classroom.

The main Learning Objectives are based around understanding different perspectives: there is no formal 
extended essay or assessment. These lessons would most naturally fit at the end of one of your school’s 
existing termly Year 9 schemes, for example poetry or persuasive writing.

Suggested lesson sequence:

•  Begin with a lesson exploring different perspectives. Different visual stimuli 
are used – two paintings of the same pond at Charleston, by different 
people at different times (Vanessa Bell and Duncan Grant). Students are 
asked to think of words linked to the first painting, then to describe it 
without using any of those words, challenging them to use a different 
perspective/tone. The second painting is then shared, and the lesson 
ends with students arguing for different interpretations of these images, 
recognising that different people will see things in different ways.

•  The second lesson focuses on ‘Days I Enjoy’ by Vita Sackville-West.  
Rich phrases in the poem are explored, linking to themes of identity, 
freedom and repression.

•  Lesson 3 involves a ‘What if?’ scenario, based on ‘Orlando’ by Virginia 
Woolf, where students imagine waking up one day with their gender  
being reversed.

•  In lesson 4, protest graffiti on racism, the environment and homophobia  
are used as a stimulus for students to think about their own protest.

•  Lesson 5 explores an identity poem and gives students an opportunity to 
write their own short piece of personal prose or poetry.



LESSON PLANS

Lesson
Learning 
Objective and 
key vocabulary

Resources Lesson Activity

1
Perspectives 
and place

To be able to 
offer different 
interpretations of the 
same setting.

Slides/paintings:

Vanessa Bell, “The 
Pond at Charleston”, 
circa 1916.

Duncan Grant, “The 
pond at Charleston in 
winter”, 1950

•  Starter: share first painting (a picture 
of a pond at a place which was special 
to many artists and writers). Give the 
class one minute to write down as many 
words as possible which link to the 
picture (e.g. golden vivid mirror rich).

•  Students are then asked to describe 
the image without using any of the 
vocabulary they thought of for the 
starter. Stretch options: Vary sentence 
length and word order, include sensory 
writing, use poetic devices such as 
simile and alliteration.

•  Hear some examples (or peer assess) 
and evaluate – how did it feel being 
forced to use different words? How did 
it change the tone/perspective of your 
writing?

•  Next, share the second picture of the 
pond, by a painter who knew the first 
artist, 34 years later. How is this example 
different to the first one? (Season / 
weather, but also perspective, emphasis, 
style, focus…).

•  Many people would see the winter 
painting as unpleasant… but perhaps 
some people will feel a connection 
to this winter scene.  If time, ask pairs 
to try to write a paragraph describing 
this winter pond in a way which makes 
it seem beautiful, complex, pure or 
unique, rather than solely negative 
(stretch options as above). Share some 
examples if time allows.

http://www.charlestoncollection.org.uk/index.asp?page=item&mwsquery=%7bIdentity%20number%7d=%7bCHA/P/78%7d
http://www.charlestoncollection.org.uk/index.asp?page=item&mwsquery=%7bIdentity%20number%7d=%7bCHA/P/78%7d
http://www.charlestoncollection.org.uk/index.asp?page=item&mwsquery=%7bIdentity%20number%7d=%7bCHA/P/78%7d
http://www.charlestoncollection.org.uk/index.asp?page=item&mwsquery=%7bIdentity%20number%7d=%7bCHA/P/70%7d
http://www.charlestoncollection.org.uk/index.asp?page=item&mwsquery=%7bIdentity%20number%7d=%7bCHA/P/70%7d
http://www.charlestoncollection.org.uk/index.asp?page=item&mwsquery=%7bIdentity%20number%7d=%7bCHA/P/70%7d


Lesson
Learning 
Objective and 
key vocabulary

Resources Lesson Activity

2
‘Days I Enjoy’

To be able to untangle 
complex images 
linked to identity.

Slides/paintings:

‘Days I Enjoy’ by Vita 
Sackville-West

•  Starter: students are shown three word 
clouds, selecting the most positive, 
negative or complex word from each 
image and explaining their choices.

•  Read ‘Days I Enjoy’, explaining unusual 
vocabulary if needed (engagements, 
patchwork, contrived, strickly). Students 
are then asked to answer the following 
initial questions:

	 What	are	your	first	thoughts?

	 	Are	you	puzzled	or	intrigued	by	
anything	about	the	poem?

	 What	do	you	like	about	it?

	 What	does	this	remind	you	of?

•  After feeding back the above, give 
students key images to untangle 
(see below). For each example, ask 
students to dig deep and look for 
multiple meanings, different layers of 
interpretation (sample questions below, 
or you could use, for example, de 
Bono’s thinking hats). You might prefer 
to give different individuals or groups 
one example to work with.

 “inner peace” What does this mean? 
  Where does it come from? How long 

does it last? 

  Who might disturb your “inner peace”? 
Why?

