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Ark and curriculum – what are we trying to
achieve?

Our values
Aim high

Be brave

We have high expectations - of
ourselves and of each other.

We take on big challenges and
are prepared to say and do
difficult things, if that’s what’s
needed.

Be kind

Keep learning

We care about what we do
and how we work with each
other.

We're open to new ideas and
we learn from our mistakes as
much as our successes.

The Ark Pillars – our shared vision for excellence
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The Ark Model

What is it like to be a child in this school?
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Anthony S. Bryk. Redressing Inequities: An Aspiration in Search of a Method. 2017.
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“A chasm is growing between our rapidly rising aspirations for our
educational systems and what schools can routinely accomplish.
Education needs an improvement paradigm - one that recognises the
complexity of the work of education and the wide variability in
outcomes that our systems currently produce”
Anthony S. Bryk. 2014 AERA Distinguished Lecture. Accelerating How We Learn to Improve
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3 building blocks of sustainable excellence

Leadership
Capacity

Teacher
Quality

Curriculum
Development

What is the position of “curriculum” within Ark?
• Three underlying convictions drive Ark’s curriculum work:
1) Ark schools’ common mission is “to make sure that every pupil can go to
university or into the career of their choice”
2) Disciplinary thinking has been shown to be an essential part of allowing
young people, whatever their background, to understand, reflect on and, if
they desire, seek to change their society and our place within it.
3) Teachers are our greatest resource and most important agents of curriculum
implementation, they have (and should have) great power over what is
actually taught.

How does Ark view the role of the subject
curriculum within school?

The subject curriculum is not everything a school does, but it is
what a school uniquely does
• Discipline-specific knowledge, skills and understanding in broad range of disciplines
• Orientation to learning, ‘learning to learn’
• Physical and mental well-being
• Personal and social identity
• Personal capacity

• Social capacity
• Cultural capacity
• Moral, civic and political understanding, including international awareness

• (In more recent time:) Facility in technology

What does the evidence suggest about why that focus matters?
• Enhancing life chances: a knowledge-rich curriculum is beneficial for employment
options for all children
• Selective and private schools advantage lies in curriculum, not (just) social networking
• Competency-based curricula damage working class kids’ employment opportunities

• Cultural literacy
• Common cultural conversation is essential for a functioning society (especially a democracy)
• Social justice requires access to valued cultural knowledge

• The nature of knowledge
• Knowledge is a social construct (“knowledge is power”), but disciplinary knowledge has rules for
its curation and correction that make it valid regardless of the circumstances of its creation

• “Powerful knowledge” is an essential tool for understanding, engaging with and purposively
changing the social reality individuals find themselves

Therefore…
• Discipline-specific knowledge, skills and understanding in broad range of disciplines
• Orientation to learning, ‘learning to learn’
• Physical and mental well-being
• Personal and social identity
• Personal capacity
• Social capacity
• Cultural capacity
• Moral, civic and political understanding, including international awareness
• (In more recent time:) Facility in technology

Why do schools matter so much in disciplinary teaching?
“Coherence across time” – only achievable
in structured schooling
Schools can ensure confident grasp of the appropriate
knowledge, skills and dispositions at the relevant stage before
moving on to more complex iterations of the domain.

Same domain space,
at a higher level of
complexity

Building coherence in the
mind of the student requires:
• Memorisation
• Practice
• Repetition

What is the problem in achieving this?

Curriculum design stages

INTENDED
CURRICULUM

SETTING
GOVERNMENT
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TEACHER)

Too vague, no implementation
processes agreed, lots of
argument
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“timetable” and/or “subject
loading”
Might have happened
But mostly, this became the
substitute for ALL the above,
because teacher’s planning actually
enacted the curriculum (and often
contested NC)
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Teacher professional expertise as teachers of disciplinary thinking
• Teaching is not an abstract activity – it consists in teaching something specific, to a specific
person/group of people, who have a known level of prior knowledge, using provenly effective
methods of instruction.
• So a teacher needs to know:
• What they intend to teach

• Who they are intending to teach it to
• What those people already know about that thing
• What good methods of teaching that thing there are

• Therefore, teachers are (or ought to be) experts in:
• Their subject
• Subject-specific pedagogy

• Formative and summative assessment
• Effective deployment, re-deployment and adjustment of resources
• Barriers to all these include availability and quality of training, availability of time,
availability of provenly-effective resources.

What is Ark doing about this?

Established Programmes

Pilot Programmes

Ark schools’ common mission:
to make sure that every pupil can go
to university or into the career of
their choice

Teachers are the agents of curriculum
implementation and have great
power over what is actually taught

ACP Purpose
Ark’s
Mission

Role of the
teacher

Curriculum
Theory

Disciplinary thinking has been shown
to be an essential part of allowing young
people, whatever their background, to
understand, reflect on and, if they
desire, seek to change their society and
our place within it.

ACP’s
purpose
ACP seeks to enable all children–
regardless of their starting points—
to acquire and retain, throughout
school and into adulthood,
disciplinary knowledge across a
range of academic and creative
subjects.

