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This guide is best accessed electronically in order to make use of the hyperlinks and so that
specific sections can be downloaded as required. The guide can be accessed from
www.pier2peer.org.uk

Readers of the electronic version will find that hyperlinks are denoted in titles which have Link
written beside them or where text is shown in bold.
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Section 1: Introduction
1.1

Purpose of this guide

East Sussex and Brighton & Hove are increasingly diverse communities that have within them
different religious and non-religious beliefs and world views. This guide acknowledges the
challenging national and international situation and the need for schools, colleges and
educational settings to be confident in supporting pupils and students to explore the sensitive
issues and serious events that impact on our communities. This guide has been produced to
support educational settings to develop their knowledge and understanding of some of our
local communities in order to contribute to:










improving community and social cohesion and approaches to equality so that
educational settings can meet their duties under the Equality Act, 2010
the effective promotion of values which encourage pupils and students to regard
individuals of all faiths, ethnicities and cultures with respect
the promotion of the spiritual, moral, social and cultural development of children and
young people
the development of positive identities for all children and young people
improving the subject knowledge of RE teachers and therefore the effective delivery of
the East Sussex and Brighton and Hove Agreed Syllabus for RE
improving the subject knowledge of PSHE teachers and therefore the effective delivery
of the citizenship, diversity and equality aspects of PSHE
the provision of safe spaces to explore sensitive and controversial issues, so as to
equip pupils and students with the skills to understand and manage difficult situations
accommodating, where possible the religious obligations associated with different faith
groups
ensuring that teaching across the curriculum is sensitive to the religious and cultural
backgrounds of all pupils and students.

This guide therefore summarises the religions studied in the Agreed RE Syllabus (Buddhism,
Christianity, Hinduism, Islam, Judaism and Sikhism) and Humanism and then goes on to
provide supportive information for settings on a range of relevant issues to that faith or belief
including names, dress, participation in PE, relationships and sex education and more.

1.2

Good practice principles underpinning this guide

SACRE recommend that educational settings refer to these principles when developing their
approach to the inclusion of religious and belief groups:






Every effort should be made to engage and consult with a range of faith and
community leaders, parents and carers, pupils and students in order to inform policy
and developments
Where possible educational settings should be aware of the religious and non-religious
belief backgrounds of pupils and students and use this information to appropriately
shape curriculum and practice in consultation with pupils, students and their families
(see section 2.2)
It should be understood that there will be diversity of belief and practice within a group
of people with the same stated religion or belief and so assumptions, stereotypes and
judgments about individuals and groups should be avoided
Educational settings should take reasonable steps to ensure that teaching and the
wider environment (including display etc.) is sensitive to the religious and cultural
5
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1.3

backgrounds of pupils and students, both in terms of the 'what' (content) and the 'how'
(methodology)
Pupils and students with religious and non-religious views and beliefs should have an
opportunity to see their faith or belief represented in the school environment and the
curriculum
Different faith or belief perspectives on, for example, relationships and sex education
or drugs, alcohol and tobacco should be acknowledged
It should be recognised that experiences that come from having a faith or belief can
have a positive impact on the lives of young people (as do a wide range of other
spiritual, cultural, social and moral experiences)
Difference should be regarded as positive, as an asset that will encourage reflection,
critical thinking and discussion and in so doing enrich the wider community
Settings should aim to provide a safe environment for debating controversial or
sensitive issues and helping children and young people to understand how they can
influence and participate in decision-making
Effective inclusive practice will support the learning and achievement of all children and
young people and prepare them for life after formal education.

Guide coverage

This guide is intended to be read by a range of people including senior leaders, governors,
RE teachers and PSHE education teachers within educational settings to inform whole setting
and curriculum review and development. The term ‘settings’ or ‘educational settings’ is used
to be inclusive of schools, colleges, early years and other educational providers.
The guidance cannot hope to be exhaustive and therefore focuses on the six world religions
that are studied as part of the locally Agreed Syllabus for RE and an additional section on
Humanism. The section on Christianity provides brief coverage of some of the main branches
and denominations within Christianity. There will be children and young people in our settings
who are religious, faith, belief or cultural backgrounds not covered by this guide. The same
general principles that run throughout this document should be applied to children and
families with these faiths or beliefs.
The Equality Act defines “religion” as being any religion, and “belief” as any religious or
philosophical belief. A lack of religion or a lack of belief are also protected characteristics
under the Equality Act. Non-religious world views will be discussed in schools as part of the
locally Agreed Syllabus for RE. This guide acknowledges that pupils, students and families
may have other philosophical and ethical beliefs not included in this guide and reminds
schools that all communities, families, groups and individuals will have moral codes and rich
cultural lives. The same principles of consulting with individuals and groups and ensuring a
full range of views are represented applies to all.
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1.4

Organisation of the guide

This guide is in five sections:





Introduction, purpose and principles of the guide
Context
General information to inform inclusive practice for pupils and students from religious
and non-religious belief backgrounds
Summary of the six world religions that are studied in the East Sussex and Brighton &
Hove Agreed Syllabus documents and Humanism (Part A) followed by considerations
for educational settings related to the faith and belief backgrounds of pupils and
students (Part B).

In Part 4, the Christianity section is organised differently to the other sections as there was a
need to cover some denominations within Christianity in some detail. This is because
Christianity is the single largest group of people with a religion in the city and the country. In
this section the considerations for settings is included when pertinent following a specific
denomination.
This guide is best accessed electronically in order to make use of the hyperlinks and so that
specific sections can be downloaded as required. The guide can be accessed from
www.pier2peer.org.uk
The online version of this guide will be regularly updated. Feedback and improvements to this
document are therefore welcomed and will be used to inform the version of this guide that is
kept online. Please email pshe@brighton-hove.gov.uk with your comments.

A note of caution
Religious and non-religious beliefs and practices are extremely diverse and influenced by
culture, nationality and geography and sometimes generational differences so that any guide,
including this one, will be imperfect in its ability to capture fully the wealth and richness of that
diversity. There will be occasions on which members of the school or college community and /
or local religious and community leaders will be more reliable sources of information about the
needs of communities and individuals than this guide. We therefore warn against using the
contents of this document to make inappropriate or unhelpful assumptions or judgments
about individuals, families or groups.
Please also note that spellings used in some contexts in this document are transliterations
from other alphabets or spellings from particular traditions and therefore other variations will
be used in communities locally, nationally and wider.
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Section 2: The context
What follows is a range of extracts and summaries of key legislation and advice to
educational settings which all support the stated purpose of this guide. In the online version of
this guide you will find hyper-links to the full documents.

2.1

Statutory requirements regarding the National Curriculum

Maintained schools in England and Wales are legally bound to ensure that all pupils have full
access to and coverage of the National Curriculum. Academies do not have to follow the
National Curriculum.
The statutory orders for the subjects of the National Curriculum provide a legal entitlement for
all pupils. Parents and carers do not have the right to withdraw their child from the National
Curriculum. There is, however, a right to withdraw from Religious Education and some
aspects of relationships and sex education. Further information about this can be found in
Section 3.

2.2 The Human Rights Act, 1988
The Human Rights Act 1998 strengthens the entitlement to certain rights for both children and
adults. These rights include:






the right to education (Article 2)
the right to freedom of thought, conscience and religion (Article 9)
the right to freedom of expression (Article 10)
the right of freedom of assembly and association (Article 11) and
the right to be protected from discrimination "on any ground such as sex, race, colour,
language, religion, political or other opinion, national or social origin, association with a
national minority, property, birth or other status" (Article 14).

Protocol No 1 Article 2 of the Human Rights Act 1998 states:
‘No person shall be denied the right to education. In the exercise of any functions which it
assumes in relation to education and to teaching, the State shall respect the right of parents
to ensure such education and teaching in conformity with their own religious and philosophical
convictions’.
This should not be taken as meaning that the National Curriculum can be modified or
disapplied for pupils and students on religious grounds; rather that educational settings
should take reasonable steps to ensure that teaching is sensitive to pupils' religious and
cultural backgrounds, both in terms of the 'what' (content) and the 'how' (methodology).

2.3 The Equality Act, 2010 (Extracts) Link
The Equality Act 2010 requires all maintained schools to consider the needs of all individuals
in their day to day work: in shaping policy, in delivering services, and in relation to their own
employees. The Act identifies religion or belief as one of a number of ‘protected
characteristics’ (others being age, disability, gender reassignment, marriage and civil
8
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partnership, pregnancy and maternity, race, sex and sexual orientation). The Equality Act
defines “religion” as being any religion, and “belief” as any religious or philosophical belief. A
lack of religion or a lack of belief are also protected characteristics under the Equality Act.
The Act requires schools to:




eliminate unlawful discrimination, harassment, victimisation and any other conduct
prohibited by the Act
advance equality of opportunity between people who share a protected characteristic
and people who do not share it and
foster good relations between people who share a protected characteristic and people
who do not share it.

The DfE Equality Act advice further states that:
‘Schools with a religious character may give priority in admissions to members of their own
religion. The Admissions Code provides that this may only be done when a school is
oversubscribed – schools subject to the Code are not permitted to refuse admission to pupils
not of their faith if they have unfilled places.
In addition to the admissions exception, the advice states that:

Schools with a religious character also have exceptions for how they provide education to
pupils and in the way they allow access to other aspects of school life which are not
necessarily part of the curriculum. For example:


A Church of England school which organises visits for pupils to sites of particular
interest to its own faith, such as a cathedral, is not discriminating unlawfully by not
arranging trips to sites of significance to the faiths of other pupils.



A child of a different faith could not claim, for example, that they were being treated
less favourably because objects symbolic of a school’s faith, such as the Bible, were
give a special status in the school.

However the exception does not allow schools with a religious character to discriminate on
religious grounds in other respects, such as excluding a pupil or subjecting a pupil to any
other detriment. It also does not permit them to discriminate in relation to other protected
characteristics, for example a school with a religious character would be acting unlawfully if it
refused to admit a child because he or she was gay – or their parents were.
Schools with a religious character, like all schools, have a responsibility for the welfare of the
children in their care and to adhere to curriculum guidance. It is not the intention of the
Equality Act to undermine their position as long as they continue to uphold their
responsibilities in these areas. If their beliefs are explained in an appropriate way in an
educational context that takes into account existing guidance on the delivery of Sex and
Relationships Education (SRE) and Religious Education (RE), then schools should not be
acting unlawfully.
However, if a school conveyed its belief in a way that involved haranguing, harassing or
berating a particular pupil or group of pupils then this would be unacceptable in any
circumstances and is likely to constitute unlawful discrimination.
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Where individual teachers are concerned, having a view about something does not amount to
discrimination. So it should not be unlawful for a teacher in any school to express personal
views on sexual orientation provided that it is done in an appropriate manner and context (for
example when responding to questions from pupils, or in an RE or Personal, Social, Health
and Economic education (PSHE) lesson). However, it should be remembered that school
teachers are in a very influential position and their actions and responsibilities are bound by
much wider duties than this legislation. A teacher’s ability to express his or her views should
not extend to allowing them to discriminate against others.’

2.4 Ofsted Common Inspection Framework: education, skills and
early years, September 2015 (Extracts)
Inspectors will make a judgement on the effectiveness of leadership and management by
evaluating the extent to which leaders, managers and governors:



actively promote equality and diversity, tackle bullying and discrimination and narrow
any gaps in achievement between different groups of children and learners
actively promote British values.

Inspectors will make a judgement on the personal development, behaviour and welfare of
children and learners by evaluating the extent to which the provision is successfully promoting
and supporting children’s and other learners’:


personal development, so that they are well prepared to respect others and contribute
to wider society and life in Britain.

2.5

The School Inspection Handbook, September 2015 (an Extract)

‘Defining spiritual, moral, social and cultural development:
The spiritual development of pupils is shown by their:





ability to be reflective about their own beliefs, religious or otherwise, that inform their
perspective on life and their interest in and respect for different people’s faiths, feelings
and values
sense of enjoyment and fascination in learning about themselves, others and the world
around them
use of imagination and creativity in their learning
willingness to reflect on their experiences.

The moral development of pupils is shown by their:




ability to recognise the difference between right and wrong and to readily apply this
understanding in their own lives, recognise legal boundaries and, in so doing, respect
the civil and criminal law of England
understanding of the consequences of their behaviour and actions
interest in investigating and offering reasoned views about moral and ethical issues
and ability to understand and appreciate the viewpoints of others on these issues.

The social development of pupils is shown by their:
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use of a range of social skills in different contexts, for example working and socialising
with other pupils, including those from different religious, ethnic and socio-economic
backgrounds
willingness to participate in a variety of communities and social settings, including by
volunteering, cooperating well with others and being able to resolve conflicts effectively
acceptance and engagement with the fundamental British values of democracy, the
rule of law, individual liberty and mutual respect and tolerance of those with different
faiths and beliefs; they develop and demonstrate skills and attitudes that will allow
them to participate fully in and contribute positively to life in modern Britain.

The cultural development of pupils is shown by their:






understanding and appreciation of the wide range of cultural influences that have
shaped their own heritage and those of others
understanding and appreciation of the range of different cultures within school and
further afield as an essential element of their preparation for life in modern Britain
knowledge of Britain’s democratic parliamentary system and its central role in shaping
our history and values, and in continuing to develop Britain
willingness to participate in and respond positively to artistic, musical, sporting and
cultural opportunities
interest in exploring, improving understanding of and showing respect for different
faiths and cultural diversity and the extent to which they understand, accept, respect
and celebrate diversity, as shown by their tolerance and attitudes towards different
religious, ethnic and socio-economic groups in the local, national and global
communities.’

2.6 Promoting fundamental British values as part of SMSC in
schools (an Extract)
‘All maintained schools must meet the requirements set out in section 78 of the Education Act
2002 and promote the spiritual, moral, social and cultural (SMSC) development of their pupils.
Through ensuring pupils’ SMSC development, schools can also demonstrate they are actively
promoting fundamental British values.
Meeting requirements for collective worship, establishing a strong school ethos supported by
effective relationships throughout the school, and providing relevant activities beyond the
classroom are all ways of ensuring pupils’ SMSC development.
Pupils and students must be encouraged to regard people of all faiths, races and cultures with
respect and tolerance. It is expected that pupils should understand that while different people
may hold different views about what is ‘right’ and ‘wrong’, all people living in England are
subject to its law.
The school’s ethos and teaching, which settings should make parents and carers aware of,
should support the rule of English civil and criminal law and schools should not teach anything
that undermines it. If schools teach about religious law, particular care should be taken to
explore the relationship between state and religious law.
Pupils and students should be made aware of the difference between the law of the land and
religious law’.
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2.7 Preventing children from radicalisation: the Prevent Duty (an
Extract)
‘Schools can build pupils’ resilience to radicalisation by providing a safe environment for
debating controversial issues and helping them to understand how they can influence and
participate in decision-making.
Personal, Social and Health Education (PSHE) can be an effective way of providing pupils
with time to explore sensitive or controversial issues, and equipping them with the knowledge
and skills to understand and manage difficult situations. The subject can be used to teach
pupils to recognise and manage risk, make safer choices, and recognise when pressure from
others threatens their personal safety and wellbeing. They can also develop effective ways of
resisting pressures, including knowing when, where and how to get help. Schools can
encourage pupils to develop positive character traits through PSHE, such as resilience,
determination, self-esteem, and confidence.
Citizenship helps to provide pupils with the knowledge, skills and understanding to prepare
them to play a full and active part in society. It should equip pupils to explore political and
social issues critically, to weigh evidence, to debate, and to make reasoned arguments. In
Citizenship, pupils learn about democracy, government and how laws are made and upheld.
Pupils are also taught about the diverse national, regional, religious and ethnic identities in
the United Kingdom and the need for mutual respect and understanding’.
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Section 3: General Information
3.1

Languages and language

In this guide you will find reference to languages spoken by particular faith or religious groups
or used within religious practices. However, it must be remembered that many of those with
religious and non-religious belief systems were born in the UK and that their first language is
English.
Care should also be taken to use inclusive language. For example, avoid asking individuals
for their Christian names and ask instead for given name and family name. Increasingly, there
is a move to avoid using the term BC (Before Christ) and instead use BCE (Before the
Common Era) and rather than AD (Anno Domini in the year of our / the Lord) use CE to
denote the Common Era.
Settings will also want to ensure that prejudiced language including that related to someone’s
faith or religious background is challenged and recorded. This would include expressions of
anti-Semitism or Islamophobia and potentially blasphemous language if this is seen as being
prejudiced. See section 3.13 for further information.

3.2 Recording of religion of pupils and students
In order to best support pupils and students it would be helpful to know about, but not make
assumptions based on, their religion. Head teachers and principals are reminded that they
and their staff teams should be aware of the numbers of pupils and students from different
faith traditions attending their school. This is information that could be included as part of the
equality information required as part of the statutory duty on public setting bodies to publish
equality information and objectives.
The school admissions form includes religion and this information can be recorded on SIMS
(Student Information Management System). It will then be up to the setting to ensure staff
only use this information appropriately and sensitively.
Educational settings will need to explain to families why this information is being sought, that
it is to be used to ensure that pupils and students are supported and so that their experience
is reflected in curriculum. Parents, carers and pupils and students should be told that they do
not need to provide this information if they do not want to.

3.3 Festivals and celebrations
In addition to learning about the festivals of different religions in RE it is recommended that
settings mark religious festivals or celebrations. It is recognised that in an educational setting
with a religious character pupils and students may appropriately engage in the religious
practices or festivals of that religion. In settings without a religious character observing or reenacting religious practices for an educational purpose may help to develop understanding; it
would not be appropriate for pupils or students to engage in those practices. However, it
would be appropriate for any educational setting to mark or share information about a range
of religious festivals. Many settings already do this and involve parents, carers, pupils and
students in the delivery of assemblies or lessons.
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It is important that all pupils and students are taught about the festivals being marked or
celebrated. For example, Christmas is an annual holiday celebrated on December 25 or
January 7 that commemorates the birth of Jesus of Nazareth but is also celebrated by many
non-Christians as a secular, cultural festival. Marking Christmas in schools should therefore
include the Christian story of the birth of Jesus. Likewise marking Eid or Diwali would include
description of these festivals. Members of school communities could be involved in discussing
how best to mark festivals and in schools without a religious character all members of the
setting reminded that this marking of a festival involves understanding the festival and not
engaging in a religious act of worship.
The marking of religious festivals and celebrations can be incorporated within collective
worship and assemblies, RE, other curriculum subjects and enrichment activities. Here are
some further ideas:




Have a central noticeboard which marks all festivals and celebrations and is updated
as appropriate to acknowledge each festival
Have a rolling programme so that all main festivals or celebrations are marked over a
two or three year period
Identify the key festivals celebrated in the school community and mark those on a
regular basis and involve faith and community members in the planning and delivery of
these.

Each section of this guide lists key festivals for that religion. The timings of some festivals
change as they may depend, for example, on the phases of the moon. It is therefore
recommended that settings use a website to keep themselves informed of the dates for
festivals and so are prepared, for example, if a number of pupils or students are absent for
Eid and can additionally wish families Eid Mubarak. Here are some suggested websites, but
East Sussex and Brighton & Hove City Council cannot be held responsible for any of the
content or any inaccuracies on these websites or others in this guide:
RE online Festivals Calendar http://www.reonline.org.uk/supporting/festivals-calendar/
Interfaith Calendar http://www.interfaithcalendar.org/

3.4 Festivals and absence from school
Children and young people are entitled to participate in religious festivals in accordance with
their faith and occasionally this will involve having a day absent from school. The DfE School
attendance; Departmental advice for maintained schools, academies, independent
schools and local authorities, October 2014 states:
Schools must treat absence as authorised when it is due to religious observance. The day
must be exclusively set apart for religious observance by the religious body to which the
parents belong. Where necessary, schools should seek advice from the parents’ religious
body about whether it has set the day apart for religious observance.
Schools will need to explain to parents and carers how to inform them of absence for religious
observance. An absence for religious observance would be recorded with an R code.
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3.5

Visits to places of worship

It is good practice to arrange for pupils and students to visit places of worship as part of the
RE curriculum. In letters home to parents and carers about these trips it should be made clear
that the purpose is educational, to enable all pupils and students to develop an understanding
of different faiths and traditions. Parents and carers should be informed that visits to places of
worship supports the RE curriculum and the school values including helping children to
understand and get on with others from different faith backgrounds.
Some parents and carers may need to be reassured that this visit will not involve any worship
or involve pupils and students being persuaded to join another faith.
Settings will want to encourage pupils and students to be appropriately dressed and to
behave appropriately in line with this guide and advice from the place being visited.
Further support for planning a visit can be found on RE online or on other websites.