  “broken mirror” What do you already 
know about broken mirrors? What 
would a broken mirror do to your 
reflection? How might this make you 
feel? Why would someone feel like they 
are reflected in a broken mirror?

  “scrap” What does this make you think 
of? What do you usually find scraps of? 
Why might someone feel like a scrap of 
their real self? 

•  Allow time to share findings and link 
them to the idea of identity (celebrating 
difference, recognising common ground 
and shared experiences).

https://allpoetry.com/Days-I-enjoy
https://allpoetry.com/Days-I-enjoy


Lesson
Learning 
Objective and 
key vocabulary

Resources Lesson Activity

3
‘What if?’ 
scenario

To improve empathic 
writing skills.

•  Optional starter. How would you feel 
if you woke up one morning and were 
suddenly… a soldier in a warzone? 
Shipwrecked on a desert island? 75 
years old?

•  Share the following sentence from 
Virginia Woolf’s ‘Orlando’: “Orlando 
was a man till the age of thirty; when 
he became a woman and has remained 
so ever since.” How would students 
feel if they woke up and had suddenly 
swapped from their birth gender? 

  Describe your thoughts and feelings 
when you first wake up.

  What would you do with your day?  
How would it be different?

  How do your friends react to the 
change?

•  Explain that Virginia Woolf, the writer 
of the story ‘Orlando’, challenged many 
gender stereotypes and tried to escape 
the traditional expectations of women in 
the early 20th century. 

•  Share some gender stereotypes and ask 
students to re-read their diaries to see 
if they have used any of these in their 
writing (e.g. girls are more emotional, 
girls prefer pink, boys don’t take things 
seriously, boys like sport, girls are vainer, 
men are braver, girls like reading, boys 
like maths and science, women are 
caregivers, men are leaders). 

•  Where time allows, explore some of 
these stereotypes. Use questions to 
challenge stereotypes e.g. where do 
stereotypes come from? Are we limited 
by other’s expectations? Where is the 
gender divide most noticeable in the 
school? 

•  Where has the students’ writing avoided 
stereotyping? 

  For more information on gender 
stereotypes in schools see below

 IGB-gender-stereotypes.pdf (iop.org)

https://www.iop.org/sites/default/files/2019-07/IGB-gender-stereotypes.pdf


Lesson
Learning 
Objective and 
key vocabulary

Resources Lesson Activity

4  
Graffiti 
messages

To understand how 
graffiti is used as a 
method to carry a 
message to a wide 
audience.

Slides with protest 
graffiti. 

Slide with graffiti art 
from LGBTQ+ project.

•  Starter - share slides 1, 2 and 3 
(exploring racism, the environment and 
homophobia).  For each example… 
can students explain what each piece 
of graffiti means? Why might a person 
want to say this?

•  Ask students to come up with their 
own slogans or phrases which could be 
used in graffiti art. What is important to 
them? What do they want to change? 
Is there anything that came out of 
their poem in the last lesson? You may 
need to model more examples and/
or come up with a bank of powerful 
words to scaffold this. Student ‘graffiti’ 
phrases might link to, for example, 
race, identity, the environment, gender, 
injustice, politics, education, sexuality 
or technology. They are aiming for 
concentrated bursts of language rather 
than extended pieces.  Students are 
then given a chance to share some 
examples and explain why this is so 
important to them.

•  Students redraft and improve their 
graffiti phrases, with time for quiet 
reflection and questions. You might 
want to create a ‘graffiti wall’ to display 
this work. If necessary, point out that 
actual graffiti of property is not being 
encouraged in this lesson.

•  If time, discuss how other modern 
media has been used to protest/
campaign, e.g. Greta Thunberg on the 
environment, Black Lives Matter.



Lesson
Learning 
Objective and 
key vocabulary

Resources Lesson Activity

5  
Personal 
writing 
around 
identity

To be able to explore 
different parts of 
our identity through 
writing. 

Hard copies of the 
poem you choose to 
use. Two have been 
written by young 
people involved in the 
project and can be 
found in the back of 
this resource as can the 
poems by Dean Atta or 
Jackie Kay. 

Clip of your chosen 
poem. 

The young people’s 
poems can be found 
below.

The Moon and I: 
https://youtu.be/
E6iCrXxIrtk

Dragon Heart: 
https://youtu.be/
aOFmwXoCPto

Dean Atta poem here

Jackie Kay poem here

Additional poems that 
you might want to 
explore that have been 
produced by groups of 
LGBTQ young people 
in Peacehaven and 
Crowborough as part 
of the project are found 
below.

What’s in a word: 
https://youtu.be/
s1Oi53DtlhE

PRIDE: https://youtu.
be/gBlhG3WdSrI

•  Hand out copies of one of the identity 
poems. (A poem by James, Cai, Dean 
Atta or Jackie Kay) (one is suggested). 
Pairs quickly highlight the words which 
initially jump out at them. Why do those 
words seem important?

