The Graduated Approach – Assess, Plan, Do, Review
All Education providers should adopt a graduated approach to SEND
support with four stages of action: Assess, Plan, Do, Review1, each
informed by the Matrix.

Where a pupil is identified as having SEN, early years’ settings, schools and
colleges should take action to remove barriers to learning and put effective special
educational provision in place. This SEN support should take the form of a fourpart cycle through which earlier decisions and actions are revisited, refined and
revised with a growing understanding of the pupil’s needs and of what supports
the pupil in making good progress and securing good outcomes. This is known as
the graduated approach. It draws on a detailed approach, frequent review and
specialist expertise in successive cycles in order to match interventions to the
SEN of children and young people.2
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The setting staff, class/ subject teacher or tutor, working with the SENCO, should carry
out a clear analysis of the child/young person needs
Setting staff/teacher’s/tutors gather assessment and experience of the child/ young
person, their previous progress and attainment, as well as information from the settings,
schools and providers core approach to pupil progress, attainment, and behaviour. It
should also draw on other subject teachers’ assessments where relevant, the individual’s
development in comparison to their peers and national data
Settings, schools and providers must consult with the child/young person and their
parents/carers. Schools should take seriously any concerns raised by a parent. These
should be recorded and compared to the setting’s own assessment and information on
how the pupil is developing. The child/young person’s views and aspirations should form
a key part of the assessment
Outside professionals should liaise with the setting, school or provider to help inform the
assessments. Where there is little or no improvement in the child’s progress, more
specialist assessment may be called for from specialist teachers or from health, social
services or other agencies beyond the setting. Where professionals are not already





working with the setting, the SENCO should contact them, with the parents’ agreement
Older students should be offered attendance and support at meetings and might be
accompanied by a parent, advocate or other supporter. This discussion may identify the
need for a more specialist assessment from within the college or beyond
Assessment should be reviewed regularly
Assessments should identify and address barriers to learning and preferred learning
styles.
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The child, young person and their parents/carers should be supported to be part of the
decision making around the intervention, support and expected outcomes, with
transparency on school funded support.
Where it is decided to provide a pupil with SEN support, the parents must be formally
notified, although parents should have already been involved in forming the assessment
of needs as outlined above.
Schools should consider the implementation strategies outlined in the SEND Matrix of
Need and Provision.
Curriculum planning should take account of specialist advice.
Targeted provision must be recorded on the settings, school’s or providers information
system. These recording systems must be able to evidence base planning, target
setting, monitoring, as well as the support that has been delivered for the child/ young
person at SEN Support as part of the process of raising achievement. It is vital for the
school to be clear about the outcomes required. For those pupils with targeted support, a
provision map or school based plan should be completed detailing expected impact on
progress, development or behaviour, and a clear date for review.
All teachers and support staff who work with the pupil should be made aware of their
needs, the outcomes sought, the support provided and any teaching strategies or
approaches that are required. This is especially critical in larger settings such as
secondary schools where the young person may encounter a range of teaching staff
across the school day.
Open conversations must be held with child/young person and their parents/carers about
what the support is intended to achieve and how parents/carers can reinforce the
provision or contribute to progress at home.
Plans should take into account the views of the child.
Older students should be fully involved in development of plans, which should reference
their aspirations and ambitions for the future. Special educational support for post 16
students might include, for example:
Assistive technology
Personal care (or access to it)
Specialist tuition
Note-takers and interpreters
one-to-one and small group learning support
Habilitation/independent living training
Accessible information such as symbol based materials
Access to therapies (for example, speech and language therapy)
The setting, school or provider may need to incorporate external expertise in to into
targeted provision (e.g. specialist teacher/ adviser, Educational Psychologist, Speech
and language therapist Occupational Therapist or physio therapist)



Any related staff development needs should be identified and addressed
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Targets may require individual and/or small group sessions by setting staff, class teacher
or tutor, as well as implementation across the curriculum. The setting, school or
provider’s SENCo will oversee the child/young person’s targeted support, including how
this is being delivered. This is especially critical in larger settings such as secondary
schools where the young person may encounter a range of teaching staff across the
school day.
The setting, school or provider will have sought and be implementing advice from
appropriate specialist services.
Quick and concise communication tools are in place to convey outcomes of targeted
provision.
Additional differentiation and scaffolding of tasks will be necessary in order to deliver
appropriate outcomes.
The child or young person should be effectively supported in the classroom
alongside peers for the vast majority of their time in the setting, school or post 16
provision.
Delivery of the targeted support may be required as part of a small group or on
an individual basis.
Schools should consider the implementation strategies outlined in the SEND
Matrix of Need and Provision.

Review










Targeted provision and progress is monitored and reviewed by setting staff, class
teachers/ tutors, SENCo, and any relevant professional termly and impact of the plan
analysed.
Evidence of progress and attainment is made from observations and assessed work
against outcomes. This should be reviewed on an agreed date.
The school should meet with the child/young person and their parents/carers at least
three times each year.
Children and young people and their parents/carers, must be involved in planning for
targeted support and any changes. The schools should talk to the child/young person
and their parents/carers regularly to set clear outcomes and review progress towards
them, discuss the activities and support that will help achieve them, and identify the
responsibilities of the child/young person, their parents/carers and the school.
Assessment of progress will inform all parties about the next steps, and whether
sufficient progress has been made to enable the plan to be amended or ceased.
The school must provide an annual report for parents/carers on the child/young person’s
progress
The setting, school or provider will need to liaise closely with other professionals
involved, and the child/young person and their parents/carers.
The setting or provider will need to liaise closely with other professionals involved,
including where an ANP is no longer required because progress has been made.

SEN support should be adapted or replaced depending on how effective it has been in
achieving the agreed outcomes. Where, despite the setting, school or provider having taken
relevant and purposeful action over a sustained period of time (usually three cycles of
Assess, Plan, Do, Review over a six month period) to identify, assess and meet the
child/young persons’ special educational needs, he/she has not made expected progress,
the school or the child/young person’s parents or young person may consider requesting an
Education, Health and Care needs assessment. To inform its decision the authority will
expect to see evidence of the action taken as part of SEN support.