3.6 Representatives from religious and non-religious traditions
visiting the school or college community
It is good practice to arrange for those with religious and non-religious worldviews and beliefs
to visit educational settings. This might be for collective worship, assemblies, RE or PSHE
lessons. These could be faith or community leaders or parents, carers or staff from within the
setting community. As with any visitor, educational settings must ensure that the messages
shared by the visitor will support the values of the setting.
The visitors should also have sufficient knowledge about the purpose of the visit, the learning
needs of pupils and students and be clear about safeguarding policies and procedures. A
visitor will not need a full safeguarding check if they are accompanied by a member of staff at
all times.
East Sussex and Brighton & Hove SACREs can offer advice as to settings if they wish to
discuss visitors who are appropriate to RE lessons, assemblies and collective worship.

3.7

Collective worship

The law requires that all schools in England including voluntary aided and voluntary controlled
schools provide a daily act of collective worship. This must reflect the traditions of this country
which are, in the main, broadly Christian. Collective worship can be held in any place, any
setting or grouping but it must be for all pupils or students.
For schools without a religious character and academies all acts of collective worship must be
broadly Christian in character to reflect the broad traditions of Christian belief without being
distinctive on any one denomination. Responsibility for the arrangements for collective
worship rests with the head teacher after consultation with the governing body.
For church controlled schools and academies the daily act of collective worship should be
conducted in accordance with the provisions of the Trust Deeds of the school and the ethos
statement in the Instrument of Government.
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Governors must ensure that the right of withdrawal from collective worship is clearly stated in
the school prospectus and the school’s worship policy document. The governors of Church
schools and academies will phrase their statement on the rights of withdrawal carefully so as
to indicate a desire that children will take part in worship as the worship will be an integral and
vital part of the school day.
Parents are not obliged to state their reasons for seeking withdrawal; however the head
teacher or other senior leader may wish to discuss withdrawal with the parents or carers to
point out the practical implications of withdrawal and to find out more about why the parent
objects. Schools continue to be responsible for the supervision of any child withdrawn.
Schools must note that for them to withdraw pupils from collective worship for whatever
reason is a breach of the law. If it is necessary to withdraw children in order to accommodate,
for example, peripatetic music lessons, those pupils must be provided with an opportunity to
partake in an act of collective worship at another stage in the day.

3.8 Provision for prayer and reflection
Depending on the faith tradition of the pupils and students in the community, educational
settings should where possible provide a quiet room for prayer and reflection if requested.
Consulting with pupils, students and families should ensure that this provision is appropriate
to pupils, students and staff. Please see sections on individual faiths for further advice.

3.9 Religious Education (RE)
Every maintained school in England must provide RE as part of the basic curriculum This
includes provision for RE for all registered pupils at the school (including those in the sixth
form), except for those withdrawn by their parents (or withdrawing themselves if they are aged
18 or over) in accordance with Schedule 19 to the School Standards and Framework Act
1998.
The parent or guardian of a pupil at a community, foundation or voluntary school has the right
to request that the pupil be excused from all or part of the RE provided. They do not have to
provide a reason and the school must comply with their request. It is however the parents’ or
guardians’ responsibility to provide alternative work if the child is withdrawn. Parents and
carers must also be aware that RE is cross-curricular and in primary schools it may be taught
as part of another subject area for which there is no legal right to withdraw.
The key documents in determining the teaching of RE for voluntary controlled church schools
and schools without a religious character are the East Sussex Agreed Syllabus ‘A Journey
of Discovery’ and Brighton & Hove City Council Religious Education Agreed Syllabus.
Schools designated as having a religious character are free to make their own decisions in
preparing their syllabuses in line with their Trust Deed. Local authorities must, however,
ensure that the agreed syllabus for their area is consistent with Section 375(3) of the
Education Act 1996, which requires the syllabus to reflect that the religious traditions of Great
Britain are in the main Christian whilst taking account of the teaching and practices of the
other principal religions represented in Great Britain.
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Under the terms of their funding agreement with the Secretary of State, all academies and
free schools have to provide RE for all their pupils, except for those whose parents exercise
the right of withdrawal. The type of RE specified in the funding agreement depends on
whether or not the academy has a religious designation, and for converter academies, on
whether the predecessor school was a voluntary controlled (VC), Voluntary aided (VA) or
foundation school. Academies and free schools without religious designation must deliver a
curriculum that reflects that the religious traditions in Great Britain are, in the main, Christian
whilst taking account of the teaching and practices of the other principal religions represented
in Great Britain. An Academy without a religious designation has the freedom to design its
own RE syllabus (within those constraints). However, academies are free to follow the locally
agreed syllabus if they choose or they can choose another from a different local authority
area.
In the delivery of RE, teachers should try as far as possible to reference local places of
worship and local faith groups. It is a key area of learning for children to understand that
religious diversity is something that occurs within the school environment, within East Sussex
and Brighton & Hove and not for example just in London or abroad.

3.10 Relationships and sex education (RSE)
In East Sussex, relationships and sex education is defined as a planned programme of
learning about the emotional, social, legal and physical aspects of growing up, relationships,
sex, gender identity, human sexuality and sexual health that provides children and young
people with:
 the essential skills for building positive, enjoyable, respectful, equal and non-exploitative
friendships and relationships, for managing risk and for staying safe
 the opportunities to explore attitudes and values within a safe and inclusive learning
environment that values every person and acknowledges different faith, cultural and
personal perspectives on relationships and sex.
All children and young people are entitled to quality RSE that supports them in keeping safe
now and in the future and parents and carers have a key role in maintaining the culture of
their family.
The teaching of some aspects of sex and relationship education might be of concern to
teachers and parents. Sensitive issues should be covered by the school’s policy and in
consultation with parents. Schools of a particular religious ethos may choose to reflect that in
their sex and education policy. (DfEE circular 0116/2000)
Therefore, settings are advised to work in close partnerships to ensure that parents and
carers are involved in policy development and informed of what is being delivered in the
curriculum. Schools and colleges should also keep parents and carers informed of their
statutory right to withdraw their children (up to the age of 19) from relationships and sex
education that is happening outside the statutory Science National Curriculum.
Many schools inform parents and carers of the right to withdraw as part of the induction
process into their school and provide parents and carers with an opportunity to opt out. If a
parent or carer does indicate they want to withdraw their child, it is often helpful to invite them
to a meeting and to discuss their reasons so that any misunderstandings may be resolved.
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The more parents and carers are consulted and informed about the school’s RSE
programme, the less likely they are to want to withdraw their children from the programme.
Schools need to develop a language that acknowledges the importance of parental views and
parental choice to withdraw, and respects that some families will prefer to provide education
on relationships and sex in the home, whilst being confident that the planned programme is
based on the needs of pupils and students and is in line with local and national best practice.
All parents and carers can potentially be reassured by clear discussion of the values and
concepts underpinning school programmes (for example; safety, healthy and equal
relationships, delaying of first sexual intercourse and getting help).
Parents and carers are not able to withdraw pupils from RSE that arises incidentally as part of
any curriculum area, provided that such discussion is relatively limited. Pupils and students
also have a right to access confidential advice at school through the school nurse or
counsellor, even if their parents have exercised their right of withdrawal from the formal RSE
programme.
School staff are reminded that female genital mutilation is a cultural practice that occurs
across a range of cultures, ethnicities and religions (it is not something associated with just
one religion.) This practice is illegal in the U.K (Prohibition of Female Circumcision Act, 1985)
and a safeguarding issue for educational settings. For more information go to the LSCB FGM
Toolkit.

3.11 Uniform
Part 2 of this document provides issues for consideration related to school uniform or dress in
educational settings in the context of different religions and beliefs. However, the following
principles may be useful in writing a uniform policy:








Consult with staff, pupils and students, parents and carers before reviewing the policy
and particularly involve those from faith or religious backgrounds
As with any change to school policy carry out an equality impact assessment as
evidence you have shown ‘due regard’ to statutory duties under the Equality Act
Set out the rationale for the uniform (equality, collective pride, belonging, cost,
professional dress for learning etc.)
Avoid listing items of uniform by gender (to be inclusive of all pupils and students
including those who are Trans)
Include reference to allowable forms of dress that are inclusive of religious obligations,
but make it clear that these need to be in keeping with health and safety requirements
and the overall colours or similar of the uniform (for example list plain white head scarf
under optional items)
Consider having an inclusive statement at the end of the policy for example:
Items of clothing and jewellery that are worn as part of a student’s religious observance
are permitted, but we ask that parents and carers try to accommodate the style and
ethos of the school and our health and safety policy.
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3.12 Bullying and prejudice based incidents
The East Sussex Schools anti-social behaviour, bullying and hate incident recording and
reporting defines bullying as:
behaviour by an individual or group, repeated over time, that intentionally hurts another
individual or group either physically or emotionally. Bullying can take many forms (for
instance, cyber-bullying via social media or the internet) and often involves an
imbalance of power. It can involve verbal taunts, name calling, physical injury, and
damage to property, rumour spreading, shunning or ridicule and is often motivated by
prejudice against particular groups on the grounds of ethnicity, religion and belief, sex,
gender identity, sexual orientation or disability, or because a child is in care, has caring
responsibilities or mental health issues. It might be motivated by actual differences,
perceived differences or as a result of association with someone else.
A prejudice based or hate incident is defined as:

Any incident, which may or may not constitute a criminal offence, which is perceived by
the victim or any other person, as being motivated by prejudice or hate based on Race,
Religion/Belief, Sexual Orientation, Disability and learning difficulties and Gender or
gender identity
A hate crime is defined as:
“Any hate incident, which constitutes a criminal offence, perceived by the victim or any
other person, as being motivated by prejudice or hate”
Any hate crime should immediately be reported to the Police on 101 or 999 in an emergency.

3.13 Supporting individual children and young people
For some children and young people thinking about their relationship to their faith or religious
background may be a normal part of growing up and educational settings can provide safe
spaces for them to do this and encourage children and young people to safely discuss what is
on their mind with families and faith leaders. A local organisation such as the Black and
Minority Ethnic Young People’s Project may also provide a safe space for some young people
to explore issues of religion and culture.
There may be times when some children and young people find themselves at odds with their
family and or religion. For example, some lesbian, gay, bisexual or Trans (LGBT) young
people from Muslim, Catholic or other faith backgrounds may not feel that they can safely
come out to their family. This can also be the experience of LGBT young people from nonfaith backgrounds. Stonewall’s Working with Faith Communities guide may also be useful
in this context.

3.14 Further support and guidance
East Sussex and Brighton and Hove Standing Advisory Councils on
Religious Education (SACRE)
Religious Education (RE) is an important curriculum subject. It is important in its own right and
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also makes a unique contribution to the spiritual, moral, social and cultural development of
pupils. Unlike the National Curriculum subjects, RE is determined locally. Each local authority
is required to set up a SACRE to be responsible for religious education and collective
worship. All maintained schools in England must provide a daily act of collective worship and
this must reflect the traditions of this country which are, in the main, broadly Christian.
SACRE is there to provide support and guidance and to monitor schools to ensure that pupils
receive their legal entitlement for both RE and collective worship. SACRE will also offer
support and guidance on related aspects of the curriculum such as pupils’ spiritual, moral,
social and cultural development and British values. Local authorities must also ensure that the
agreed syllabus for their area is consistent with Section 375(3) of the Education Act 1996,
which requires the syllabus to reflect that the religious traditions of Great Britain are in the
main Christian whilst taking account of the teaching and practices of the other principal
religions represented in Great Britain.

Further resources supporting work related to race equality and
community cohesion
This guide is part of a toolkit of resources and information designed to support educational
settings to promote equality and improve the engagement and inclusion of all protected
groups. This toolkit includes:






Bullying and prejudice-based incident recording and reporting guidance for Brighton &
Hove schools
Tips for engaging with the parents and carers of black and minority ethnic children
Guide to language and ethnicity
Cross-cultural communication – some general points
Supporting pupils and students during Ramadan

This guidance can also be found on www.pier2peer.org.uk and by using it electronically
educational settings can more easily access and download the most relevant sections.
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Section 4: Brief summaries of the key beliefs included
in the East Sussex and Brighton & Hove Agreed
Syllabus; followed by issues for consideration for
educational settings
Introduction
In this section we follow a similar format for summarising the world religions of Buddhism,
Hinduism and Islam, Judaism and Sikhism. The Christianity section has a different format in
recognition of the need to describe a range of different denominations. There is also a section
on Humanism as a non-religious world view that is also referenced in the Agreed Syllabus.
Following the summary of each religion there is information to support educational settings in
considering the needs of pupils and students from each background. The formatting and
content of this section is dependent on what issues are or are not relevant. In the Christianity
section, the considerations for settings is included when pertinent following the information on
a specific denomination.
In Appendix 1 there are links to further information. Please ensure that any information used
and shared with pupils and students from external sites supports the values and ethos of your
school or setting community.
The sections on the different religions or beliefs can be individually downloaded from
www.pier2peer.org.uk
Whenever possible communities of interest have been involved in the writing of these
sections and this is why there are different writing styles within this guide. However, there will
be parts of this guide that can be further improved and the online version of this document will
be regularly updated and so debate and feedback that will improve this guide is welcomed.

A note of caution
Religious and non-religious beliefs and practices are extremely diverse and influenced by
culture, nationality and geography and sometimes generational differences so that any guide,
including this one, will be imperfect in its ability to capture fully the wealth and richness of that
diversity. There will be occasions on which members of the school or college community and /
or local religious and community leaders will be more reliable sources of information about the
needs of communities and individuals than this guide. We therefore warn against using the
contents of this document to make inappropriate or unhelpful assumptions or judgments
about individuals, families or groups.
Please also note that spellings used in some contexts in this document are transliterations
from other alphabets or spellings from particular traditions and therefore other variations will
be used in communities locally, nationally and wider.
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Buddhism
Buddhism – Part A

An Introduction to the Faith
Buddhism is essentially a path of spiritual practice, undertaken by any individual who aspires
to attain the qualities of the Buddha himself, in terms of supreme wisdom and supreme
compassion. Buddhism is a non-theistic religion and there is no belief in a personal God. The
Buddha was not a God. Buddhists put their trust in what they call the three refuges:
To the Buddha I go for refuge
To the Dharma I go for refuge
To the Sangha I go for refuge
These three ‘refuges’ are recited daily and are at the heart of Buddhist belief. They are
regarded as so precious that they are often called the Three Jewels or the Triple Gem: the
Buddha (yellow/gold), the Dharma (blue), the Sangha (red).
The Buddha
Buddhism began in Northern India over 2,500 years ago, and is based upon the teachings of
Siddhartha Gautama, an Indian prince who renounced his princely wealth and set about
finding a cure to the unsatisfactoriness and suffering of the world. The story tells that after
studying with respected masters and excelling at spiritual techniques for several years he still
had not found the answer. Then one day he remembered a time as a child when he had sat
very quietly and had a profound realisation about the nature of life. So, he sat down
underneath a Bodhi tree and vowed not to rise until he had gained ‘absolute insight’.
Resisting many challenging distractions he attained deep concentration and became a
'Buddha' – a fully enlightened being.
For the next forty five years the Buddha instructed those who were willing to listen in the
methods to achieve this for themselves. He told his disciples that they must make the search
for themselves in order to achieve their own enlightenment.
Be ye lamps unto yourselves; rely on yourselves; do not rely on any external help.
Nothing was written down by the Buddha, but he left a legacy in the form of his teaching (the
Dharma) which was passed down to his followers.
The Dharma
Dharma or Dhamma has many different meanings, the most common of which pertains to
Buddhist teachings that guide the individual practitioner to insight concerning the nature of
existence and reality. The main Buddhist teaching is what is called the Four Noble Truths:
 Duhkha or Dukkha – the feeling that all life is unsatisfactory. Realising that nothing is
permanent (anitya or anicca) and understanding that if nothing is permanent then we have
no permanent self (anatman or anatta). A human being is a collection of five components:
a physical body, feelings, sight, consciousness and thought. These he called the five
khandas or skhandas.
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Buddhism
 Samudaya – realising that everything is constantly changing and so are our desires and
Nirodha – letting go of suffering. Only when we let go of our greed, hatred and ignorance
can we begin to remove our suffering
 Marga or Magga – The Middle Way. By following the Noble Eightfold Path a person is able
to achieve a state of bliss, free from suffering and unsatisfactoriness; a state of nirvana or
nibbana – a release from the cycle of rebirth.

Right
Understanding

Right
Concentration

Right Thought

Right Mindfulness

Right Speech

Right Effort

Right Action
Right
Livelihood

All eight components of this path are developed together in order to work towards achieving
full enlightenment.
Karma
The law of karma or kamma states that all of our actions have consequences. Buddhists
believe that as human beings we have a desire and thirst to cling on to life and material
possessions. This thirst is the reason why suffering exists. We suffer through our greed,
hatred and ignorance; wanting things that we cannot have. Through karma we will continually
be born into samsara, an endless round of birth, sickness, old age and death, but by following
the Buddha’s teachings, Buddhists believe that they can achieve nirvana (which means
‘blowing out’ and extinguishing these poisons of greed, hatred and ignorance from our
nature).
The Sangha
Some of those who accepted the Buddha’s teaching decided to devote their whole lives to the
search for enlightenment. They formed themselves into a sangha, meaning community. The
Buddha’s teaching was at first conveyed orally by the religious order of mendicant monks and
nuns that he founded and guided.
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Buddhism
Life in the sangha was governed by Five Precepts:






To refrain from harming living things
To refrain from taking that which is not given
To refrain from sexual immorality
To refrain from false or malicious speech
To refrain from taking intoxicating drink and drugs.

From India, the teachings spread throughout the East and took on different characteristics
according to the country and culture in which they took root. Although the Sangha grew to
become the community of all practising Buddhists, it is often used to describe just the
monastic community.
Lay Buddhists
A Buddhist who is not a monk or nun is described as a lay Buddhist. Lay Buddhists follow the
Five Precepts. These are ethical guidelines for living a decent human life. The first precept,
from which the others naturally follow, enshrines the principle of non-harm and lovingkindness.
Monks and Nuns
Monks (bhikshu or bhikkhus) and nuns (bhikshuni or bhikkhunis) are at the heart of the
Sangha. When Siddhartha gave up his princely life he became an almsman. The monks and
nuns continue this tradition today, relying on the lay community for gifts of food, clothing and
shelter. Monks and nuns possess only eight items including three robes, a waistband and an
alms bowl. Depending on the circumstances and climate, other items may be permitted, for
example plain and simple clothes for extra warmth in a cold climate.
Monks and nuns keep additional precepts including;






Not to eat after midday
To abstain from singing, dancing and acting
Not to use perfume or ornaments
Not to sleep on a comfortable bed (not to indulge in sleep)
Not to accept money.

Diversity
There was no successor to the Buddha but his teachings lived on by word of mouth. There
are two main traditions of Buddhism: the Theravada, the way of the elders and the Mahayana
or great vehicle. The concept of a bodhisattva is strongly associated with the Mahayana
tradition. A bodhisattva is anyone who, motivated by great compassion, has generated
bodhicitta, which is a spontaneous wish to attain Buddhahood for the benefit of all sentient
beings. Theravada Buddhism spread south from India into Sri Lanka, Burma, Thailand,
Cambodia and Laos. Mahayana Buddhism spread northwards through Nepal, into Tibet,
China, Japan, Mongolia, Korea and Vietnam. There are many Buddhist communities in Britain
today representing the main Buddhist traditions. The link between them is their devotion to
the Buddha’s teaching.

Scriptures
The first scriptures were written down by the Theravadan monks in the first century BCE.
Using the ancient Indian language of Pali the writings were written on palm leaves. This
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Buddhism
collection of writings became known as the Pali Canon or Tipitaka. It was divided into three
sections and stored in three baskets or Tipitaka. These include the Jataka tales; a collection
of many tales of the former lives of the Buddha, and the Dhammapada, one of the most
widely read and best known Buddhist scriptures.
The Mahayana tradition, while accepting the common foundation of all Buddhist traditions, did
develop a greater stress on certain Buddhist ideas such as the Bodhisattva doctrine.
Alongside these developments there was a proliferation of texts such as the Prajnaparamita
Sutras and Lotus Sutras.