Building
student
disciplinary
thinking

Building
teacher
professional
expertise

ACP supports, enables and enhances
the teacher as the professional
expert in the classroom. It is in “the
final foot”—the space between the
teacher and their pupil in the lesson
itself—that education happens, and
no resource, training or textbook can
change the essential importance of
the teacher in that space.

ACP Function
To achieve its purpose, ACP will

Building
student
disciplinary
thinking

Building
teacher
professional
expertise

1.Create subject-specific curriculum programmes,
based on the best available evidence about what
children need to know and retain across their time in
school and into adulthood; and how they learn, memorise
and practice what they have learnt.

1.Provide resources and training to support,
enable and enhance the teacher as a
professional expert in their subject, using their
expertise to ensure their young people have learnt all
the knowledge outlined in the curriculum design.

1.Build and maintain subject communities, bringing
together teachers and external subject experts to
make choices about what should and should not be
included in a curriculum.

ACP’s Curriculum Design Foundations
KNOWLEDGE-LED
•

In order to understand,
reflect on and, if they desire, seek
to change their society and their
place within it, our young people
must know about the world. To
do that, young people must
engage with the evidence about
the world which has been
gathered into bodies of
knowledge and modes of
thinking we call “disciplines”.

SUBJECT-SPECIFIC
•

Different academic
disciplines create and curate
different knowledge and have
different procedures and
processes for doing so. Whilst
disciplines do not always directly
correspond to a single subject in
school, all subjects draw on one
or more academic disciplines,
and the shape and form of an
individual subject’s curriculum
should be authentic to the
discipline(s) it draws from.

COHERENTLY-DESIGNED
•

Subjects are an induction
into knowledge, and must unite
the different strands of
knowledge within them into a
coherent experience across the
whole of a students’ journey
through education. To achieve
coherence, students’ encounters
with knowledge must be
sequenced carefully over time;
material taught at one point in
time builds on material taught
earlier. This means a curriculum
may not always start with the
“easiest” knowledge, but with the
most fundamental, helpful and
extending.

Curriculum Design
Architecture

What Ark believes are the core, underpinning
fundamentals of the subject, and therefore
which all children must have knowledge of by
the time they leave our schools

Subject
Foundations
The agreed sequence of learning over
the whole of a child’s school
experience, such that they will master
the Subject Foundations, through
reiteration and deepening of content

Curriculum
Map

Assessed by

Ark Common
Assessments
(ACAs)

The specific knowledge students should be
taught, divided into unit blocks in order to
achieve mastery of the discipline,
appropriate to their age and the stage they
are in the Curriculum Map

Residual knowledge:
knowledge students are
expected to retain over time.

Facilitating knowledge:
knowledge students require to
learn the residual knowledge but
are not expected to retain over time

Knowledge
Definitions

Disciplinary competencies:
skills students should have
developed or improved in the
discipline

Taking place at agreed Assessment Points
throughout the year, Ark Common
Assessments identify how successfully
children are progressing through the
curriculum, relative to their peers

Formative Assessment
Subject-specific assessments designed to identify gaps
in students’ mastery of the relevant content, for
teachers to respond to as part of adapting for mastery.

Curriculum Delivery
Architecture

Formative
Assessment

Student Resources
Everything necessary for the student to take part in the lesson.

Teacher Materials
Everything necessary to support teachers in teaching
the knowledge outlined in the Design Architecture.

This will include a Knowledge Organiser, a summary of all the residual
knowledge students will study, in a format students can use to help them
monitor their own learning, self-quiz and revise. It is likely also to include
textbooks, worksheets, and homework materials.

Student
Resources
Teacher
Materials

This will include a Curriculum Cycle Plan, where all the
required knowledge broken down into an appropriate
sequence and divided into lessons, and is likely also to
include developed examples of student work and tools to
aid effective adaptation of materials

Professional
Development

Professional Development
Training and coaching to deepen teacher subject knowledge and pedagogic
expertise. This will include subject knowledge enhancements, subjectspecific pedagogy training, programme resource training and coaching
and co-planning.

Intellectual Preparation Protocols
Resources, time and methods of distilling prior teaching learning
into effective practice for this lesson and these children.

Classroom Practice
“The Final Foot”
Everything Ark Curriculum Partnerships does is to support, enable and enhance the teacher as the
professional expert in the classroom. It is in “the final foot”—the space between the teacher and their
pupil in the lesson itself—that education happens, and no resource, training or textbook can change the
essential importance of the teacher in that space.

Resources
for Parents
Potential future
offer for parents
to engage
directly with
their child’s
learning

Teachers’ essential role 1:
professional development

How these relate

Teachers’ essential role 2:
feedback and reiteration

Subject
Foundations
Formative
Assessment

Curriculum
Map

Assessed by

Ark Common
Assessments

Student
Resources
Teacher
Materials

(ACAs)

Knowledge
Definitions
Professional
Development

Feedback for
regular reiteration

Feedback for
annual reevaluation

Classroom Practice

Feedback and re-iteration of both the Design and Delivery Architectures is
essential – curriculum is never “finished”, but there must be rules and
processes for updates to avoid confusion and incoherence.