•  Show a clip of the poem or read 
together as a class. Which aspects of 
their life does the poem mention (place, 
food, family, music, love, regrets…)?

•  Individuals then write their own short 
identity piece. This writing could be in 
prose or verse. Model as needed. Some 
students might find it helpful to answer 
a series of questions but others would 
find this too formulaic. You could use 
the aspects above to help structure 
writing (place, food, family, music,  
love, regrets).

https://youtu.be/E6iCrXxIrtk
https://youtu.be/E6iCrXxIrtk
https://youtu.be/aOFmwXoCPto
https://youtu.be/aOFmwXoCPto
https://www.youtube.com/watch?v=uqK4U47JvWI
https://www.youtube.com/watch?v=4Y3aRdUL-Yo
https://youtu.be/s1Oi53DtlhE
https://youtu.be/s1Oi53DtlhE
https://youtu.be/gBlhG3WdSrI
https://youtu.be/gBlhG3WdSrI


Dragon Inside
By Cai Blakeway

I am brave I am bruised 
I am who I’m meant to be sleepy eyed and dead inside
Storm growing round me as purple enters my eyes 
I look dead and undone unpainted walls shift behind me as I stare through the window
the road I travel to become myself is hard but in my dented armour I keep going 
hidden under normal clothes.

The world sees in many different ways 
We all have a unique way of seeing others
I see people through inner animals 
Most people are born knowing their inner animal matches what shows on the outside
Some of us are not so lucky 
We are born knowing there is little connection 
This is because we are born with something unique
Something known forever through myth
Some of us can’t show it until we know we are not what everyone believes us to be
Some of us can’t show it until we know we are safe, free from hate, 
I was not so lucky 

I have always known I was a dragon
From a very young age I knew
I hid it as best I could behind the cover of a bearded dragon tomboy
It didn’t work as well as I hoped 
I was bullied for not being part of what everyone believed me to be

I am a dragon 
Most people believe dragons are scary cold hearted and mean
But we are kind and protective of those we care about
We are strong but warm
People are like animals mythical or not and I see who they are inside
There are scarier creatures than me 
I am a dragon



The Moon and I
By James Parks

Trans is not who I am
I like people to see me as a man
Controlling the oceans, scheduling
the tides, ripping apart my insides.

Like the moon I have a 
Dark side, a place filled with 
Anxiety, guilt and doubt
A place where no one can hear me shout

The moons light is a reflection 
Of the sun but all I saw was a son I wanted to become
So far away but yet so calm,
A bit like the scars that lay upon my arm

Just like the moon I go through phases 
trying to avoid inevitable grazes
At the end of the night 
when the sun comes up 
is another day I think will suck

But just as the sun rises
So, does the moon, trying to 
Bring someone out of their cocoon,

And when I see the moon again
I know there are no middle men
As I look up in awe 
I can be sure that all my troubles are no more



I Come From
By Dean Atta

I Come From
By Dean Atta
I come from shepherd’s pie and Sunday roast
Jerk chicken and stuffed vine leaves
I come from travelling through my taste buds but loving where I live

I come from a home that some would call broken
I come from D.I.Y. that never got done
I come from waiting by the phone for him to call

I come from waving the white flag to loneliness
I come from the rainbow flag and the union jack
I come from a British passport and an ever-ready suitcase

I come from jet fuel and fresh coconut water
I come from crossing oceans to find myself
I come from deep issues and shallow solutions

I come from a limited vocabulary but an unrestricted imagination
I come from a decent education and a marvellous mother
I come from being given permission to dream but choosing to wake up instead

I come from wherever I lay my head
I come from unanswered questions and unread books
Unnoticed effort and undelivered apologies and thanks

I come from who I trust and who I have left
I come from last year and last year and I don’t notice how I’ve changed
I come from looking in the mirror and looking online to find myself

I come from stories, myths, legends and folk tales
I come from lullabies and pop songs, Hip Hop and poetry
I come from griots, grandmothers and her-story tellers

I come from published words and strangers’ smiles
I come from my own pen but I see people torn apart like paper
Each a story or poem that never made it into a book.

The	Black	Flamingo	by	Dean	Atta,	illustrated	by	Anshika	Khullar	(Hodder	Children’s	Books)



In My Country
By Jackie Kay

walking by the waters,
down where an honest river
shakes hands with the sea,
a woman passed round me
in a slow, watchful circle,
as if I were a superstition;

or the worst dregs of her imagination,
so when she finally spoke
her words spliced into bars
of an old wheel. A segment of air.
Where do you come from?
‘Here,’ I said, ‘Here. These parts.

Jackie	Kay,	Darling:	New	&	Selected	Poems	(Bloodaxe	Books,	2007)
www.bloodaxebooks.com

http://www.bloodaxebooks.com/