Places of Worship
Although the focus in Buddhism is often a Buddha image (a rupa), Buddhists do not worship
the Buddha. He is regarded as a great friend or teacher. When visiting a vihara (a
monastery), temple or shrine, Buddhists take flowers, candles, incense and food to offer as
gifts.
Meditation is a key component of practice. The wheel symbol symbolises the Noble Eightfold
path and the Lotus Flower is a symbol for the Buddha’s enlightenment. Being rooted in mud,
the flower rises, unsullied, into the sunlight above the water. Buddhists view all living beings
with compassion because we are all interdependent, subject to sickness, ageing and death,
bound by the law of impermanence. Buddhists will try to cultivate generosity and avoid taking
what is not theirs.

Places of Pilgrimage
Gautama Buddha is said to have identified four sites most worthy of pilgrimage for his
followers, saying that they would produce a feeling of spiritual urgency. These are:





Lumbini: birthplace (in Nepal)
Bodh Gaya: the place of Buddha’s Enlightenment (in the current Mahabodhi Temple)
Sarnath: where he delivered his first teaching
Kushinagara: where he died and entered Parinibbana

Four other sites were also raised to a special status because Buddha had performed a certain
miracle there.

Rites of Passage
Although there are no universal Buddhist rites of passage, monks and nuns would play an
important part in the life cycle. For example, children are taken to a temple to receive a
blessing shortly after their birth. A marriage may take place in the home or in the temple. The
monks might chant texts from the scriptures (sutras) and the symbol of union is tying a thread
around the wrists of the couple which they will wear until it falls away naturally. Death is
regarded as ‘blissful rest’ and as it approaches, verses from the scriptures might be read.
Monks may speak at the burial site on the theme of impermanence. A body can be buried or
cremated. Buddhism teaches rebirth and the idea that everyone is influenced by past karma.
People generally follow local customs which vary from country to country and from tradition to
tradition.
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Buddhism
Festivals
Buddhist festivals centre on events in the life of the Buddha, especially his birth,
enlightenment and death. Their dates and meanings vary according to the country of origin.
Many Buddhists celebrate Wesak or Buddha Day, on the full moon day in May,
commemorating the Buddha’s attainment of Enlightenment under the Bodhi Tree.
Holy days are determined according to the phases of the moon. No particular day of the week
is designated a holy day. Quarter moon days are used instead. Lay Buddhists in western
countries try to celebrate the full moon day, though if it is not feasible on the actual day it will
be celebrated on the nearest Sunday. Different traditions of Buddhism celebrate different
special events throughout the year. Here are some examples:
Wesak, Vaisakha or Buddha Day
This is the highpoint of the Buddhist calendar, celebrating the Buddha's birth, enlightenment
and death. This festival is celebrated by all schools of Buddhism and is a lively event which
involves dancing, food, singing, praying and chanting. Mahayana Buddhists have three
separate days for these three key events and they celebrate the enlightenment on Bodhi Day
in December.
Bodhi Day
Buddhists remember the enlightenment of the Buddha while he was sitting under the Bodhi
tree (celebrated in December)
Kathina Day
When Lay members offer new robes to the monks (celebrated in October in the Theravada
tradition)
Hanamatsuri
This is a flower festival which remembers the Buddha’s birth in the Lumbini Gardens. An
infant Buddha image is bathed and placed in a floral shrine (celebrated in April in the
Mahayana tradition).
Losar
Losar marks the Tibetan New Year and is celebrated for three days.
Magha Puja
Magha Puja (Sangha Day) is the second most important Buddhist festival which
commemorates the day that Buddha recited teachings to 1,250 enlightened disciples who
came to hear him.
Parnirvana
Parinirvana or Nirvana Day celebrates the Buddha’s death when he reached total Nirvana
(celebrated in February in the Mahayana Tradition).
Asala
Asala is the anniversary of the start of the Buddha’s teaching.
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Buddhism
Diet and food
Buddhists revere life and so many Buddhists are vegetarian. This does not apply to all and
certainly cannot be assumed.
The word dana means giving and the Dana Meal refers to the one meal a day for monks and
nuns. The word bhikkhu means ‘one who lives on alms’ and each day monks and nuns in
some countries in the Theravada tradition such as Thailand monks go out on their alms round
to collect their daily food from the community. They are not allowed to ask for food. This food
must be collected, received and consumed between dawn and noon. When visiting a
monastery it is important to arrive early and to make sure that if you are taking a contribution
to the Dana Meal you give it to a member of the community.

Dress
Apart from monks and nuns Buddhists do not have a dress code. As the Buddha said, ‘the
most important thing is not what type of clothes one wears or their colour, but the quality of
one’s heart’. As Buddhists strive to avoid knowingly harming any living creature, this can
affect what an individual chooses to wear.

Health
The goal of Buddhist practice is the development of morality, wisdom and compassion and
ultimately the achievement of nirvana. One of the five precepts is to refrain from taking
substances which ‘cloud the mind’.

Language
Buddhists in the UK are often British and speak English but they might also speak a variety of
languages depending on their country of origin. The language of texts and practice in
Theravada Buddhism is Pali. In Mahayana Buddhism, depending on the country, texts are
written in Sanskrit, Tibetan, Japanese or Chinese. This means that within different traditions,
different words are used for the same thing. For example, nibbana in Pali becomes nirvana in
Sanskrit.
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Buddhism – Part B
Considerations for educational settings
The Curriculum
‘The Jataka Tales’ are a useful resource for a teacher. They highlight ethical principles in a
charming way and are therefore an excellent starting-point for discussion. Because in many
past lives Buddha was born into the animal kingdom, many of these stories are animal
stories. For example, the Monkey King, which is about self-sacrifice.
Most Buddhist parents would encourage their children to participate fully in school life, and
learn to respect and gain knowledge of other religions.
Prayer, worship and place of worship
When visiting Buddhist centres, viharas or monasteries, the following can be considered:
 dress modestly and remove shoes to show respect
 in the shrine room, it is customary for people to sit quietly on the floor
 visitors may be invited to participate in meditation (Buddhists do not regard the Buddha as
a god and it is important to understand that one is not being asked to join in worship.
Meditation is a mental and physical discipline leading to clarity of mind and perception)
 if visiting a Buddhist monastery it is polite to take an offering. This can be food or
household goods. It is important to remember that this must be offered to the community as
they will not ask if they can take your gifts from you
 visitors may be asked if they would like to join in the Dana meal. Pupils and students will
need to be prepared for this ceremony in advance.
Lunchtimes and eating
Although many Buddhist parents are vegetarian, this does not apply to all and certainly
cannot be assumed. In any case, children will probably be free to make their own eating
choices, even if encouraged by parents and carers to be vegetarian, so don’t be surprised if
they eat meat or fish.
Festivals
Many Buddhists celebrate Wesak or Buddha Day, on the full moon day in May. It is very
unlikely that children would miss school to participate.

For further information on Buddhism – see Appendix 1.
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Christianity
Christianity – Part A
An Introduction to the Faith
Christianity as a religion began about 2000 years ago and is based on the life, death and
resurrection of Jesus of Nazareth. Jesus was a Jew who lived in the Middle East. The life and
teachings of Jesus are recorded in the ‘New Testament’ of the Bible in four books called the
Gospels or ‘Good News’. They are the books ascribed to Matthew, Mark, Luke and John.
They tell how Jesus was born in Bethlehem but grew up in Nazareth with his mother Mary
and her husband Joseph. The gospels also tell the story of his three year ministry centred in
Galilee and his journey to Jerusalem. There is extensive coverage of the last week of Jesus’
life, his crucifixion, death and resurrection and of the following 40 days until his Ascension into
heaven. This story is central to Christian belief and Christians date their calendar from the
birth of Jesus.
The New Testament tells how Jesus was a great teacher. He often taught using a form of
story called a parable, which engaged his listeners and helped them understand and
remember his teaching. Many of the over 40 parables in the New Testament, including ‘the
Lost Sheep’, ‘the Prodigal Son’ and ‘the Good Samaritan’ are very well known. Jesus was
also known for performing many miracles including acts of healing.
A variety of titles have been given to Jesus. The New Testament makes it clear that Jesus is
the Son of God and Jesus is also referred to as: ‘Lord’, ‘Saviour’, ‘Messiah’ and ‘Christ’. The
word Christ comes from the Greek word ‘Christos’ or ‘Anointed One’ or ‘Messiah’. Many
Christians believe that Jesus as the Christ is the Son of God who through his life, teaching
and death atones for the sins of humanity to bring them back to a relationship with God the
Father.
The Commandments
In the Gospels Jesus emphasised two great commandments: ‘Love the Lord your God with all
your heart and with all your soul and with all your strength and with all your mind' and 'Love
your neighbour as yourself’ (Luke 10:27).
The Lord’s Prayer
A key prayer for Christians is the Lord’s Prayer which Jesus gave to his followers. One form
of wording is:
Our Father, which art in heaven,
Hallowed be thy Name.
Thy Kingdom come.
Thy will be done in earth,
As it is in heaven.
Give us this day our daily bread.
And forgive us our trespasses,
As we forgive them that trespass against us.
And lead us not into temptation,
But deliver us from evil.
Matthew 6:9-13
In common with Judaism and Islam, Christianity is an Abrahamic faith, recognising the
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importance of Abraham’s response to the call of God. All three believe in one creator God
who they believe to have created everything. Christians believe that God revealed himself to
humanity in three forms: as God the Father, the Son in Jesus and as the Holy Spirit as the
power of God at work in the world. Christians believe in only one God [mono one theism God]
but at the same time make it clear that God, Jesus and the Holy Spirit were different aspects
of the one God. They called this concept the Trinity.
The early Christians formed themselves into a Christian ‘Church’ or ‘Community’. The Greek
word is ‘Ecclesia’. They were active in practicing this new faith and spreading the ‘Good
News’. By the end of the first century there were communities of Christians in the lands
around the eastern Mediterranean, in Asia Minor, in Greece, and in Rome. The first world
(ecumenical) council of the Church was held at Nicaea in 325 and they formulated a ‘Creed’,
coming from the Latin word ‘credo’ meaning ‘I believe’. It did not satisfy all the Christians and
disagreements arose about matters of belief and government of the Church. The basis of the
wording now used comes from the Council of Constantinople in 381.
The Christian Creeds outline the doctrine of the Trinity. By the 4th Century there were several
creeds written down but the two main ones still used in many churches are the Nicene Creed
and the Apostles’ Creed.
The Nicene Creed
We believe in one God,
the Father, the Almighty
maker of heaven and earth,
of all that is, seen and unseen.
We believe in one Lord, Jesus Christ,
the only Son of God,
eternally begotten of the Father,
God from God, Light from Light,
true God from true God,
begotten, not made,
of one Being with the Father.
Through him all things were made.
For us men and for our salvation
he came down from heaven:
by the power of the Holy Spirit
he became incarnate from the Virgin Mary, and was made man.
For our sake he was crucified under Pontius Pilate;
he suffered death and was buried.
On the third day he rose again
in accordance with the Scriptures;
he ascended into heaven
and is seated at the right hand of the Father.
He will come again in glory to judge the living and the dead,
and his kingdom will have no end.
We believe in the Holy Spirit, the Lord, the giver of Life,
who proceeds from the Father and the Son.
With the Father and the Son he is worshipped and glorified.
He has spoken through the Prophets.
We believe in one holy catholic and apostolic Church.
We acknowledge one baptism for the forgiveness of sins.
We look for the resurrection of the dead,
and the life of the world to come. Amen.
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The Apostles' Creed
The origin of the Apostles' Creed is less clear than that of the Nicene Creed. The most
common view is that it was originally developed in the first or second century and was
influenced later by the Nicene Creed. The earliest historical evidence of the creed's existence
is in a letter written by the Council of Milan in 390 A.D.
Almost every denomination has a slightly different version of the Apostles' Creed. Here is one
example:
I believe in God, the Father almighty,
creator of heaven and earth.
I believe in Jesus Christ, God's only Son, our Lord,
who was conceived by the Holy Spirit,
born of the Virgin Mary,
suffered under Pontius Pilate,
was crucified, died, and was buried;
he descended to the dead.
On the third day he rose again;
he ascended into heaven,
he is seated at the right hand of the Father,
and he will come to judge the living and the dead.
I believe in the Holy Spirit,
the holy Catholic Church,
the communion of saints,
the forgiveness of sins,
the resurrection of the body,
and the life everlasting. Amen.
The Creeds state that God the Father is the maker of heaven and earth, that Jesus is the Son
of God, born of the Virgin Mary but is ‘one substance’ with the Father, that Jesus suffered
under Pontius Pilate the Roman Governor and was crucified. He died, was buried but was
raised from the dead and ascended into heaven.
Christians believe that following several resurrection appearances outlined in the New
Testament, Jesus finally left his earthly life and ascended to God his Father in Heaven.
Christians call this Ascension Day.
The Creed also outlines this Christian belief in the Holy Spirit or Holy Ghost, the ‘Giver of
Life’. The final section of the Creed is the belief in one ‘Holy Catholic and Apostolic Church’
the Sacrament of Baptism and the resurrection of the dead to a ‘life everlasting’. There are
however, some Christians, such as the Quakers, who do not have a creedal statement.
The Symbol of the Cross
The cross has been a key symbol for Christians from the 2 nd century. It is a major symbol and
focus for Christian worship and represents the crucifixion and resurrection of Jesus.
Many Protestant Christians use a plain wooden cross to symbolise the resurrection, whilst
Catholics use a crucifix with a figure of Jesus to symbolise the sacrificial nature of Jesus’
death, and Christian belief in Jesus’ suffering for the sins of the world. Throughout the
centuries it has taken on different shapes and forms depending on the Christian
denomination. Many Christians also make the sign of the cross as a symbol of their faith.
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The Sacraments
For Christians a Sacrament is an outward sign of an inward and spiritual grace or blessing.
Traditionally there are seven but some churches observe only two; Baptism and Eucharist
(also known as Holy Communion, the Liturgy, the Mass, and the Lord’s Supper).
The other five Sacraments are: Confirmation, Marriage, Reconciliation or Penance, Ordination
and Anointing of the Sick or Holy Unction. These other five have greater emphasis in the
Orthodox and Roman Catholic traditions as well as in some Anglican Churches with a
Catholic tradition. Baptism is a major Sacrament for most Christians. It remembers Jesus’
Baptism by John the Baptist and it is a way of commitment to life as a Christian.
For most Christians the Eucharist is the most important part of their worship when Christians
remember what Jesus said and did during the Last Supper, when he broke bread and
identified it with his body and then he drank wine and identified it with his blood. Christians
remember Jesus’ words ‘Do this in remembrance of me’. Christians from different traditions
also have different rules about who can share in this Sacrament. In some, only confirmed
Christians can receive the bread and the wine whereas, in others, all baptised Christians can
receive it. In other churches anyone who wishes to may receive. There are also widely
differing understandings of the meaning and significance of these elements.
Historical background
Christianity is now a worldwide faith. The development of the Christian Church is complex and
what follows is only a very brief outline focusing mainly on the development of Christianity in
Europe. From the days of the early Christian Church there have been differences and
disagreements as people and communities reflected on the meaning of the gospels.
An early split in the 5th century centred on the language used to explain the belief that Jesus
was both ‘true God and true man’ and resulted in the Coptic [Egyptian] Christians breaking
away. A further split was in 1054 when the Greek speaking Christians based in
Constantinople and the Western Latin speaking Christians based in Rome split from each
other.
One of the major issues at this time was who had final authority over the Church. Western
Christians emphasised the role of the Bishop of Rome, the successor of St Peter, otherwise
known as the Pope. Eastern Christians emphasised the role of the councils of all bishops and
the Patriarch of Constantinople. The Eastern Christians became known as the Eastern
Orthodox Churches and the Western Christians became the Roman Catholic Church.
In the 16th century another split occurred. There were a number of reform movements in
Western Europe, the first led by Martin Luther in Germany, and then by others including John
Calvin in Geneva. This movement is called the Protestant Reformation; protestant because
they were protesting about the authority of the Pope and some of the teachings of the Church.
The Reformation spread to Switzerland, France, northern Europe, the Netherlands and to
Britain.
The roots of the Church in England went back to the time of the Roman Empire when
Christianity entered the Roman province of Britain. Through the influences of St Alban, St
Illtud, St Ninian, St Patrick and later St Augustine, St Aidan and St Cuthbert, the Church in
England developed, acknowledging the authority of the Pope until the Reformation in the 16th
century.
At the Reformation the Church in England was among those churches that broke with Rome.
The catalyst for this decision in England was the refusal of the Pope to annul or set aside the
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marriage of Henry VIII and Catherine of Aragon, but underlying this was a Tudor nationalist
belief that authority over the English Church property belonged to the English monarchy.
Henry declared himself ‘Supreme Head of the Church in England’. In the reign of Henry's son
Edward VI the Church of England underwent further reformation, driven by the conviction that
the theology being developed by the theologians of the Protestant Reformation was more
faithful to the teaching of the Bible and the Early Church than the teaching of those who
continued to support the Pope. The next few decades saw twists and turns for the Church of
England under the reigns of Henry’s three children.
This reformation continued under Henry's son, Edward VI. Thomas Cranmer (1489-1556),
who was the Archbishop of Canterbury, wrote a new prayer book in English. There was a
brief return to Roman Catholicism under Mary Tudor but in 1559 at the start of the reign of
Elizabeth I, the sovereign was made the ‘Supreme Governor of the Church of England’ by Act
of Parliament and all taking public or Church office had to swear allegiance to the monarch.
During the 17th century there were tensions within the Church of England over theological
and liturgical issues. This was one of the causes of the English Civil War. The Church of
England was associated with the losing Royalist side and from 1649-1660 its bishops were
abolished and its prayer book was banned. Many Christians in England separated from the
Church of England and set up their own churches. The Baptists, Quakers, Congregational
and Presbyterian Churches each had their origins in this period. The groups did not agree
with the Church of England, so collectively they are called ‘dissenters’ or ‘nonconformists’.
This was the beginning of the setting up of independent, self-governing churches that became
the nonconformist or Free Church movement.
With the restoration of the monarchy in 1660 this situation was reversed and the Church of
England was reinstated and in 1662 those clergy who could not accept the change were
forced to leave their posts. These dissenting clergy and their congregations were then
persecuted until 1689 when the Toleration Act gave legal existence to those Protestant
groups outside the Church of England who accepted the doctrine of the Trinity. Most laws
against Catholics were abolished by the Catholic Emancipation Act of 1829. During the
twentieth century there has been a move towards Churches uniting and working together. In
1942 the British Council of Churches was formed and in 1990 its main successor body in
England, ‘Churches Together in England’, was created. The World Council of Churches was
formed in 1947.

Diversity
As can be seen from the historical background section, Christians are people of all cultures,
ethnicities, nationalities and languages. They form numerically the largest of the world’s
religious groups. There are now many different Christian denominations in the UK, including
in East Sussex. For more information on these denominations see part B.

Scriptures
The Christian Holy book is the Bible, a collection of books comprising the Jewish Hebrew
scriptures or ‘Old’ Testament and the New Testament. The New Testament tells about the life
and teachings of Jesus and the beginnings of the early church. Attitudes towards the authority
of the Bible vary greatly within Christianity but it is regarded by almost all Christians as the
most important source of their teachings and beliefs.

33
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Christianity
Places of Worship
Worship is central to the life of a Christian, but its forms are very diverse. Christians belong to
a ‘church’. The word church comes from the Latin word ‘ecclesia’ meaning an assembly or
community of the people. Some Christians describe their religious building as a church where
the community of Christians meets.
In some churches the worship is elaborate and there will be extensive ritual whereas in others
it will be simpler with less ritual and fewer symbols. The common elements are prayer and
praise, the Bible and preaching the scriptures. Prayer may follow a regular pattern from a
prayer book or may be spontaneous. Different traditions have different forms of worship and
different names for their religious buildings. Please see the individual denominations for more
details.
The great majority of Christians worship together on Sunday, the day of Jesus’ resurrection,
but many also meet together for prayer on other days. Christians can worship anywhere. The
law in England requires all pupils to have a ‘Daily Act of Collective Worship’ which usually
takes place in the school, but sometimes in a local church.
When visiting a church, pupils and students should be dressed in a respectful way, it is
always best to check first. For example, in some churches across Europe, the shoulders and
knees of women and girls must be covered.