What does this look like in practice?

Year 7
Oliver Twist:
mistreatment
of orphans

Writing correct
topic sentences

Using evidence
correctly

In addition, Bronte presents Jane’s childhood to be of harsh and cruel environments
through the repeated reference to the cold ‘dreary winter’, the girls are forced to face
the ‘bitter cold’, ‘shivering’ due to the extreme conditions. These dire conditions
contribute towards the dehumanisation of the girls – they are not cared for by those
in power, and, are instead forced to endure such suffering in order to comply with
social expectations. The girls, through this, are conditioned to deny all forms of
comfort, as it a ‘luxury’ that they cannot be offered due to their original sin from
Adam and Eve. This concept is derived from 18th century philosopher Locke who
argued that children were born of sin and punished to have purity nurtured in them.
This is implemented by Mr Brocklehurst as he attempts to not offer basic
requirements as this ‘feeds their vile bodies’ but deprive them of warmth in order to
save ‘their immortal souls’. One could infer that this conveys a lack of expenditure on
the girls from the school, as it is not to their worth – they do not deserve sufficient
food as it will prove detrimental towards their future. However, perhaps Bronte
enacts this to challenge these opinions. Within society, as this deprivation of needs
could lead to illness as it did with the typhus outbreak in the novel.

Poor sanitation and disease in
Victorian era

Writers use their novels
to convey a moral
message

Year 8
7
Linking
analytical
paragraphs
Oliver Twist:
Sherlock
mistreatment
Holmes:
Status
of orphans
in Victorian
society

Multiple
subordinate
clauses
Composing a
balanced
argument

Writing
correct to link
Using
topic sentences
topic sentences
analysis

Embedding
of
Using
evidence
quotations
correctly

In addition, Bronte presents Jane’s childhood to be of harsh and cruel environments
through the repeated reference to the cold ‘dreary winter’, the girls are forced to face
the ‘bitter cold’, ‘shivering’ due to the extreme conditions. These dire conditions
contribute towards the dehumanisation of the girls – they are not cared for by those
in power, and, are instead forced to endure such suffering in order to comply with
social expectations. The girls, through this, are conditioned to deny all forms of
comfort, as it a ‘luxury’ that they cannot be offered due to their original sin from
Adam and Eve. This concept is derived from 18th century philosopher Locke who
argued that children were born of sin and punished to have purity nurtured in them.
This is implemented by Mr Brocklehurst as he attempts to not offer basic
requirements as this ‘feeds their vile bodies’ but deprive them of warmth in order to
save ‘their immortal souls’. One could infer that this conveys a lack of expenditure on
the girls from the school, as it is not to their worth – they do not deserve sufficient
food as it will prove detrimental towards their future. However, perhaps Bronte
enacts this to challenge these opinions. Within society, as this deprivation of needs
could lead to illness as it did with the typhus outbreak in the novel.

Poor sanitation and disease in
Victorian era

Writers use their novels
to convey a moral
Discussing a topic from multiple perspectives
message
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9
Linking
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Using topic sentences to link
analysis

Embedding
of a
Building evidence to
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quotations
thesis

In addition, Bronte presents Jane’s childhood to be of harsh and cruel environments
through the repeated reference to the cold ‘dreary winter’, the girls are forced to face
the ‘bitter cold’, ‘shivering’ due to the extreme conditions. These dire conditions
Sherlock
contribute towards the dehumanisation of the girls – they are not cared for by those
Holmes: Status
in power, and, are instead forced to endure such suffering in order to comply with
The
temptation
in Victorian
social expectations. The girls, through this, are conditioned to deny all forms of
and
fall of Adam
society
and Eve
comfort, as it a ‘luxury’ that they cannot be offered due to their original sin from
Multiple
Adam and Eve. This concept is derived from 18th century philosopher Locke who
subordinate
argued that children were born of sin and punished to have purity nurtured in them.
clauses
This is implemented by Mr Brocklehurst as he attempts to not offer basic
Composing a
requirements as this ‘feeds their vile bodies’ but deprive them of warmth in order to
Victorian
balancedtowards save ‘their immortal souls’. One could infer that this conveys a lack of expenditure on
attitudes
argument a child the girls from the school, as it is not to their worth – they do not deserve sufficient
childhood:
is born innocent
food as it will prove detrimental towards their future. However, perhaps Bronte
and pure vs. a
enacts this to challenge these opinions. Within society, as this deprivation of needs
child is born evil
could lead to illness as it did with the typhus outbreak in the novel.
vs. a child is a
blank slate

Brocklehurst is a Christian but
Discussing a topic from multiple perspectives
Specific Victorian diseases e.g. typhus
a moral hypocrite
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Work out of £120.

Divide £120 in the ratio 3:2 .

Elsa and Ed share a sum of money in the ratio 3:2 .
Ed gets £120. How much does Elsa receive?
An item costs £240 after a 40% reduction.
What was the original cost?
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What was the original cost?

“Consistent representations
are embedded throughout the
curriculum to develop
conceptual understanding.”
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