Places of Pilgrimage
Throughout the centuries Christians have gone on Pilgrimage. There are sites all over the
world. Some of the main sites for the Western Church are:








The Holy Land: especially Jerusalem, Bethlehem, Nazareth, Galilee and the river
Jordan
France: The Sanctuary of Our Lady at Lourdes and Chartres Cathedral
Italy: Rome, Turin and Assisi
Portugal: The Sanctuary of Our lady of Fatima
Spain: Santiago de Compostela
Ireland: Knock
The UK: Canterbury, Walsingham, Glastonbury, St David’s and Lindisfarne

Some of the main sites for the Eastern Church include:





Egypt: St Catherine’s Monastery
Greece: Mount Athos
Russia: Valaam Monastery
Turkey: The House of the Virgin Mary
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Rites of Passage
Christianity varies in its views on rites of passage and the ways in which they take place.
Please see the various denominations for more details. Baptism, Confirmation, and Marriage
come under the title of Sacraments.
Baptism
Baptism is not just an initiation ceremony but the joining of the Christian community and the
start of their Christian journey towards salvation. When a person is baptised the priest or
leader in the church sprinkles water on their head or fully immerses them in water three times
and usually says ‘I baptise you in the name of the Father, Son and Holy Spirit’.
Confirmation
Confirmation is a rite of initiation in several Christian denominations. It is normally carried out
through anointing, the laying on of hands, and prayer, for the purpose of signifying the gift of
the Holy Spirit and bestowing full adult membership of the Christian Church. If a person was
not baptised as a baby or a child then the rite of baptism usually precedes the confirmation
service.
Marriage
Marriage (Holy Matrimony) is intended as a lifelong union between two people. The New
Testament states that the sexual act should be reserved for marriage, so marriage was
originally a union of a man and a woman for the procreation of children. Some churches will
still only marry heterosexual couples whereas other churches will now marry same sex
partners.
Funerals
There is a very wide range of beliefs concerning life after death. Most Christians believe that
when someone dies, they are judged by God. Some Christians believe that the righteous go
to Heaven and the sinners go to Hell whilst others trust in the mercy of God. Some Christians
believe that Hell is separation from the love of God. Other Christians reject the idea of Hell.
The deceased may have left instructions in their will concerning what they want to be included
in the funeral service (hymns, prayers etc.), including whether they want to be buried,
cremated, or have something else like a woodland burial. The funeral can take place either in
a church or at a crematorium. There can be wide differences of approach to Christian
funerals, from celebrating the life of the deceased on the one hand to outbursts of grief and
desolation on the other.

Christian festivals
The Christian year is divided into 'seasons' and special days. These are the main ones, but
not all Christians will celebrate all of them:
Advent
The word Advent means ‘coming’. Advent is the season that prepares for Christmas and
begins four weeks before. Some European countries keep Advent as a festival season, with
activities such as Christmas markets.
Christmas
The festival of Christmas celebrates the birth of Jesus. The birth of Jesus to Mary and
Joseph, which took place in Bethlehem, is what Christians call the ‘incarnation’. At Christmas,
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Christians celebrate their belief that God became a human being and came to earth in the
form of Jesus of Nazareth. Many traditions celebrate Christmas on the 25th December
whereas the Eastern Orthodox Church and the Coptic Church celebrate it on the 7th January
because they calculate the date according to the Julian calendar which equates to the 25 th
December in the Gregorian calendar.
Epiphany – January 6th (Western Church)
The word Epiphany means ‘showing forth’. Epiphany marks the visit of the Magi, men from
the East, to Bethlehem. They were the first Gentiles (people who are not Jews) to greet the
baby Jesus.
Candlemas – February 2nd
Candlemas marks the midpoint of winter, halfway between the Winter Solstice and the Spring
Equinox. It is also called ‘The Presentation of Christ in the Temple’ and commemorates the
day Mary took Jesus to the Temple to present him to God. The day also marks the blessing of
candles in church.
Shrove Tuesday
Shrove Tuesday is the day before Ash Wednesday which is the start of Lent. Shrove Tuesday
is also called Pancake Day in the UK. The word ‘shrove’ comes from the word ‘shriven’
meaning to confess one’s sins to a priest and have the sins forgiven. It is a time of
repentance. Shrove Tuesday has different names and is celebrated by Christians in different
ways around the world. Some use up all of the fat and rich food before the start of Lent, such
as in Britain, hence pancake day. In other places such as in Rio de Janeiro or Venice it is
called ‘Carnival’ or ‘Mardi-Gras’ (Fat Tuesday).
Ash Wednesday and Lent
Ash Wednesday marks the beginning of Lent and is 46 days before Easter. Ash Wednesday
derives its name from the practice of blessing ashes made from burnt palm crosses blessed
on the previous year’s Palm Sunday. The ash is then used to draw a sign of the cross on the
heads of those present as the words ‘Remember that you are dust, and to dust you shall
return’ are said. The symbolism of the ashes helps the worshippers to remember their sins
and their mortality and links to the words to the funeral service.
If pupils have attended an Ash Wednesday service in the morning they may arrive at school
with a black cross or smudge on their forehead.
Lent is traditionally a period of penitence, fasting and self-denial when Christians try to avoid
temptation in the same ways that Jesus did in the wilderness. Christians originally fasted from
Monday to Saturday (6 days) during 6 weeks and from Wednesday to Saturday (4 days) in
the week before Easter, making up the number of 40 days. Many Christians give up things for
Lent as do some churches. For example, flowers are often removed on Ash Wednesday and
adornments in church may be removed or covered up. Although Lent is traditionally regarded
as a time to give things up, some Christians today prefer to take up something or give to
charity.
Mothering Sunday
Mothering Sunday falls on the 4th Sunday in Lent. Traditionally it was the time when people
attended their ‘Mother Church’ and later it became the day when those in domestic service
were given the day off to attend their ‘Mother Church’ with their own mothers and families.
People were said to have gone ‘a mothering’. They would often pick flowers to take to their
mothers. Other names for this Sunday are: Mid-Lent Sunday, Simnel Sunday (the time when
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they would bake the traditional Easter Simnel cake), Refreshment Sunday (a break from the
Lenten fast) and Rose Sunday, from the traditional colour of vestments on that Sunday. Now
in Britain, it has become a more secular occasion and is commonly called ‘Mothers’ Day, a
celebration of mothers.
Passiontide
The period before Easter is called ‘Passiontide’ when Christians remember the journey of
Jesus to his death on the cross.
Holy Week
Holy Week is the last week of Lent and marks the last week of Jesus’ life on earth. It begins
on Palm Sunday, the Sunday before Easter.
Palm Sunday
Palm Sunday celebrates the day that Jesus rode into Jerusalem on a donkey, not as a
powerful king but with deep humility.
Maundy Thursday
Maundy Thursday remembers the day when Jesus gathered together with his friends for the
Passover meal (the Seder) for the last time. He washed their feet, traditionally the role of
servants, before they sat down for the meal which Christians call ‘The Last Supper’.
Good Friday
The Friday of Holy Week is called Good Friday and commemorates the day when Jesus was
crucified. Most Christians believe he died for the sins of humanity. It is a very solemn day and
many churches hold special services, one of which is called ‘Stations of the Cross’ which tells
the story of Jesus’ journey to the cross and his death. It used to be a day when businesses
were closed – a holy day – but this was never legally recognised, just a universal practice
when most people in Britain were Christians. Some Christians still would never think of
working on Good Friday.
Easter Day
Easter is the major Christian festival. It is the time when Christians celebrate Jesus being
raised from the dead. It is a joyous time after the events of Holy Week.
Ascension Day
Ascension Day is 40 days after Easter and marks the time when Jesus said a final farewell to
his friends and was seen no more. Christians believe he ascended to God the Father.
Ascension Day falls on a Thursday.
Pentecost (Whitsun)
Pentecost is regarded as the birthday of the Christian Church. It celebrates the day on the
Jewish Festival of Shavuot when Jesus' disciples experienced the effect of the Holy Spirit and
were inspired to spread the message about Jesus throughout the world. It is marked ten days
after Ascension Day.
Trinity Sunday
Trinity Sunday celebrates Christian belief in God as Father, as Son in Jesus and the Holy
Spirit
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Corpus Christi
Corpus Christi is a holy day in the Catholic tradition and commemorates the institution of the
Eucharist (Holy Communion, Mass) by Jesus at the ‘Last Supper’. The Bible tells that during
this Passover meal, Jesus took bread and wine, blessed it and gave it to his disciples to eat
and drink, saying ‘Do this in remembrance of me’.
All Saints’ Day
All Saints Day, also known as All Hallows, celebrates all those who have been created saints
by the Church and all saints with God in heaven. It is celebrated in the Western tradition on
the 1st November but in the Eastern Orthodox tradition All Saints Sunday is on the Sunday
after Pentecost.
All Souls’ Day
All Souls Day is on the 2nd of November and commemorates all of the ‘faithful’ who have
departed this life. It is observed by the Roman Catholic Church and some Anglican churches
but the Orthodox churches have several All Souls Days throughout the year. In some
countries, such as Mexico, it is known as ‘The Day of the Dead’.
Patronal Festivals
A Patronal Festival is the occasion on which a local church honours the saint who was
chosen as the Patron Saint of the parish. There are many churches in the UK with the name
of a Saint or Martyr. Each one will celebrate the festival on or near the saint’s day.

Diet and Food
Christians do not have any special food laws but some Christians do follow certain practices.
Jesus was a fisherman and died on ‘Good Friday’ so Friday became the day when
traditionally some Christians ate fish. Some Christians also abstain from alcohol, for example
The Salvation Army and Mormons.
There are also foods that are associated with Christian festivals, for example in the UK:
Christmas -Mince Pies and Christmas cake
Epiphany – Galette de Rois
Shrove Tues – Pancakes
Good Friday – Hot cross buns
Easter – Eggs and Simnel Cake

Dress
Depending on the Christian tradition, clergy will wear liturgical dress at certain times and
festivals. It may be elaborate and ornate, typical of Episcopal traditions, or may be plain and
simple, typical of Protestant traditions.
Some clergy will also wear an outward sign of their Holy Orders like a cassock and a dog
collar when out in public, whereas others will wear everyday clothes. Monastic orders also
have a variety of dress. For example, some nuns will wear the traditional habit whereas
others may just wear plain clothing.
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Language
Many Christian communities feel that it is offensive to swear and use blasphemous language
which often has a religious significance, i.e. when the words God, Jesus or Christ are used
irreverently. This is especially offensive when someone in authority uses this language.
School staff therefore, need to be vigilant in challenging blasphemy in the same way they
would be vigilant in challenging negative views or prejudiced language about any religion or
belief.
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Christian Denominations and considerations for
educational settings – Part B
Some of the Christian denominations and groups are described below and as part of these
sections you will find information when relevant for education settings to consider in
supporting children and families from these denominations.

1

Episcopal Churches

Episcopal churches have three orders of ministry; bishops, priests and deacons, with
governance lying mainly with the bishops. In their buildings, Episcopal churches will have an
altar as the main focus, and the main act of worship will be the Eucharist. Episcopal churches
recognise Sacraments but these vary according to church tradition.
Many Episcopal churches also have the tradition of monastic orders. Early Christian
monasticism drew its inspiration from the examples of the Prophet Elijah and John the Baptist
who both lived alone in the desert. Jesus himself was said to have spent time alone in the
desert before his public ministry. In the Orthodox, Roman Catholic and Anglican traditions
monasticism holds a very special place.
Monastic communities dedicate their lives to serving. Some separate themselves from the
world to pray and study, whereas other orders devote themselves to serving by teaching,
hospitality and caring for the poor and needy. Most communities are self-supporting and often
the daily routine consists of a period of manual labour such as farming, woodwork, metalwork
and pottery as well as communal worship and private prayer and study. Today there are both
monks and nuns in some traditions.

The Oriental Orthodox Churches
The Churches of the first two countries to become Christian, Armenia and Ethiopia, both
belong to the group known as the Oriental Orthodox Christian Churches, which separated
from the rest of the Church in the 5th century. Most of these Churches are organised on a
national basis and often use an ancient form of their language in worship. One of the best
known of these Churches is Coptic Church of Egypt. The head of the Coptic Church, the
Patriarch of Alexandria, is called the Pope.

The Coptic Church
The Coptic Church is one of the most ancient in the world, founded in the first century in
Egypt when the first Christians arrived in Alexandria. It is based on the teachings of St Mark
who was said to have taken Christianity to Egypt during the reign of the Roman Emperor
Nero. The Coptic Church is now almost 19 centuries old and regards itself as a strong
defender of the Christian faith. The Coptic Church has carefully preserved the Orthodox
Christian faith in its earliest form, handing it down through generations. It remains true to the
apostolic doctrines and patterns of worship. The Church emphasizes holiness, Divine
Mysteries and fellowship which are rooted in the Holy Scriptures and the Orthodox Creeds.
The word ‘Copt’ is derived from the Pharaonic word ‘gypt’ meaning Egypt. The Copts are the
Christian and indigenous people of Egypt and direct descendants of the Ancient Egyptians.
The Coptic Church observes all seven Sacraments: Baptism, Chrismation, Repentance and
Confession, the Eucharist, Matrimony, Priesthood / Holy Orders and Anointing of the Sick.
The Eucharistic liturgy is chanted in the Coptic language using a musical composition that
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dates back to the Pharaonic era. The three famous ‘Divine Liturgies’ are those of St Basil, St
Gregory and St Cyril and based on that used by St Mark in the first Century.
The Coptic Church has married priests, but bishops, including the Coptic Pope, are celibate
and selected from members of the monastic communities. Monasticism was founded by St
Anthony the Great and thrives in the Church today. Those living the monastic life can trace
their roots back to the deserts in Egypt. Western monastic fathers such as Benedict went to
the desert in Egypt to experience this way of life and subsequently introduced it to the West.
The Coptic Church celebrates Christmas on the 7th January in keeping with the Coptic
calendar inherited from the Pharaohs and in force since the introduction of Christianity in
Egypt in the first century AD. The Coptic Calendar is the oldest in the world dating from
4,241BCE.
Fasting is a key Coptic tradition and out of the 365 days in a year Copts fast for 210. These
are regarded as times of spiritual growth. The major fasts are Lent and Advent. Prayer is
fundamental to the life of the Church and the ‘Agpeya’ contains the seven prayers observed
daily. Through fasting, the Orthodox Christians attempt to recapture Paradise in their lives by
refraining from carnal practices. In general, Coptic fasting means adhering to a vegan diet,
thus abstaining from meat, fish, eggs, dairy, and other animal products. Dispensation from
fasting is however granted under special circumstances, such as pregnancy and sickness.
Historians have named the Coptic Church the ‘Church of the Martyrs’ because a great
number have died for their faith. Despite this persecution the Coptic Church has never been
controlled. This separation of Church and state comes from the word of Jesus ‘Render to
Caesar the things that are Caesar’s and to God the things that are God’s’ (Matthew 22:21).
Today the Coptic Church has the largest Christian presence in the Middle East with 10–15
million members in Egypt. However, Copts in Egypt complain that they still suffer
discrimination in the workplace, restrictions on church construction and have very little
political influence. There are now 15 dioceses and 500 parishes outside Egypt.
Additional information to consider in educational settings – the Coptic Church
There is a significant community of Coptic Christians in Brighton & Hove many of whom have
arrived from Egypt in recent years as refugees due to fear of or as a result of persecution.
Therefore, there will be Coptic Christian children and young people in schools who have
experienced violence or who have family members who have experienced trauma, violence
and persecution. This needs to sensitively be borne in mind by teachers when teaching about
war or similar situations. In RE lessons it is important to be factual about different faiths and
their beliefs without giving opinions and to support young people to recognise that there is
diversity in how religion is interpreted or acted upon. Some Coptic Christian pupils or their
families may have experienced persecution by the Muslim majority in Egypt and so not have
experienced the ‘peace loving’ teaching of aspects of Islam. Their experience should not be
denied, whilst reminding all pupils that this is not all Muslims and that other religions have
also persecuted other groups.
Coptic Christians celebrate Christmas on the 7th January in keeping with the Coptic or
Alexandrian calendar (this would also be Christmas for the Eastern Orthodox Church (Russia
and Serbia). In Egypt, Santa is called Baba Noël (meaning Father Christmas). Children hope
that he will climb through a window and will leave some presents. Therefore, schools should
be prepared for Coptic Christian pupils not to be in school on the 7th January and some
families may also want their children not attend school on Christmas Eve. Schools should
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also try if possible to avoid any exams or important assessments at this time of celebration.
The Advent Fast takes place forty-three days before Christmas Day and so from midNovember Coptic Christian pupils will be eating a vegan and fish diet. This will have
implications for school dinner menus. In most families a vegetarian diet would be acceptable
for primary age pupils, but in secondary schools pupils would be expected to restrict their diet
to a vegan one. Similarly there is an eight week fast before Easter and there would be an
expectation of eating a fully vegan diet.
Easter Day is a variable date, as in the Church of England, but not the same dates as the
Church of England. Most years Coptic Easter Day will fall within the school holidays.
However, occasionally it will fall in term time and schools should be aware that Good Friday is
considered to be a particularly spiritual day when people will go to Church and so pupils from
this tradition are unlikely to be in school. Easter Monday is considered more of a family day,
but pupils may also be kept out of school on this day.

Coptic Christians speak Arabic and the young people of the Church have the opportunity to
learn Arabic at Saturday schools. Adults and pupils within the school community should all be
educated to understand that not all Arabs or Arabic speakers are Muslim and to recognise
that Christians come from all over the world including Egypt, Iraq and Syria. There is
anecdotal evidence locally of Islamophobia being directed against Coptic Christians within our
school communities. Islamophobia, like all forms of prejudice is never acceptable whoever it
is directed towards, but this prejudice based on perception also shows a level of ignorance
that is also unacceptable. Similarly wishing a Coptic Christian Eid Mubarak or asking why
they are not fasting during Ramadan shows this same misunderstanding.
When talking with Coptic Christian families about ethnicity monitoring categories take care not
to make assumptions. Many Coptic Christians will not identify as ‘Black’, as Black African or
Black Sudanese and should be supported to find a category that they feel is as reflective of
their ethnicity as it can be.
The Coptic language is also used in Church and optional evening lessons are provided for
those who want to study this. In the Coptic Christian Church boys can be ordained as
deacons. Deacons will learn the Coptic language and will participate in supporting the
worship.
Schools should make an effort to talk about Coptic Christianity when studying Christianity in
RE and to mark the Coptic Christmas on the 7th January. Pupils and or their families could be
supported to talk about their religion and celebrations. If you have any pupils who are
Deacons they could be invited to talk about their role of responsibility within the Church.
One of the distinctive marks of a Coptic Christian is the cross tattoo worn on the right wrist.
Sometimes applied as early as forty days after birth (and following baptism), the tattoo is a
permanent identification marker signalling to all the faith and community belonging of the
bearer. In Egypt, they’re not just a symbol, but also a form of ID. For safety reasons, many
churches station security personnel at their doors to check that those entering have the tattoo
as a guarantee that they are in fact Christians. There may be children in schools who have
this tattoo – it certainly should not be seen as a fashion statement. It is unlikely that children
would have had this tattoo done in this country, but may have had it done in Egypt.
Schools will already be working to ensure that pupils are respectful of different names. Names
from this community such as Abbanoub, have been made fun of as has Mina which is
42
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Christianity
commonly a Coptic boys’ name and school staff should be alert to this and ensure respecting
names is included as part of work on preventing prejudice, and promoting British values.
The Coptic Christian faith would place sexual relationships into a context of a marriage
between a man and a woman. Therefore, relationships and sex education as stated earlier in
the document should remind pupils of the diversity of views about sex before marriage.
Similarly all pupils, including those from faith backgrounds who choose not to have intimate
relationships, should be supported in this and not teased or bullied by their peers. Whilst
lesbian and gay relationships would not be condoned within the Coptic Christian faith, bullying
of someone because of their sexual orientation would not be seen as acceptable behaviour
either.
Coptic Christian parents and carers would not usually request for their children to be
withdrawn from relationships and sex education, but as with all good practice would
appreciate being kept informed of the curriculum and how they can input into it.
For further information visit the BBC Religion website:
http://www.bbc.co.uk/religion/religions/christianity/subdivisions/coptic_1.shtml

The Orthodox Tradition
Orthodox Christians trace their history to the Apostles. They are united by a common
approach to theology, tradition and worship and draw upon elements of Greek, Middle
Eastern, Russian and Slav culture. Each church has its own geographical title that usually
reflects the culture of the believers.
The Orthodox tradition developed from the Christianity in the Eastern Roman Empire. The
word Orthodox takes its meaning from the Greek words ‘orthos’ right and ‘doxa’ belief. The
word means right belief or thinking.
The Orthodox Churches share with other Christian Churches the beliefs that God revealed
himself in Jesus, in the incarnation of Jesus, his crucifixion, death and resurrection, but it
differs substantially in the way of life, worship and certain aspects of theology. There was split
with Rome in 1054 in what is called the ‘Great Schism’. The head of the Eastern Orthodox
Church is the Patriarch of Constantinople. However, he is regarded as the first among equals
and has no real authority over other churches.
At the centre of worship are the Eucharist, Divine Offices and Prayer. These prayers are sung
at Sunset and Dawn. Personal prayer also is important to Orthodox Christians.
Fasting also plays an important role. They believe that training the body can help to
concentrate the mind on spiritual things. There are four major fast periods: Lent, eight days
after Pentecost, the Dormition Fast which begins on 1st August – 14th August, and the
Christmas fast from 15th -24th December.
The Orthodox Church observes all Seven Sacraments:




Baptism - Baptism of infants and adults by immersion three times in the name of the
Trinity
Chrismation - this follows Baptism and is anointing with holy oil ‘Chrism’
Eucharist - this follows Chrismation and means that babies and children are full
communicant members of the Church. The Orthodox lay particular emphasis on the
role of the Holy Spirit in worship and believe that the bread and wine are changed into
the Body and Blood of Christ
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Marriage - Marriage is celebrated through the rite of crowning
Holy Orders - like the Coptic Church, bishops are celibate but priests can be married
Penance - through this Sacrament it is possible to receive forgiveness
Anointing of the Sick - in Greek-speaking churches this is performed annually for the
whole congregation during Holy Week.

Like many churches, Orthodox churches are usually built in the shape of the cross and are
highly decorated with pictures and icons. An icon is usually an elaborate two dimensional
painting which is seen as a ‘window into the Kingdom of God’. In most Orthodox churches the
altar is separated by a screen called an ‘Iconostasis’, which is decorated with Icons. The
principal icons show Christ and the Mother of God. The main service is the Divine Liturgy
which takes place on a Sunday and lasts for about three hours.
The Orthodox Church uses the Julian calendar for calculating its saints and holy days.
Christmas is celebrated on 7th January and the dates for Easter and other festivals also differ
from the common tradition in England.

The Roman Catholic Church
The Catholic Church traces its origins to the apostles and an unbroken line of bishops of
Rome from St Peter to whom Jesus said ‘you are Peter and on this rock I will build my
church’. The bishop of Rome is popularly called the Pope and he leads the most numerous
and ethnically-diverse religious community with around 1.2 billion Catholics in all countries
and territories across the globe. East Sussex and Brighton and Hove are situated in the
Diocese of Arundel and Brighton whose bishop is ‘in communion with’ the bishop of Rome
and hence with every other Catholic bishop. Its cathedral is in Arundel. Worldwide the Church
is known as the Catholic Church: in Britain it is generally referred to as the Roman Catholic
Church to distinguish it from those members of the Church of England who describe
themselves as Catholic or Anglo-Catholic. The word ‘catholic’ simply means ‘universal’.
We tend to associate the arrival of Christianity in Britain with the mission of Augustine in 597
AD but Christianity has been in Britain since the 1st Century CE. Many left the Roman Church
at the reformation and took up allegiance with the Anglican (Church of England) and
Protestant churches but Roman Catholics have continued to have a strong presence with an
organised church structure since the 19th century.
Although Christianity reached Britain during the time of the Roman Empire, its arrival is
generally associated with the arrival of St Augustine in 597. The Synod of Whitby in 664
marks the unification of the remaining early Christians – Celtic Christians – with the Roman
tradition brought by Augustine. Henry VIII established the Church of England [see above
Christianity: Historical Tradition]; numbers of Catholics were executed for not complying with
the law but most joined the Church of England. For the next 300 years there was a small
Catholic presence living in fear of their lives: some priests and people who hid priests were
executed. Eventually most legal restrictions were lifted in 1829 and Catholic bishops were
again appointed from 1850. Since then the number of Catholics has grown to about 10% of
the total population as a result of conversion and immigration, originally from the French
Revolution and then Ireland in the nineteenth century, and subsequently from Europe, the
Commonwealth and now from all corners of the globe from, for example, Brazil to the
Philippines.
The Catholic Church recognises seven Sacraments:


Baptism
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Confirmation
Eucharist
Reconciliation - Confession
Holy Matrimony
Holy Orders - Ordination
Sacrament of the Sick - Extreme Unction

Lent is the traditional time for penance and self-denial, as is every Friday throughout the year.
Catholics in England are encouraged by their bishops to abstain from eating meat on Fridays.
Ash Wednesday and Good Friday are days of fast and abstinence when Catholics not only
abstain from meat but fast by eating significantly less than normal. These disciplines apply to
adults but Catholic young pupils should have the option of a meal which does not contain
meat on Fridays and on Ash Wednesday. Fish is a recognised alternative to meat.
A number of days are major feast days and called ‘holy days of obligation’. These are days on
which Catholics are expected to attend Mass just as they are expected to attend Mass on
Sundays. If the holy day falls on a Friday, Saturday or Monday it is celebrated on the Sunday;
otherwise it is celebrated on the weekday on which it falls. The only holy days that usually fall
in term time are 6 January – The Epiphany, 29 June – Feast of Saints Peter and Paul, 1
November – All Saints’ Day. Schools should be aware that on these days Catholic pupils will
wish to attend Mass. In most churches there will be an evening Mass but there will be some
when the only opportunity is a morning Mass.
The Sacrament of the sick is administered by a priest to anyone seriously ill or in danger of
death. It is also available to those about to undergo an operation. A priest should be called to
administer the Sacrament of the sick if a Catholic has a serious accident, even if it is not
considered life-threatening.
Additional information to consider in educational settings – the Roman Catholic
Church
Many Catholics wear a cross or crucifix on a chain or similar around their necks. These are
religious artefacts, not jewellery, and schools must allow them to be worn at all times. It
should be recognised that this may sometimes present a safety hazard, and there will be
occasions when the item will need to be taped to the skin using micropore.
Many Catholics carry a set of rosary beads as a pattern for prayer. It is NOT Catholic practice
to wear them around the neck.
Catholic teaching recognises the uniqueness of every human being and their dignity as one
made in the image and likeness of God. It holds that human sexuality is a gift of God that
enable husband and wife to share in God’s act of creation. Thus sexual relations should be
confined to husband and wife who may plan their family responsibly but without using artificial
contraception.
The dignity and sanctity of every human person embraces the whole of life from conception to
death so abortion – including the ‘morning after pill’ – and euthanasia are contrary to Catholic
teaching, prompting the provision of fostering and adoption services and hospices since the
nineteenth century. Catholic fostering and adoption institutions closed earlier this century
when legislation prevented them from operating in accordance with Church teaching.
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At the same time, Catholic belief stresses the love of God for each person and recognises
that God is not bound by human rules of justice but rather that mercy is God’s own justice.
[‘Pope Francis’ Revolution of Tenderness and Love’ by Cardinal Walter Kasper; 2015]
School relationships and sex education programmes should acknowledge the diversity in
religious beliefs related to relationships and sex and the different views on contraception.

The Anglican Church (Church of England)
The Church of England broke away from the Roman Catholic during the Reformation as
described in the history section of this document. Since the settlement of 1689 the Church of
England has remained the established church, with a range of particular legal privileges and
responsibilities. The reformation resulted in a church that retained much continuity with the
past in terms of its use of the catholic creeds, its pattern of ministry, its buildings and aspects
of its liturgy, but which also embodied Protestant insights in its theology and in the overall
shape of its liturgical practice. The way that this is often expressed is by saying that the
Church of England is both ‘catholic and reformed’.
The Church of England is still the established church in England and the reigning Monarch
remains the 'Supreme Governor' of the church. The senior bishop is the Archbishop of
Canterbury. There is also an Archbishop of York. The Church of England has a ruling council
called a Synod, which comprises bishops, priests and lay people. There are many churches
across the world which follow the teachings of the Church of England. These churches also
have their own Archbishops and Bishops and are part of the Anglican Communion. With the
spread of the British Empire came the spread of the Anglican Communion but its members
still regard the Church of England as the 'Mother Church'. Parts of the Anglican Church
returned to Roman Catholic traditions during the 19th century.
The Church of England comprises many dioceses. Every diocese has a Cathedral or mother
church where the bishop has a special chair called a 'Cathedra'. The diocese that includes
East Sussex and Brighton and Hove within its boundaries is the Diocese of Chichester. Each
diocese is made up of many parishes, each of which has (or shares) a parish priest or vicar.
The Church of England ordains women as well as men to the offices of priest and bishop.
Today there is a wide variety of churches and worship in the Anglican Communion. Some of
the fastest growing churches are in Africa. Anglican Church buildings come in all shapes and
sizes and many are still built in the shape of a cross. Some are very plain and simple in
design and some are very elaborate and ornate. Some Anglican worship is very plain and
closer to the Methodist tradition and other Protestant churches while some is very elaborate
and remains closer to the Roman Catholic and Orthodox traditions.
The Church in Wales is part of the Anglican Communion but it is not an established church as
in England. It has six dioceses. As a member of the Anglican Communion, the Church in
Wales recognises the primacy of the Archbishop of Canterbury but he does not have any
formal authority in the Church in Wales.
Following the Reformation, most churches in Scotland followed the ideas of John Calvin. The
Church of Scotland has ministers, but no bishops or priests. In Scotland the Church of
Scotland is the established Church and the monarch is a member of that Church when in
Scotland. Worship focuses on the Bible and on preaching.
The Anglican Churches in Northern Ireland, Scotland, and Wales are not ‘established’ in
those countries and are not governed by the Church of England.
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Church of England parish churches and cathedrals vary in their recognition and use of the
Sacraments. Some churches recognise seven, as does the Roman Catholic Church, whereas
others recognize only the two major Sacraments; Baptism and Eucharist (Holy Communion).

2

Non-Episcopal Churches

Most non-episcopal churches in Britain have no bishops or priests and their leaders are
usually called ‘ministers’. The Salvation Army calls them ‘officers’. The Quakers have no such
leaders. In general, non-episcopal churches have both men and women in leadership roles.
In their buildings, most non-episcopal Churches have a communion table and the main focal
point may be the pulpit. The principal act of worship generally focuses on the Bible and
preaching.

The Methodist Church
The Methodist Church developed out of the Church of England in the 18th century. ‘Methodist’
was originally a nickname for the movement started by two Anglican priests, the brothers
John and Charles Wesley, but the nickname stuck. In 1738 John Wesley (1703-1791) who
was a priest in the Church of England, had a spiritual experience and began preaching and
teaching in a new way. He preached to large crowds of working people in the open air, and
travelled over 250,000 miles mainly on horseback. He organised classes or societies which
included working class people who could meet together to study the Bible and pray. As this
idea or method of Bible study caught on he appointed local leaders to run these groups.
The movement eventually became a separate church. His brother and co-leader Charles Wesley
(1707-1788) was a gifted hymn writer and many of his songs remain very popular in churches
today. Working people and even women were allowed to take the lead in worship.
The Wesleys, and then the Methodist Church, campaigned on social issues, caring for the
poor, the rights of workers, prison reform and against slavery. In the 19th century the
Methodist Church supported the Temperance Movement and many members signed the
pledge not to drink alcohol, which was then a major social problem. Today this is left to
individual conscience.
The church is still active in campaigning against social problems e.g. third world debt, human
rights etc. Today two thirds of Methodist services are led by local (lay) preachers who are
unpaid. The Methodist Church is the fourth largest church in the UK.
Additional information to consider in educational settings – the Methodist Church
There are some Methodist families who, without wishing to impose their views on others,
would have concern over the following:




Alcohol: some families would be concerned if their children were taught that the only
form of responsible drinking were to be drinking in moderation. The idea of total
abstention needs to be expressed as a lifestyle that is possible to espouse.
Astrology: some families would be concerned if their children were asked to find or
draw their own ‘horoscope’.
Gambling: some families object to all forms of gambling and would be concerned if
their children have to take part in the buying and selling of raffle tickets or be involved
in school lotteries, etc.

47
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Christianity
The United Reformed Church (URC)
The URC is a church whose theological roots are Calvinist and whose historical and
organisational roots are in the Presbyterian (Reformed) and Congregational traditions. It was
formed from these two churches in 1972.
Each congregation (local church) within the URC is governed by a Church Meeting consisting
of all its members. This is the ultimate decision-making body in the congregation. There is
also an Elders' Meeting (similar to the Presbyterian Kirk session in the Church of Scotland),
which advises the Church Meeting and shares with the minister the spiritual and pastoral
oversight of the church. Elders are normally elected to serve for a specific period of time.
Within the present structures, congregations are able to manage themselves and arrange
their services as they choose, reflecting their circumstances and preferences. As a result,
congregations, even neighbouring ones, may have quite different characters, types of service
and eligibility for communion.
Congregations, through the Church Meeting, are responsible for the selection (issue of a
‘call’) of ministers to fill vacancies. They also select Elders from within the membership and
accept new members.

The Baptist Church and those in the Baptist Union
In 1661 the Baptist Church was established in England. The Baptists became a separate
branch of Christianity in England. Based on the story of the baptism of Jesus by John the
Baptist, they believe that Baptism should only be undertaken by people who had arrived at full
adult faith. Each congregation is self-governing.
A Baptist Church would usually include a baptistry, where people are baptised by full
immersion.

The Religious Society of Friends (also known as the Quakers)
The Society of Friends (Quakers) has its origins in the Civil War and the teaching of George
Fox (1624-1691). Quakers believe in the creative power of God, with God being in everything
and everyone. Everyone and everything is therefore treated with respect. Quakers believe
that God speaks to each person directly and that worship is at the heart of life. George Fox
travelled all over the country on foot and horseback spreading his ideas. The Quaker tradition
is now a worldwide faith. The correct name is the 'Religious Society of Friends', but they were
called Quakers because some people trembled (quaked) when they felt God speak to them.
The Foundations of Quaker worship are rooted in silence (listening to God).
Quakers meet in a Meeting House. This building is usually very plain. They sit in a circle to
show that everyone is equal in the sight of God. The key is simplicity and respect for
everything. There is a table in the centre on which is placed a Bible or a teaching book.
Sometimes there is also a vase of flowers. No part of the meeting house is regarded as holy.
People speak when they feel God calls them; if not they remain silent. A Quaker meeting
usually lasts about an hour and ends when the elder shakes hands with someone; then
everyone shakes hands. The origin of this is to show that you have no weapon in your hand;
you come in friendship.
Quakers worship in silence. They have no clergy or creed and do not use religious language,
set prayers etc.
Most Quakers believe that:
 there is something of God in every person
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everybody has something good in them
each of us must find our own truth
truth is to be found within us, not handed down from authorities outside us
religion is about the whole of life.

Quakers Value
 simplicity
 equality
 justice
 peace
 care of the environment.
Additional information to consider in educational settings – the Quakers
An issue for Quaker children may be Remembrance Day and they may wish to wear white
“peace” poppies.

Pentecostals
The name comes from the story of ‘Pentecost’ in the Acts of the Apostles Chapter 2.
Pentecostals believe that some of the dramatic things that happened to the early Christians
are still very important today. These include miraculous healings and the ability to speak in
other languages (tongues). Pentecostals believe that modern Christians are still able to
experience God in the same way. They are less formal in worship than the older churches.
Pentecostals believe that each person can experience the Holy Spirit in a personal way and
not only through the church leader. Each church does, however, have a trained pastor. The
Pentecostal movement developed in America in the late 19th and early 20th centuries.
In 1907 the Reverend A Boddy, an Anglican vicar, promoted the Pentecostal Church in
England and by the 1920s two main groups of Pentecostal churches were established - the
‘Elim Alliance' and the 'Assemblies of God'. These churches have now spread to many
countries. Churches are often individual congregations that chose to become members of
these groups but remain independent in much of what they do. This independence and
freedom has made these churches particularly popular with some African-Caribbean
communities including those in Britain.
The focus for Pentecostal worship is ‘The Word of God’. The worship is more joyful and
enthusiastic and often contains music and dance. Black Pentecostal churches are particularly
well known for their music.

Seventh Day Adventists
This Church is an Associate Member of ‘Churches Together in Britain and Ireland’. It was
founded in the USA in the 19th century and is distinguished by observing Saturday and not
Sunday as the day of worship and rest. It has a strong emphasis on the ‘imminent second
coming’ of Jesus

The Salvation Army
The mission statement of The Salvation Army reads as follows: "The Salvation Army is a
worldwide evangelical Christian church and human service agency. Its message is based on
the Bible; its motivation is the love of God as revealed in Jesus Christ. Its mission is to
proclaim the gospel, to persuade people of all ages to become his disciples and to engage in
a programme of practical concern for the needs of humanity. Its ministry is offered to all
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persons, regardless of race, creed, colour or gender".
The Salvation Army was founded by William Booth, who was born in Nottingham in 1829. At
the age of 13 he was sent to work as an apprentice in a pawnbroker's shop. He did not enjoy
his job, but it made him very aware of the poverty in which many people lived and the
humiliation and degradation suffered by the poor.
During his teenage years, William Booth became a Christian. When his apprenticeship was
completed he moved to London, again to work in the pawn broking trade. He joined the local
Methodist Church and later decided to become a minister. He spent several years as a
Methodist minister, travelling all around the country, preaching and sharing God's word. Yet
he felt that God wanted more from him, that he should be doing more to reach ordinary
people. He returned to London with his family, having resigned his position as a Methodist
minister. He continued to preach, and in 1865 he was invited to lead a series of missionary
meetings in the East End. He soon realised he had found his destiny and he formed his own
movement, which he called The Christian Mission.
The Christian Mission was one of 500 charitable and religious groups trying to help in the
East End, and Booth struggled to make a real impact. It was not until 1878 when The
Christian Mission changed its name to The Salvation Army that things began to happen. The
idea of an Army fighting sin caught the imagination of the people and The Salvation Army
began to grow rapidly. Booth's fiery sermons and vivid imagery drove the message home,
with more and more people finding themselves willing to leave their past behind and start a
new life as soldiers in The Salvation Army.
The military spirit of the movement meant that The Salvation Army soon spread abroad. By
the time Booth died in 1912, The Salvation Army was at work in 58 countries.
In July 2015 The Salvation Army celebrated its 150th anniversary. As well as its regular
weekly church services, The Salvation Army continues to help and provide for many people in
this country and across the world. Its work now extends to 126 countries and takes various
forms depending on needs and circumstances. In the UK, The Salvation Army extends its
community services to the homeless, families in crisis, elderly, the lonely and the
marginalised in the form of practical help and also food parcels, clothes, furniture and
bedding. The organisation has children's and youth work ministry for the church and provides
work in schools at breakfast clubs, after-school activities and holiday camps. The mission of
The Salvation Army continues to be the same for a new generation; 'with heart to God and
hand to man'.
The Salvation Army recognises no Sacraments and its worship is based around preaching
and music. The Salvation Army is well-known for its brass bands.
Additional information to consider in educational settings – The Salvation Army
Salvationists (children and adults) will not participate in any form of gambling, and schools
need to be sensitive to this issue when considering fund raising activities such as raffles,
draws and sweepstakes.
Brass bands have been a distinctive and instantly recognisable feature of The Salvation
Army. It used to be the case that The Salvation Army kept itself apart from the world of
secular music. Instruments used in The Salvation Army bands would be dedicated to the
service of God, which meant that they could not be used for secular purposes or to play
secular music. In recent years The Salvation Army has opened itself up to the world of
50
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Christianity
secular music, making its music available to all. The Head of The Salvation Army music board
has stated that in view of these changes, there are no longer any difficulties with young
people using their instruments to play in school bands. He considers that it is the player that is
dedicated to the service of God, rather than an inanimate musical instrument. Consistent with
this, Salvation Army insurance covers the playing of Salvation Army instruments in other
bands. Nevertheless some Salvationists may still adhere to the traditional view, and their
wishes should be respected. It is suggested that in order to avoid any difficulties, when a
Salvationist pupil plays their Salvation Army instrument in a school band, permission should
be obtained from their local corps band leader.
Salvationists believe that human beings are created in the image of God and that therefore
the body should be treated with respect. For this reason they refrain from alcohol, tobacco
and drugs, except when medically prescribed.
Salvationists believe that same sex relationships and abortion run counter to Biblical
teachings, except where abortion can be justified on medical grounds or in cases of rape or
incest.
Information for schools and colleges and resources to help can be found
here: http://www.salvationarmy.org.uk/schools-

3 Churches that are not members of the Churches Together in Britain
and Ireland
Christian Scientists
Christian Science was founded in the USA by Mary Baker Eddy (1821-1910). Mrs. Eddy's
interpretation of the Bible led her to view spiritual healing of sickness and sin as a natural
element of Christian practice.
In 1875 Mrs. Eddy first published Science and Health with Key to the Scriptures, which
Christian Scientists study in conjunction with the King James Version of the Bible. Science
and Health with Key to the Scriptures is seen as a complete statement of Christian Science,
which she defined as 'the law of God, the law of good, interpreting and demonstrating the
divine principle and rule of universal harmony' (Rudimentary Divine Science).
There is no ordained priesthood and church services are conducted by members elected for
that purpose. Public practitioners of Christian Science healing are listed in The Christian
Science Journal.
Christian Scientists believe that since, according to the Bible, God is Spirit and Truth and
Love, his creation is spiritual, so matter and evil (including sin and disease) are not ultimately
real. When God's all-power and all-presence are seen and the spiritual nature of the individual
is realised, the illusory nature of illness and disease are understood and healing follows. On
this basis, Christian Scientists normally choose healing by prayer over medical treatment,
considering it effective and non-invasive.
Christian Scientists make a commitment to refrain from smoking, drinking alcohol, taking
drugs and sexual relations outside marriage. Some members also abstain from drinking tea or
coffee.
Additional information to consider in educational settings – Christian Scientists
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Christian Scientists normally choose healing by prayer over medical treatment, considering it
more effective and non-invasive. Choice of treatment is always up to the individual. Most
importantly, the best interests of the child in any situation are paramount. It may be added
that UK law in relation to minors is upheld by parents, who take their children for medical
attention when required.
Unless they were unavailable in an emergency situation, Christian Scientists would wish to be
consulted before their child is examined and before any medical treatment is given by a
doctor, nurse or dentist. Unless it was a legal requirement, inoculation or immunisation would
be a matter of parental choice, as it is for all parents.
Children may wish to contact a Christian Science practitioner for prayer in the event of an
illness or accident and parents may provide the school with a list of practitioners for inclusion
in the pupil's records. Schools are urged to discuss the issue of emergency treatment or first
aid with parents who are Christian Scientists and to sign a written agreement jointly; clearly
setting out what will be acceptable to the parents.
Where possible, the parents of children who are Christian Scientists should be contacted
before any medical treatment is given. If the parents cannot be contacted, emergency
treatment could be given in accordance with the signed agreement, but contact with the
parents must be made as soon as possible. The children of Christian Scientists will often not
have had any experience of doctors’ surgeries or hospitals.

Jehovah’s Witnesses
Jehovah's Witnesses are an international organisation unaffiliated with any other religious
group. Although their headquarters is in the United States the vast majority of Jehovah's
Witnesses live in other countries. They come from hundreds of ethnic and language
backgrounds. Their common goal is to honour Jehovah, the God of the Bible and Creator of
all things. They do their best to imitate Jesus Christ and are therefore Christians. They
regularly spend time helping people learn about the Bible and God’s Kingdom, and because
they witness, or talk, about Jehovah God and his Kingdom, they are known as Jehovah’s
Witnesses. Their official website, www.JW.org, explains many frequently asked questions,
(look under About Us).
Jehovah's Witnesses base all their teachings and beliefs on the Bible, which they believe to
be the inspired Word of God. Recognising the importance of the Bible message, the New
World translation committee has produced a translation which is clear and easy to read.
Jehovah's Witnesses use this translation in their meetings, though are always willing to refer
to other translations when conversing with others.
Regardless of where they live, Jehovah’s Witnesses conscientiously obey the law. Yet they
endeavour to remain politically neutral. This is because they observe Jesus’ direction for
Christians to be “no part of the world.” Thus they do not take part in political issues and
activities or support warfare. (John 15:19; 17:16) In fact, during World War II, because they
would not compromise their neutrality, thousands of Jehovah's Witnesses died alongside
Jews and others in Nazi concentration camps. Jehovah's Witnesses do not participate in any
events commemorating these (or other) wars, such as Remembrance Day (they do not wear
poppies), Armistice Day etc.
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Additional information to consider in educational settings – Jehovah’s Witnesses
RE and Sex Education
Parents and carers may ask for their children to be removed from RE and relationships and
sex education. However, they should be encouraged to meet with senior leaders to discuss
this and their concerns to see if this can be resolved.
PSHE
Jehovah's Witnesses do work aimed at promoting good morals and welfare of young people.
They have produced white board animations such as “Be Social-Network Smart” and “Beat a
Bully without Using Your Fists”.
Science
Jehovah's Witnesses believe in the Creation account found in Genesis. However, they are not
fundamentalists. They do not believe that everything was created in six literal 24 hour days.
Jehovah's Witnesses are not anti-science. They believe that true science and the Bible are
compatible. It would be good practice therefore to give thought to how to facilitate appropriate
classroom discussion when teaching scientific theories of the origins of the world.
Celebrations
Jehovah's Witnesses do not celebrate Christmas or Easter because they believe that
Christmas is not approved by God as it is rooted in pagan customs. Also, there is no proof
that Jesus was born on December 25th as his birth date is not recorded in the Bible. Although
they choose not to celebrate Christmas and may request their children be provided with
alternative work during classroom Christmas-related activities, they respect other people's
right to celebrate and do not interfere with their celebrations. Meanwhile, they will wish to
refrain from carol singing, tree decorating, etc., and politely ask to be respected for their
views. Also note that Jehovah's Witnesses provide their children with gifts and surprise
presents at other times of the year according to their personal choice.
Jehovah's Witnesses do not as a rule participate in festivals and other celebrations and
events connected with public holidays for the reasons described above. This position of nonparticipation is adopted in relation to secular events, such as birthdays, New Year's Day,
Hallowe'en, Valentine's Day, May Day and Mother's Day, and religious occasions, such as
Christmas, Easter, Harvest Festival and All Saints' Day. Jehovah's Witnesses point out that
all of these are connected with non-Christian worship, and that certain features of such
worship often dominate the celebrations.
Educational settings will therefore need to work with children, young people and families to
discuss how to manage curriculum related activities at these times. It should be remembered
that parents can only withdraw their children from religious education (RE), collective worship
and aspects of sex education not covered by the statutory orders for Science. Where work in
other subjects is linked to festivals and celebrations (Christmas, Mother’s Day, Easter,
Harvest, birthdays, etc.), it should be remembered that parents do not have the right to
withdraw their children from the activities concerned. However, it may be that alternative
activities could be found or a range of choices offered to all children, which would also be
inclusive of those from Jehovah’s Witness families.
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Charity
Jehovah's Witnesses may be willing for their children to participate in the school's general
charitable activities; however, they would not want them to contribute to the work of religiousbased charities, such as Christian Aid or CAFOD. They do work within their communities to
provide assistance and charitable relief to Witnesses and non-Witnesses alike when disasters
occur.
Neutrality
One of the most sensitive areas of Jehovah's Witness children's interaction with schools
involves patriotic observances. This is especially true of the USA, but issues also arise in UK
schools. Jehovah's Witnesses believe that present human governments constitute ‘an
arrangement of God’ that God has temporarily permitted to exist. So Witnesses consider
themselves under divine command to pay taxes, tribute and honour to such ‘superior
authorities’ (Romans 13:1-7). They show their respect by obedience to the laws of whichever
country they are in, and they never engage in anti-government activity of any kind.
In many settings pupils and students are voted into an office or position, such as member of
the School Council. Jehovah's Witness children will not participate in such activities, either by
accepting an elective office or by voting others into office. In this way they follow the example
of Jesus who withdrew when people wanted to make him king (John 6:15). There are no
difficulties if a Jehovah's Witness pupil is appointed to a position of responsibility by a teacher,
and it is recognised that not all voting is political. Sometimes pupils may be called on by the
teacher to give their opinions. There may be no violation of Biblical principles in expressing
one's preferences. Jehovah's Witnesses are clear that expressing an opinion through a show
of hands is not the same as electing someone politically to an office.
According to Jehovah's Witnesses, there is no Biblical basis for the nationalistic pride that has
so divided the world, and Witnesses follow a course of strict neutrality in respect of all
governments of the world today. This affects their children's participation in a number of
activities, including singing the national anthem and marching in patriotic parades. When
national anthems are played, usually all that people do to show they share the sentiments of
the song is to stand up. In such cases, Jehovah's Witnesses remain seated. However, if
Witnesses already happened to be standing when the national anthem was played, they
would not be expected to take the special action of sitting down; it is not as though they had
specifically stood up for the anthem. On the other hand, if a group was expected to stand and
sing, then out of respect Jehovah's Witnesses may well stand up, but they would show that
they do not share the sentiments of the anthem by refraining from singing.
Medical
Jehovah's Witnesses refuse blood transfusions and blood products. This is a religious issue

rather than a medical one. Both the Old and New Testaments clearly give the command to
abstain from blood. (Genesis 9:4; Leviticus 17:10; Deuteronomy 12:23; Acts 15:28, 29) Also,
they believe that God views blood as representing life. (Leviticus 17:14) So they avoid taking
blood not only in obedience to God but also out of respect for him as the giver of life.
Jehovah's Witnesses seek the best possible medical care for themselves and their families.
When they have health problems, they go to doctors who have skill in providing medical and
surgical care without blood.
All baptised Witnesses carry an “Advance Decision to Refuse Specified Medical Treatment”
card in case of emergency, and medical services are aware of the existence of these cards.
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Children of Jehovah's Witnesses should have an “Identity Card”, together with the names of
two people to be contacted if an emergency arises. Schools should keep a copy of the
“Identity Card” or “Advance Decision...” card in the pupil's file. In discussion with the child's
parents they may wish a copy to be kept in the classroom medical bag for school trips, etc.
As with all groups, discussion with parents and carers and families will enable settings to
support Jehovah’s Witness pupils and students and to develop understanding amongst the
wider school community.

Church of Jesus Christ of Latter-day Saints (Mormons)
Members of the Church of Jesus Christ of Latter-day Saints refer to themselves as Latter-day
Saints, but are often called Mormons after The Book of Mormon (see below). The Church of
Jesus Christ of Latter-day Saints was founded by the American Joseph Smith in the 1830s.
Members of the Church believe that Joseph Smith was led by an angel to the place where
gold plates covered in Egyptian hieroglyphs were buried. Using 'seer' stones called Urim and
Thummim; he translated the writing on the plates. In this way, so it is believed, the early
history of a group of ancient American peoples and God's dealings with them (600 BCE to
400 CE) was revealed. The Book of Mormon - Another Testament of Jesus Christ is Joseph
Smith's translation of this account. The book tells of the migration of Israelite tribes to America
centuries before Christ, their experiences resembling those recounted in the Old Testament. It
also tells of Christ's visit to these people shortly after his resurrection and then, later, their
decline and fall. Joseph Smith himself suffered persecution and martyrdom, and his
successor, Brigham Young, led the Latter-day Saints west to avoid further persecution. After
journey (1846-1847), they settled at the Great Salt Lake. Until 1890, Church members
practised polygamy.
Today the Church headquarters is still based at Salt Lake City in Utah, the city which was
founded by Brigham Young. The Church has nearly 200,000 adherents in the UK and more
than 12 million members worldwide, the majority living outside the USA. The Church is led by
a lay priesthood headed by a prophet and 12 apostles. Bishops preside over local
congregations. All adult men considered worthy may be ordained into the priesthood. Boys
are ordained into two forms of priesthood; at 12 and 18 years of age. Many Latter-day Saints
serve around the world as full-time missionaries for 18-24 months. This takes place between
the ages of 19 and 25 or later when they retire.
One night a week (usually Monday) is set aside as a Family Home Evening. Latter-day Saints
make a firm commitment to keeping their bodies and minds healthy, strenuously avoiding all
stimulants and harmful drugs. Tobacco, alcoholic drinks, tea and coffee are all prohibited, and
many Latter-day Saints may not drink Coca Cola or similar. Church members do not have to
be vegetarian, but meat is eaten sparingly.
The first Sunday of each month is a day of fasting. The savings are donated as a fast offering
to the local Bishop and are used to help the poor and needy.
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Additional information to consider in educational settings – Church of Jesus Christ of
Latter-day Saints
Many young Latter-day Saints (14-18 year olds) attend scripture study class before going to
school.
Latter-day Saints make a firm commitment to what they believe are God-given principles. One
of these is the belief that the body is a sacred gift of God. This requires an absolute
commitment, for people of all ages, genders and sexual orientations, to celibacy outside of
marriage (between one man and one woman). The Church also opposes elective abortion.
Latter-day Saints do not engage in any form of gambling, and schools need to be sensitive to
this issue when considering fund raising activities such as raffles; draws and sweepstakes.
Church members would prefer to make donations.
Latter-day Saints believe literally in the Biblical account of creation. It would be good practice
therefore to give thought to how to facilitate appropriate classroom discussion when teaching
scientific theories of the origins of the world.

For further information on Christianity – see Appendix 1
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Hinduism – Part A
An introduction to the Faith
Hinduism is the religion of Hind or India and is one of the world’s most diverse religions. The
word 'Hinduism' is a collective term for the religious beliefs and practices of the Hindus.
'Hindu' was the word historically used of people living by the river Indus. Hinduism believes
that everything on earth is part of God and that life goes around in cycles.
There is great diversity within the religion and its followers but Hindus follow the sacred texts
known as the Vedas. These are the authoritative basis for Hindu literature. The word Veda
means knowledge. Hinduism has no traceable beginning, nor is there a single founder. The
Hindu way of life is referred to as the Sanatana Dharma (the eternal religion) or Vedic
Dharma (pertaining to the Vedas). They believe in an indescribable, all-encompassing
oneness, referred to as Brahman. Brahman is the ultimate reality from which all created
things come and to which ultimately they all go.
Aum or Om
Hindus use the sacred symbol Aum or Om. Aum is the vibrating sound of the universe which
is made by Brahman. It is the most sacred syllable often chanted during the practice of any
Hindu rites. It is a holy character of the Sanskrit language, the language of God because the
character is a composite of three different letters of the Sanskrit alphabet. The English
equivalent of those are "a", "u" and "m" and represent the Trimurti. The word ‘murti’ means
form. These three letters when pronounced properly in unison create an invigorating effect in
the body. Because of its significance this sacred syllable is spoken before any chants to show
God that Hindus remember him. The sign in Hinduism also represents the whole universe.
The Trimurti
The Trimurti is a concept in Hinduism in which the cosmic functions of creation, maintenance,
and destruction are personified by the forms of Brahma the creator, Vishnu the preserver and
Shiva the destroyer or transformer:





Brahma, the creator, is usually pictured as having four heads and facing the four
compass directions,
Vishnu, the preserver, Vishnu reminds devotees that they need to keep a moral law
and live their lives with spiritual values in order to maintain the order of the universe.
Vishnu carries a conch shell, a discus and a mace. He is also holding a lotus flower.
He is seen either standing on a cobra or with the cobra behind his head. Hindus
believe that he appears on earth as an avatar (one who descends) and he can take on
any form, human or animal, for example The Lord Krishna who was the eighth
incarnation of Lord Vishnu. Krishna is often pictured as an infant eating butter or a
young boy playing the flute. He is a prankster, a lover, a divine hero and a supreme
being.
Shiva, is the destroyer; the Lord of the Dance. He is seen in a cosmic circle of fire
standing on a demon of ignorance. He also has a cobra around his neck to show that
he is beyond death.

Hindus conceive God in many forms so have what are perceived to be many Gods, for
example Ganesh (or Ganesha) – the aspect of God who is able to remove obstacles from life.
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The Wheel of Life
Hindus are born, live their lives, die and are cremated but Hindus believe that this is not the
end of the story. They believe that while the ashes return to the earth, the atman or soul is
eternal and is born into another body which will continue the cycle. This is called Samsara,
the endless cycle of suffering and unsatisfactoriness. Hindus therefore strive to obtain
‘moksha’; spiritual liberation and be released from the endless cycle. This leads to a central
belief in the existence of a cosmic or natural order, a balanced way of living, physically,
socially, ethically and spiritually. These are interpreted as the four human achievements of:





Dharma – Acting properly according to your responsibilities
Artha - acceptance of power, wealth and possession
Karma - The law of cause and effect; pleasure, the celebration of life in all its forms
using both moderation and following dharma.
Moksha - liberation from the continuous cycle of births and deaths (samsara).

Ahimsa
Hindus believe that Brahman is present in all living things and so there is a great emphasis on
non-violence. The key concept is ahimsa (reverence for all living things). In the Hindu tradition
it finds expression in many Hindus being vegetarians and protecting the cow as sacred. The
cow is used in ploughing and it gives milk. Mahatma Gandhi strongly emphasised ahimsa in
his teaching, pursuing a policy of non-violent action.

Diversity
Hindu Society
Duty to others and taking responsibility for one's actions is fundamental to the notion of
dharma. Failure to do so results in a price to pay in one’s karma. If something does not
manifest itself here and now, it will do when one is reincarnated.
Much of the development of Hinduism was crystallised in a hereditary caste system. The word
'caste' comes from the Portuguese and the correct term is 'Varna' (societal groupings). The
four varnas are:





Brahmin - priests, historians, educators
Kshatriya - kings, warriors and technologists
Vaishya - agriculturalists and artisans (now extended to traders of goods and finance)
Shudras - workers who provide labour and service

The original emphasis was that a person would be categorised according to personal
qualities, rather than by birth. The original ‘varnas’ were all equal and there were no
untouchables but over time this changed and many extra varnas developed. Those who did
unclean jobs became regarded as the ‘untouchables’ or ‘Dalits’. Following Indian
independence and the new constitution in 1950 and India abolished the practice of
untouchability. However, prejudice against Dalits remains, particularly in some rural areas.
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Scriptures
The sacred writings of Hinduism are a collection of teachings and stories which may be learnt
or told to develop ‘spiritual insight’. They are divided into two groups. Shruti (what has been
heard) and smriti (those that are remembered). Those that are shruti come from a divine
source and this has been passed on orally for centuries by holy men. They are ancient and
contain spiritual guidance. In this group we find the Vedas and the Upanishadds. Those that
are smriti can contain errors as our minds and memories sometimes play tricks on us. These
are usually referred to as the popular religious literature. Here we find Hindu epics such as
the Ramayana, the Mahabharata and the Puranas. The Ramayana contains the story of
Rama and Sita and how good overcomes evil. The most famous section of the Mahabharata
is the Bhagavad Gita which tells a story of Lord Krishna as a charioteer.

Place of worship
Hindu worship is rich in symbolism but congregational worship as seen in Christianity is not
really a feature. Puja (worship) can take place in the home or in the Mandir (temple). Inside
the temple there will be large and colourful images of the Hindu Gods (murtis). All temples will
have a priest whose main function is to look after the ‘murtis’. Each day he will ritually awaken
them, wash them with milk and water and then dress them.
Twice a day there is a short 'arti' ceremony. Celebrations will centre around one or other of
the Hindu Gods. This is when light is offered to the Gods. Afterwards a lamp is brought
amongst the worshippers who may put a coin on a tray, place their hands over the flame and
touch their heads as a symbol of accepting the light of God. Holy water is also distributed to
the worshippers. A small amount is placed on their hands they may drink it or put it on the
forehead or in their hair. Puja concludes with the distribution of Prasaq, usually in the form of
sweets, nuts or fruit. Visitors may wish to take part in this ceremony or just stand aside and
watch.
When entering a Mandir shoes must be removed and no one must wear clothing or
accessories made of leather or fur. Consider taking an offering of fresh fruit or flowers, it is not
expected but it would be welcomed. Women should cover their heads (although this is not
compulsory). Men take their hats off. Seating is on the floor with men and women sometimes
seated opposite each other. It is disrespectful to point the feet towards the sacred area at the
front of the temple.
Prayer can be performed in any place at any time but each Hindu home will normally have a
shrine. This is where puja is performed. If you are invited to look at the shrine room you
should remove your shoes.

Places of Pilgrimage
The Sanskrit word for place of pilgrimage is called a tirtha meaning crossing place. Most
pilgrimages are located on the banks of the sacred river Ganges. Water is one of the
elements from which the universe was formed. To bathe in the Ganges is like bathing in water
that gave life to creation. It is known as ‘Ganga ma or Mother Ganges who nourishes and
sustains life. Many places are regarded as holy but the two key ones are Hardwar and
Varanasi.
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Rites of Passage
Birth
Rites associated with the birth of a child include:





Garbhadana - a ceremony performed as a thanksgiving after a woman has conceived
Jatakarma – after childbirth to welcome the child into the family and as a thanksgiving
for the mother and child
Annaprasana - celebrated when the child moves on to its first solid food. Rice cooked
in milk is given to the child when it is six months old
Namakarna – the rite of naming is usually carried out on the11th day after birth
according to the horoscope.

Depending upon cultural background and tradition Hindus may have three or four names.
Where names are required it is advisable to ask what is used.
Marriage
Arranged marriages are common, organised by parents with the consent of the couple.
Factors such as similar backgrounds and the preference of the bride and groom are taken
into consideration. Most Hindus approve of their children choosing their own partners.
A Hindu marriage can take place in any suitable place. In the UK there will be both a religious
ceremony and a register office wedding. The religious ceremony is performed in Sanskrit. The
bride will usually marry in a red or deep pink sari. During the ceremony the couple's clothes
are tied together and they walk around the sacred fire, known as 'The Seven Steps'. After the
marriage, the bride may have a red bindi (drop or dot) painted on her forehead by the groom
as a sign of her new status. In Hinduism divorce is not allowed for women but men can
divorce their wives if they wish, however, according to the law of India it is permitted.
Death
In Hinduism it is preferable for the family to handle the body. The eldest son or other senior
male relative would be consulted in all arrangements. After death the body is washed,
anointed with sandalwood paste and wrapped in a new white cloth. Family members including
children would view the body once it is prepared. The cremation will usually take place on the
same day as the death. Cremations are of great importance and performed to bring peace to
the soul of the departed. The eldest son or nearest male relative will light the funeral pyre.
After the body has completely turned to ashes the mourners will bathe to remove their ritual
defilement. After three days they will collect the ashes and if in India return them to the
Ganges. Sometimes those living outside India send the ashes of the deceased to family
members in India for scattering on the River Ganges. Under Hindu tradition, close relatives of
the deceased observe a 13 day mourning period, during which they may wish to remain at
home. White is the colour of mourning and Hindus are generally cremated.
The Hindu belief is that the soul of the deceased will either be re-born or can escape the cycle
of birth and death and re-birth and can rejoin with the Creator.
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Festivals
There are many Hindu festivals, for example, each day of the week is associated with a
different deity. Listed below are some of these festivals:
Holi
Marks the end of winter and the appearance of spring. Festival of coloured powder and water.
Bonfires are also lit at this time.
Rama Navami
Celebrates the birth of Lord Rama.
Janamashtami / Krishna Jayanti
Birthday of Lord Krishna. This usually falls between August and September and celebrates
the birth of Krishna. For some Hindus it is the most important festival of the year. Krishna is
an avatar of Vishnu and one of the most popular of all Hindu Deities. Many Hindus fast for the
whole day, others eat only fruit and drink milk and stories of Krishna are told.
There is fasting till midnight, when a symbolic image of Krishna is welcomed into the temple
with flowers and great rejoicing.
Navratri / Durga Puja
Navratri means nine nights and it is the Gujarati name for Durga Puja. It celebrates the victory
of good over evil.
Divali or Diwali
New Year’s Eve for most Hindus in the UK. The focus of the festival is the celebration of
Rama and Sita’s return from voluntary exile. The highlights of the festival are the lights and
fireworks.
Makar Sankrant
The first Hindu festival of the solar calendar year where prayers are recited and sweets made
from sesame seeds are given to signify that the days become longer.
Raksha Bandhan (Rakhi)
Celebration of bonding where a holy thread is tied around the wrist as a ‘bond of protection’ to
signify that the strong must protect the weak from evil.
Vasant Panchami (Saraswati puja)
Festival dedicated to the Hindu goddess – Saraswati.
Ratha Yathra
Hindu chariot festival that represents the travels of Lord Krishna.
Mahashivratri
The festival celebrated in the honour of Shiva.
Hanuman Jayati
This is celebrated to commemorate the birth of Hanuman Ji, the Monkey God.
Ganesh Chaturthi
This is an eleven day festival which celebrates Lord Ganesh, the God of Wisdom.
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Dussera
Marks the day on which Lord Rama liberated his wife from Ravana, the King of Lanka. The
festival culminates in the burning of an effigy of Ravana to signify the end of evil.

Diet and Food
Ahimsa (respect for life) is an important feature of Hinduism. For many Hindus the line
between the human and the animal is unclear. Some believe that they can be reborn as an
animal so respect for all living things is based on more than just kindness and thoughtfulness.
Respect for the cow is probably the best well known. Cows are not killed for meat and
although not all Hindus are vegetarians very few eat beef. The cow has a special status
because it gives butter, milk and other products. To own a cow is to have a provider of
nourishing food.
It is polite to accept refreshments and food offered. During the meal it is polite to take and eat
food with the right hand and afterwards give thanks and wash the hands.

Dress
While not a concern for many Hindus, there are some who would not consider it acceptable
for females to have uncovered legs.

Medical Treatment
Hindus have no problem in accepting medical treatment as they respect life and health. The
ancient practice of Ayurvedic medicine is still followed today by many Hindus. For hospital
stays most Hindu women would prefer to be treated by a female member of staff. There are
no religious objections to organ donation, transplants or post mortems.

Languages
In addition to English, Hindus in the UK speak a variety of languages found in the Indian
subcontinent. The most common are Gujarati, Hindi, Punjabi, Bengali and Tamil. Hindus use
the ancient language of Sanskrit in their worship and most of the sacred texts are in Sanskrit.
Sanskrit words are adapted in form and pronunciation to the many different regional
languages, which accounts for the variation in transliterations of words such as Shiva or Shiv,
Rama or Ram, Ravana or Ravan, and Ganesha or Ganesh.
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Hinduism - Part B
Considerations for educational settings
Physical education and dance
Hindus generally consider it improper to be naked in front of others. This presents a problem
where a school has communal showers. Where there are individual, private shower cubicles,
the difficulty is avoided. In the absence of such facilities, schools should respect the wishes of
Hindu pupils not wanting to take showers at school.
Even very young Hindu children are likely to feel embarrassed changing with other pupils.
Schools should always arrange for girls and boys to change separately and should endeavour
to make arrangements for Hindu pupils to change in private.
Greetings and home visits
The usual Hindu greeting is for a person to bow slightly with hands held together as if praying,
and to say, "Namaste". This means, "The god in me recognises the god in you". It is polite to
respond in the same way. This is also how Hindus say goodbye to one another.
School Uniform
While not a concern for many Hindus, there are some who would not consider it acceptable
for females to have uncovered legs. The school dress code will need to allow for this by
permitting Hindu girls to wear long skirts or trousers.
For PE activities, Hindu girls should be permitted to wear tracksuit trousers. For swimming, it
is now possible to buy full length body swimsuits in cotton or Iycra which cover the legs.
Footless tights or leggings could also be worn for swimming.
For special occasions, such as major festivals and weddings, Hindu girls may want to
conform to their cultural background by wearing Mehndi (henna) patterns on their hands and
feet, bindis on their foreheads and nose rings. As these are well-established traditions,
schools should allow girls to wear these at the time of the celebrations. Mehndi cannot be
washed off and will remain in place for many days. Bindis are worn on the forehead by
married women, but they are becoming increasingly popular with young girls. Traditionally,
bindis are made from coloured powder but now they can be bought in 'stick on' form. The
bindi is worn as a 'third eye' to ward off evil, as a sign of dedication or as a sign that the
wearer has been blessed.
Prayer and visiting place of worship
It is customary for Hindus to pray first thing in the morning and in the evening before the main
meal. This should be borne in mind when Hindu pupils go on residential field trips.
When visiting a Mandir (temple):





Women should wear long skirts, dresses or trousers
Shoes must be removed on entering the Mandir
Some Hindu temples (including the Shri Swaminarayan Mandir in Neasden) require
males and females to sit separately in the worship hall
During Arti, a lamp with five wicks is brought down to the worshippers. They place their
hands over the flames and then pass their hands over their forehead and down the
sides of their face. In taking the light, people are essentially receiving a blessing from
63

This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Hinduism



the divine, however this is understood. No offence will be caused by anyone declining
this
At the end of Puja when food is offered, it may be considered impolite if this food is not
accepted.

Lunchtimes and eating
As there is a variety of practice, please check with parents and carers to see what food is
permissible.
Festivals
There may be particular festivals or celebrations that children may be involved in. Please
discuss with parents.

For further information on Hinduism – see Appendix 1
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Humanism – Part A
An introduction - what is Humanism?
Humanism is a way of understanding the world, and the role we can play in it. Relying on
human capacities and understanding to make sense of the world, humanists avoid appeal to
revelation, mystery, and supernatural agency. The focus is on this life.
The humanist view of the universe does not depend on a belief in god or Gods. Humanists do
not have sacred texts, traditions, dogma, prophets, or any source of authority other than
human experience. Humanists look for evidence before they believe things and like to think
for themselves. They believe that moral values stem from the human need for happiness and
the fact that we must live co-operatively together.
Throughout recorded history there have been non-religious people who have believed that
this life is the only life we have, that the universe is a natural phenomenon with no
supernatural side, and that we can live ethical and fulfilling lives on the basis of reason and
humanity. They have trusted to the scientific method, evidence, and reason to discover truths
about the universe and have placed human welfare and happiness at the centre of their
ethical decision making.
In matters of fact, humanists use science (observation, theory and experiment) to help
understand the world around them. In matters of value, humanists value reason, empathy
and compassion. Humanists aim to promote human wellbeing, and, increasingly, the
wellbeing of other sentient animals (a sentient being is one that is aware of its own existence).
Today, people who share these beliefs and values are called humanists and this combination
of attitudes is called Humanism. Many millions of people in Britain share this way of living and
of looking at the world, but many of them have not heard the word ‘humanist’ and don’t realise
that it describes what they believe.
Humanists believe:





that people can live good lives without religious or superstitious beliefs;
that people only have one life and we should make the best of it, creating meaning and
purpose for ourselves and making sense of the world using reason, experience and
shared human values;
that people should try to live happy and fulfilled lives and help others to do so;
that the way to achieve this is to live responsibly, thinking rationally about right and
wrong, considering the consequences of our actions and trying to do the right thing.

Humanism, therefore, is an ethical worldview, not just an atheistic or agnostic one. Humanist
ideas are part of a long tradition of scepticism, atheism and belief in a non-religious basis for
morality. Many famous philosophers, scientists and writers are part of that tradition as can be
seen below.

65
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Humanism
Humanism in Ancient Greece
Humanism has its roots over 2,500 years ago, when thinkers in Greece, China and India
formulated the idea than humankind alone is responsible for its own welfare and
development.
Protagoras (c. 484-414 BCE) regarded justice to be a product of human agreement rather
than divine instruction. Democritus (c. 460 – c. 370 BCE) was a materialist (someone who
believes everything consists of material things and their movements). The atomic theory of
matter that he developed anticipated the science of today in some respects, and marked a
departure from the supernatural beliefs of his day.
Plato (c. 428 - c.347 BCE) was no humanist, for he frequently emphasised the divine scheme
of things. Some of his arguments however, would subsequently be taken up by humanists.
In Euthyphro (c. 400 BCE), he asked “What makes an action right?” If murder and stealing
are both wrong simply because God said so, murder and stealing turn out to be wrong for
exactly the same reason – which implies that one act is no worse than the other. And if divine
approval is what makes an action right, Plato worried that any action, even murder, could be
justified if God commanded it. Plato rejected such conclusions, so regarded morality to be
independent of the likes and dislikes of the gods. In his dialogue Protagoras, Plato describes
how Zeus takes pity on the naked defenceless humans. Zeus furnishes them with the moral
sense required for life in larger communities, and the resulting co-operation enables humans
to compete against the physically superior animals. Plato states that this story is a myth, preempting disputes over interpretation.
Aristotle (384-322 BCE) took a more down-to-earth approach than his teacher Plato, and was
influential in regarding both the minds and the bodies of humans as being fit subjects for
natural study. Epicurus (341-270 BCE) didn’t believe the gods were concerned with human
welfare, so didn’t bring them into his thinking. Because he regarded the soul as being held
together by the body, he concluded that when one dies the other does too. The idea of death
makes many people anxious, even today. Epicurus, however, reasoned that death itself
wasn’t to be feared, because a person and death cannot exist at the same time: “Death does
not concern us, because as long as we exist, death is not here. And when it does come, we
no longer exist”. Epicurus defined the goal of life as pleasure and friendship, and gave a clear
formulation of what philosophers today call “The Problem of Evil”: “If the gods have the will to
remove evil and cannot, then they are not all-powerful. If they are neither able nor willing, they
are neither all-powerful nor benevolent. If they are both able and willing to annihilate evil, why
does it exist?"

Renaissance and Reformation
In the late 14h century, Renaissance scholars triggered a revival of classical ideas. They built
on the work of the ancient Greeks, which had been preserved though Islamic scholars in
Spain.
The visual arts were characterised by a growing realism – the use of perspective and drawing
from nature. Art became less focussed on religion, and more diverse in its subject matter.
Famous Italian artists of the period include Uccello (1397-1475), who was an early user of
perspective in his paintings, and Leonardo da Vinci (1452-1519), whose breadth of interest
and knowledge typified “Renaissance man”. In England, playwrights such as Christopher
Marlowe (1564-93) (rumoured to be an atheist) and William Shakespeare (1564-1616) were
developing a new kind of theatre, focussing on human psychology and emotions.
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The Reformation was a period of criticism of the Roman Catholic Church. Many branches of
Christianity began at this time, and the willingness of radicals such as Martin Luther (14831546) and John Calvin (1509-64) to challenge religious orthodoxy paved the way for later
“free thinkers”, who were critical of religious tradition in general, and not only the tradition of
the Roman Catholic Church.

The Scientific Method
The foundations of modern natural science were laid by men like Francis Bacon (1561—
1626), Copernicus (1473-1543), Galileo (1564-1642) and Sir Isaac Newton (1642-1727).
Although most early scientists were Christian, their method of enquiry was simple, down-toearth, and open to application by people of all faiths and none:
1. Observation: Make observations
2. Induction and prediction: Look for repetitive patterns, or laws. Form a hypothesis based
on these laws to predict what you think ought to happen in a given situation.
3. Experimentation: Test what you think should happen against what actually does happen.
Don’t just look for evidence that might support your hypothesis - see also if you can
disprove it.
4. Evaluation: If your hypothesis fails, modify your views about how the world works. If your
hypothesis succeeds, have more confidence in your idea - but be prepared to revise it;
that fact that you’ve not yet found a problem doesn’t prove that there isn’t one there.

Enlightenment Philosophy
Many enlightenment philosophers were called “Empiricists”. This word comes from the Greek
word “Experience”. Emphasising the role of observational experience in gaining knowledge
and downplaying a reliance on faith helped fuel the development of modern science. A
Christian empiricist, John Locke (1632-1704) noted that too much faith enabled people to
justify anything: “I find every sect, as far as reason will help them, makes use of it gladly: and
where it fails them, they cry out, “It is matter of faith, and above reason”. Another empiricist,
David Hume, argued that it wasn’t reasonable to believe in miracles: “No testimony is
sufficient to establish a miracle, unless the testimony be of such a kind that its falsehood
would be more miraculous than the fact which it endeavours to establish”.
Thomas Paine (1737-1809) was a deist (a person who believes that God started the universe
off, but no longer intervenes in it). He lived for a while in Lewes, and was a radical
campaigner who wrote three influential little books – Common Sense (which helped bring
about the American War of Independence), Rights of Man (a defence of the French
Revolution) and The Age of Reason (a critique of the Bible). Mary Wollstonecraft (1759 –
1797) pioneered feminist ideas in her writings, working to improve the rights and conditions of
women.

Modern Science
Isaac Newton used laws investigated experimentally here on earth to predict the motion of
heavenly bodies. Copernicus’s idea that the earth orbited the sun meant that our planet was
no longer regarded as occupying central stage in the cosmos. Geology revealed that earth
was far, far older than the humans for whom it was allegedly designed. Naturalist Charles
Darwin’s (1809-1882) idea of evolution by natural selection provided a naturalistic account of
the adaptations of living things. Darwin’s ideas clashed with a literal interpretation of the Bible,
and whilst many Christians in Britain today accept evolution as the mechanism God used to
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create, Darwin (like modern humanists) rejected this interpretation, believing the cruelty seen
in nature to be incompatible with the idea of a loving god. Humanists typically regard
attempts at harmonising science and theistic religion to be unconvincing, and think that if
science conflicts with the earthy claims of a religion, the moral authority of that religion is
damaged too.

Humanism Today
The British Humanist Association was set up in 1963, eventually superseding the British
Ethical Union which had been founded in 1896. The British Humanist Association works on
behalf of non-religious people who seek to live ethical lives on the basis of reason and
humanity. A Humanist is defined by the Association as someone who:
 trusts to the scientific method when it comes to understanding how the universe works and
rejects the idea of the supernatural (and is therefore an atheist or agnostic)
 makes their ethical decisions based on reason, empathy, and a concern for human beings
and other sentient animals
 believes that, in the absence of an afterlife and any discernible purpose to the universe,
human beings can act to give their own lives meaning by seeking happiness in this life and
helping others to do the same.
However, definitions abound and there are longer and shorter versions. The fullest definition
to have a measure of international agreement is contained in the 2002 Amsterdam
Declaration of the International Humanist and Ethical Union.
Amsterdam Declaration 2002
Humanism is the outcome of a long tradition of free thought that has inspired many of the
world’s great thinkers and creative artists and gave rise to science itself.
The fundamentals of modern Humanism are as follows:
1. Humanism is ethical. It affirms the worth, dignity and autonomy of the individual and the
right of every human being to the greatest possible freedom compatible with the rights of
others. Humanists have a duty of care to all of humanity including future generations.
Humanists believe that morality is an intrinsic part of human nature based on understanding
and a concern for others, needing no external sanction.
2. Humanism is rational. It seeks to use science creatively, not destructively. Humanists
believe that the solutions to the world’s problems lie in human thought and action rather than
divine intervention. Humanism advocates the application of the methods of science and free
inquiry to the problems of human welfare. But Humanists also believe that the application of
science and technology must be tempered by human values. Science gives us the means but
human values must propose the ends.
3. Humanism supports democracy and human rights. Humanism aims at the fullest possible
development of every human being. It holds that democracy and human development are
matters of right. The principles of democracy and human rights can be applied to many
human relationships and are not restricted to methods of government.
4. Humanism insists that personal liberty must be combined with social responsibility.
Humanism ventures to build a world on the idea of the free person responsible to society, and
recognises our dependence on and responsibility for the natural world. Humanism is
undogmatic, imposing no creed upon its adherents. It is thus committed to education free
from indoctrination.
5. Humanism is a response to the widespread demand for an alternative to dogmatic religion.
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The world’s major religions claim to be based on revelations fixed for all time, and many seek
to impose their world-views on all of humanity. Humanism recognises that reliable knowledge
of the world and ourselves arises through a continuing process of observation, evaluation and
revision.
6. Humanism values artistic creativity and imagination and recognises the transforming power
of art. Humanism affirms the importance of literature, music, and the visual and performing
arts for personal development and fulfilment.
7. Humanism is a life stance aiming at the maximum possible fulfilment through the cultivation
of ethical and creative living and offers an ethical and rational means of addressing the
challenges of our times. Humanism can be a way of life for everyone everywhere.
Some other definitions of Humanism include:
…a commitment to the perspective, interests and centrality of human persons; a belief in
reason and autonomy as foundational aspects of human existence; a belief that reason,
scepticism and the scientific method are the only appropriate instruments for discovering truth
and structuring the human community; a belief that the foundations for ethics and society are
to be found in autonomy and moral equality…
– Concise Routledge Encyclopedia of Philosophy
An appeal to reason in contrast to revelation or religious authority as a means of finding out
about the natural world and destiny of man, and also giving a grounding for
morality…Humanist ethics is also distinguished by placing the end of moral action in the
welfare of humanity rather than in fulfilling the will of God.
– Oxford Companion to Philosophy
Believing that it is possible to live confidently without metaphysical or religious certainty and
that all opinions are open to revision and correction, [Humanists] see human flourishing as
dependent on open communication, discussion, criticism and unforced consensus.
– Cambridge Dictionary of Philosophy
That man should show respect to man, irrespective of class, race or creed is fundamental to
the humanist attitude to life. Among the fundamental moral principles, he would count those of
freedom, justice, tolerance and happiness…the attitude that people can live an honest,
meaningful life without following a formal religious creed.
– Pears Cyclopaedia, 87th edition, 1978
Rejection of religion in favour of the advancement of humanity by its own efforts.
– Collins Concise Dictionary
A non-religious philosophy, based on liberal human values.
– Little Oxford Dictionary
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Key people who influenced modern humanism
The 19th Century
T H Huxley, Robert G Ingersoll, John Stuart Mill, P B Shelley, Jeremy Bentham, Marie and
Pierre Curie, Charles Darwin, George Eliot, Sigmund Freud, Thomas Hardy
The 20th Century
A J Ayer, Richard Dawkins, E M Forster, Julian Huxley, Nehru, Claire Rayner, Gene
Roddenberry, Bertrand Russell.

Is humanism a religion?
Humanism is like a religion in the sense of offering a framework for interpreting how the world
works, and how people should act within it. However, humanism differs from a religion in the
sense that there are no holy books, and no belief in an afterlife or reincarnation. Humanists
favour the scientific method as a means of understanding how the world works, and
acknowledge such knowledge to be provisional (open to revision), rather than final.
Humanism is not the worship of humanity, or the belief that humans are perfect.

Humanism and Religious Respect
Humanists take the view that rights are for people not ideas, as people can value their own
existence – an idea cannot. Humanists are in favour of critical discussion, but against
bullying. Some humanists believe that too much respect stifles debate and reform, and that
freedom of speech benefits not only the humanists outside religious traditions but also the
peaceful reformers within them. The Golden Rule (“Do as you would be done by”) occupies a
key place in all the world’s religions. Although theistic religions ascribe the authority and the
origin of this rule to the god of their tradition, the Golden Rule is humanistic in the sense of
referring us back to our own sense of right and wrong prior to making a judgement.
Historically, non-believers within European culture have been a small, often persecuted
minority. The last person to be executed for the crime of blasphemy in England was Thomas
Aitkenhead, in 1697. Only after 1828 was it possible to hold public office in England without
signing up to the beliefs of the Church of England.
In their Freedom of Thought Report 2014, the International Humanist and Ethical Union
(IHEU) say there are 39 countries in the world where the crime of blasphemy can be punished
with a prison sentence. In 13 countries, openly declaring oneself a humanist or an atheist can
carry with it a death penalty. Even within a broadly tolerant country such as modern Britain,
one’s own family or community can have serious objections to a person losing their religion.

Humanist Meetings
Local humanist groups don’t meet in specialist premises. They typically hire a meeting place,
and arrange talks, discussions and debates around the topics that interest them. There will
usually be an invited speaker, followed by a Question and Answers session. There is no
worship, and there are no sacred texts.
It isn’t necessary to be a humanist in order to attend meetings –they are open to everyone.
“Sunday Assembly” is a recent international congregation that meets every month to hear
interesting talks, sing songs and celebrate life. Whilst atheistic in the sense of not including
beliefs in gods, Sunday Assembly doesn’t set out to challenge religious beliefs – its aim
instead is to make a positive case to which everyone (religious or not) can relate.
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Births, marriages and deaths
Humanists celebrate the first two and grieve over deaths, like everyone else. At these
important times people often look to their religions to provide an appropriate ceremony, but
humanists are not obliged to mark these occasions in any particular way or even at all, if they
do not wish to. But non-religious people often do like to mark these moments with special
ceremonies, preferably without hypocrisy, and the BHA can help them.
Humanist weddings can be carried out anywhere and for anyone, and the couple involved can
choose exactly the words and music they want. Babies can be welcomed in baby-naming
ceremonies, where family and friends show their love and happiness and parents can choose
guardians or mentors to help bring up the baby. When humanists die, their lives can be
commemorated in a humanist ceremony; humanists believe that we live on in the memories
of family and friends and in the work we do in our lives.

Festivals
There are no humanist festivals. People often wonder what non-religious people do during the
Christian festivals that are still so much part of our culture and humanists who enjoy these
holidays are sometimes accused of hypocrisy. But long before Christianity, people in Northern
Europe feasted and celebrated in order to cheer themselves up in the darkest days of winter,
or to welcome the beginning of spring or harvest. Humanists believe that these ancient feast
days and traditions were simply adopted by early Christians as good times to celebrate. Most
humanists are happy to continue at least some of these traditions.

Diet and food
Humanists in general have no special dietary requirements, although some of them may be
Vegetarian or Vegan. Animal welfare concerns mean that humanists would not want to eat
ritually-slaughtered meat if the animals involved were killed without pre-stunning.

Dress
Humanists have no special dress codes.

Medical treatment
Humanists are likely to avoid alternative medicine (i.e. those treatments that are no more
effective than a placebo when subjected to randomized clinical trials). Some doctors may
have conscientious objections to some treatments (contraception and abortion for example);
secularists, whilst wanting to accommodate conscientious objection when possible, believe it
essential that a patient’s access to legal healthcare should not be compromised by the
religious beliefs of the doctor. Where there is conflict, doctors may need to set aside their own
personal beliefs in order to provide care, as specified in GMC guidance for doctors.

Diversity
The Humanist tradition is very diverse and there are some humanist movements and
humanistic elements within some religious traditions. Humanists use a variety of labels to
describe themselves:
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Atheists are people who lack a belief in God. All humanists lack a belief in God, so all
humanists are atheists. Not all atheists are humanists, however; Stalin was an atheist, but
certainly wasn’t a humanist, for he failed to respect the human rights of those who disagreed
with him.
Although all humanists are atheists in a technical sense, the term “atheist” tends to be used in
connection with those non-religious people who regard religious fundamentalism as
dangerous, and argue against it. It doesn’t follow from this, however, that atheists are
negative people. As scientist and blogger Russell Blackford put it, “Many people who are
involved in what I might as well call the atheist movement would probably rather get on with
making other cultural contributions (as scientists, philosophers, journalists, or whatever their
callings might be). Far from being bare, narrow atheists with nothing more to them than their
lack of god-belief, they are taking time from what they’d normally be doing in order to answer
the widespread claims of religion to exercise some special authority in the public sphere.”
Agnostics are people who believe that we cannot know whether or not God exists. (“We
can’t know” is a more definite stance than “I don’t know”, which is what the word ‘agnostic’ is
often taken to mean).
There have been numerous ideas regarding the nature of gods; consequently a person may
be an atheist with regards to some of those ideas, and agnostic about others.
Secularists: The term “secular” means “worldly”, and the word “secularism” was coined by
George Holyoake in 1846. He wrote: "Secular knowledge is manifestly that kind of knowledge
which is founded in this life, which relates to the conduct of this life, conduces to the welfare
of this life, and is capable of being tested by the experience of this life." The word “secular”
can be used to mean “not involving religion”, and all humanists are secular in that sense.
Political secularism is the belief that the State should be separate from religious institutions
and that people of all faiths and none should be equal under the law. In a secular state,
religious people have the right to express their beliefs publicly - but so do those who criticise
or question those beliefs. Secularists believe that religious beliefs, ideas and organisations
should not enjoy privileged protection from the right to freedom of expression, and that in a
healthy democracy, all ideas and beliefs must be open to discussion.
Secularism aims to balance freedom of religion, for those who are religious, with freedom
from religion, for those who aren’t. Secularism doesn’t imply that the religious have no role to
play – although it does request that we all play by the same set of rules. The United States
has a secular constitution, and its president, Barack Obama, expressed secularism in the
following way: “In a secular society the religiously-motivated must translate their concerns
into universal, rather than religion-specific values. Their proposals must be subject to
argument and reason, and should not be accorded any undue automatic respect”.
Humanists and other atheists have an obvious interest in promoting secularism. But so do
followers of minority faiths, who may be nervous about having the faith of the majority
imposed upon them. Some members of the majority faith favour secularism, believing that
earthly power might corrupt religion, or that a religious choice, if it is to be genuine, should be
free of state coercion.
The above classifications aren’t sects, for they aren’t mutually exclusive. Suppose a person
thinks that the question of God’s existence is too big a question for the human mind to tackle,
lives their life without believing in God, and wishes to see a separation of church and state.
That person is an agnostic, an atheist, and a secularist. Some religious people are political
secularists, and some religions (such as most forms of Buddhism) are atheistic.
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Language
Humanists don’t use special terminology to describe the meetings or the positions that they
hold. Meetings are headed by a Chair, there’s an invited speaker, and strategic direction is
provided by a committee. Those responsible for officiating at humanist ceremonies are
referred to as celebrants.
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Humanism – Part B
Considerations for educational settings
Introduction
Surveys consistently show that a high proportion of young people are not religious; for
example, the 2011 Census found 31% of 0-19 year olds having no religion, with a further 8%
not stated; the 2003 Citizenship Survey found 46% of 11-15 year olds not having a religion
(44% were Christian); while a 2004 Department for Education report found 65% of 12-19
year olds are not religious; and the 2010 British Social Attitudes Survey records 65% of 1824 year olds as not belonging to any religion.
Compulsory Worship
While not part of the school curriculum, legislation currently requires every school in England
and Wales to hold a daily act of Collective Worship ‘of a broadly Christian character’.
Humanists want pupils from all different backgrounds educated together in a shared
environment, rather than separated according to the religious beliefs of their parents, and
would request that assemblies be as inclusive as the current framework allows, contributing to
the spiritual, moral, social and cultural development of all pupils, regardless of religion or
belief.
Sixth form pupils and parents on behalf of younger pupils have the legal right to withdrawal
from compulsory Collective Worship, although humanists won’t necessarily exercise this;
Humanists are generally in favour of children being taught about religion, provided religious
ideas are taught objectively, and provided non-religious perspectives are included as well,
and are mindful of the fact that withdrawing a child can make that child feel out of the
ordinary.
Greetings and home visits
No special requirements.
School Uniform
Humanists have no special dress codes.
Miscellaneous
Whilst humanists are happy to help others, they would not wish their support to be repackaged, with religious strings attached. “Operation Christmas Child”, for example, is
supported by some schools in the UK, and supplies evangelising literature to children
alongside donated gifts.

For further information on Humanism – see Appendix 1
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Islam
An Introduction to the Faith
Muslim communities are extremely diverse in nature and this means that Muslims come from
various nations and ethnicities. There are approximately 1.6 billion Muslims and Muslim
majority countries span from Morocco in North Africa through to Indonesia and Malaysia in
South East Asia. The star and crescent moon is the centuries-old Islamic symbol.
Islam is the name given to a religion which began 1,400 years ago. The Prophet Muhammad
(Peace be Upon Him) lived 1,400 years ago. However, Muslims do not believe that Islam was
founded by Muhammad. Instead, Muslims believe that Islam has existed since the time of
creation and is the worship of one divine God. Judaism and Christianity are seen by some
Muslims as being religions of the divine God with Islam following on from both faiths and from
a belief in one eternal God, known to Muslims as Allah. It should be noted that Allah is a term
that has been used by some Christian communities in the Middle East as a reference to God
and has traditional roots of being a term that is related to the Divine in the region. Like
Judaism and Christianity, Islam is an Abrahamic faith. Muslims therefore believe in one God
‘Allah’ and that Muhammad is God’s messenger or prophet. There are different branches
within Islam (as with Christianity), the two main ones being the Sunnis and Shi'ites.
Shia Muslims believe that Prophet Muhammad’s son-in-law, Ali, was the natural successor
and Caliph within Islam. They believe that Ali had been explicitly named as the successor and
that Muslim leadership belonged to him and that it had been determined by divine order. They
also believe Ali to be the first Imam or religious leader to Muslims.
Sunni Islam is the largest branch of Islam. Sunni Muslims follow the Qur’an (or Quran) and
the Sunnah, which refers to the sayings and actions of the Prophet Muhammad, as recorded
over time, in historical documents called the Hadith. Sunni Muslims also believe that the
companions of Muhammad were the best of Muslims. There are also six articles of faith in
Sunni Islam. These include the belief in one true God, the existence of angels, belief in the
authority of the books of God – the Torah, the Gospel and the Qu’ran, belief in the prophets of
God, the last day of Judgement and finally, that God’s will predetermines fate and the future.
There is more information on Shia and Sunni in the diversity section.
The Ka’aba (or Kaaba) in Mecca (Makkah) is the focal point for Muslims when they pray and
is considered to be the House of God. The Ka’aba is covered by a black velvet type cloth that
is artistically inscribed with Qur’anic recitations and prayers. When the cloth is changed it is
given away to the faithful.
The word Islam has two meanings in Arabic; ‘peace and submission’. Someone who follows
the religion of Islam is seeking to become peaceful and to follow the core principles of Islam;
see the section on the Five Pillars of Islam below. Central to Islam is a belief in One God
(Allah) and with Muhammad being his Prophet and messenger. Muhammad is seen not
through the Divine by Muslims, but through the prism of being a Prophet and messenger of
God (Allah), who followed Jesus who is also regarded as a Prophet of God by Muslims. (The
Qur’an talks about the lineage of Prophets of God and also reveres Mary and the concept of
the virgin birth of Jesus).
According to Islamic belief ‘read’ (Arabic – Iqra), was the first word spoken by God to the
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Prophet Muhammad. Muhammad did not write the Qur’an; according to tradition he was
illiterate. The Qur’an was revealed to those willing to listen through recitation of the verses by
Muhammad and these were provided section by section over time.
Muslim tradition says that Muhammad received the revelations from the angel Gibrael
(Gabriel) over a period of 22 years, beginning on 22 December 609 CE when Muhammad
was 40, and concluding in 632 CE, the year of his death. The final revelation came just before
his death when he was on his farewell pilgrimage to Mecca. He received the following words:
‘This day have I perfected for you your religion and made my blessing to you complete and
have chosen Islam as a religion for you’
Islam also focusses on solidarity and brotherhood within the faith, so that one part of the
community is affected, other sections should support and assist it. This concept is highlighted
through the term Ummah, which means a community or nation that is bound together by faith
in Islam and belief in the one divine God.
The Five Pillars of Islam
Islamic belief entails submitting and giving one's life to belief in God (Allah) as revealed to the
Prophet Muhammad through the Qur’an and to do so through the declaration of faith, regular
prayer, almsgiving (Zakat), fasting and pilgrimage. These main duties of a Muslim are
summed up in what they call ‘The Five Pillars of Islam’:
The Shahada - The testimony of faith: ‘There is no God but Allah and Muhammad is his
prophet’.
Salah - The obligation to pray five times a day at dawn (Fajar), midday (Zuhr), late afternoon
(Asr), after sunset (Maghrib) and late evening (Isha). Prayers can take place anywhere but
they must be facing in the direction of the holy city of Mecca. (It should be noted that before
Mecca came under the governorship of Muslims, Muslims would pray towards Jerusalem and
to the site where the present day Al Aqsa and Dome of the Rock mosques are present.)
Children from the age of seven are to be encouraged to pray regularly and prayer becomes
obligatory for all males and females at the age of puberty. Performing the five daily prayers
involves adopting body postures consisting of standing, bowing, prostrating and sitting whilst
facing Mecca in modern Saudi Arabia. Prayers are obligatory from puberty onwards except
for women who are menstruating or in the post-natal period. People who are not fully
conscious or who may be traveling long distances are also exempted from prayers. Often a
compass is used to work out the correct direction towards the holy city of Mecca. It is
important that the space for prayer is clean and dry so Muslims often use a prayer mat. Friday
is the day for congregational prayers where Muslims come together and it is the holiest day of
the week for Muslims.
Zakah (or Zakat) – The giving of 2.5% of one's income to charity. It is meant to be a way of
supporting the less fortunate in society.
Sawm – Observation of the fasting month of Ramadan. The premise for fasting is to refrain
and discipline the soul and the self from material desires and to ensure that Muslims feel
closer to God through prayer and self-discipline. The fast is broken at sunset each day.
The Islamic calendar is based on a lunar cycle; therefore the month of Ramadan begins 10 or
11 days earlier each year on the Gregorian calendar. Hence it takes Ramadan about 33 years
to move through the seasons from January to December.

76
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Islam
There are five groups of Muslims who are not required to fast:






Anyone who is sick or might become ill if they fast
Anyone who is travelling long distances
Any woman who is pregnant or has just given birth
Anyone who is too old to fast without suffering
Young children.

Hajj – The obligation, for Muslims who are able, to go on pilgrimage to Mecca once in their
lifetime. One of the most important moments of Hajj is the visit to the Ka’aba, the central cube
like structure within the bounds of the grand mosque in Mecca. According to Islamic belief this
was the first house of prayer and worship built to the one true God by the Prophet Ibrahim
(Abraham), who would pray to God from within the structure.
The Prophets of Islam
Muslims believe that God has sent many prophets throughout history to all the nations in
order to spread his divine message. All the prophets preached faith in one God, life after
death and a moral code for life. The prophets include Abraham (Ibrahim), Moses (Musa)
Jesus (Isa Ibn Maryam), Joseph (Yusuf) and many others that are also revered in Judaism
and Christianity. Muhammad is considered to be the final prophet and a model of how people
are to live. The letters PBUH or SAW are often seen after the Prophet’s name as a mark of
respect. They mean 'peace and blessings of Allah be upon him'.

Diversity
Muslims are split into two main branches, the Sunnis and Shia. After the death of Muhammad
in 632 a dispute arose about his successor. From this dispute the Shi’ite and Sunni Muslim
sects eventually emerged. After Muhammad’s death in 632, leadership of the Islamic
community passed to Abu Bakr as-Siddiq, one of Muhammad’s closest companions. Some in
the community felt that this succession was not legitimate, and that the title of caliph really
belonged to Ali ibn Abi Talib.
Ali’s claim was supported by the fact that he was Muhammad’s cousin, his adopted son, his
first convert (at the age of nine), and husband of his daughter Fatima. Both sides believe that
Muhammad specifically designated their man: supporters of Abu became the Sunnis, those
of Ali ibn Abi the Shiites.
Sunni
The great majority of Muslims are Sunnis. Sunni Muslims regard themselves as the orthodox
and traditionalist branch of Islam. The word Sunni comes from "Ahl al-Sunna", the people of
the tradition. The tradition in this case refers to practices based on reports of the actions of
the Prophet Muhammad and those close to him. Sunnis venerate all the prophets mentioned
in the Qur’an but particularly Muhammad as the final prophet.
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Shia
In early Islamic history the Shia was a political faction; literally "Shiat Ali" or the party of Ali.
The Shia claimed the right of Ali, the son-in-law of the Prophet Muhammad, and his
descendants to lead the Islamic community.
Ali was killed as a result of intrigues, violence and civil wars. His sons, Hassan and Hussein,
were denied what they thought was their legitimate right of accession. Hassan is believed to
have been poisoned and his brother, Hussein, was killed on the battlefield along with
members of his family, after being invited by supporters to Kufa (the seat of caliphate of Ali)
where they promised to swear allegiance to him.
These events gave rise to the Shia concept of martyrdom and the rituals of grieving. Shia
Muslims are in the majority in Iran, Iraq, Bahrain, Azerbaijan and, according to some
estimates, Yemen. There are large Shia communities in Afghanistan, India, Kuwait, Lebanon,
Pakistan, Qatar, Syria, Turkey, Saudi Arabia and the UAE.
Sufism
The name Sufi comes from the Arabic ‘suf’ meaning ‘wool’. It refers to a basic garment and
reflected giving up of the luxuries of life. Sufism means being close to God and Sufis spend
more time in prayer and contemplation. They have a personal experience of God. It is a
mystical experience where they aim to abandon the desire for worldly wealth and luxury and
search for inner spiritual peace, to achieve union with God. Sufis believe that all religious
paths are an attempt to find God. They believe that the Ka’ba was the dwelling place of God
in one’s heart. Union with God is seen as a joy of ‘coming home’ transported to overwhelming
love.
Dervishes
The word Dervish means ‘sill of the door. They are Sufi mystics who practice particular
exercises or ‘dhikrs’ which bring them to ‘the sill of the door’. Some live in communities, some
are solitary hermits. The three main types are:
 Howling: who practice bodily control to gain freedom from physical sensations such as pain
 Wandering: who see utter simplicity and homelessness as an obligation
 Whirling: who seek a mystical frame of mind through sacred dance

Scripture
The Qur’an
Muslims believe that the Qur’an has the power to change one’s life through spiritual
dedication and devotion; that it is the direct word of God given to Muhammad. The goal of
devout Muslims is to follow the core five principles of Islam and to follow the guidance of the
Qur’an so that they can attain closeness to the words of God, through the Qur’an.
An ambition of many Muslims is to learn the Qur’an by heart and children will be taught the
Qur’an from an early age so that they can memorise it. Someone who has memorised the
entire Qur’an is called a hafiz and is treated with some reverence since this is seen as a gift
from God. It has also been one of the ways that the Qur’an was passed down generationally
until it was codified and collated into the form of the Qur’an that we see today. Muslims also
believe that the word of God has not changed, yet many will also contextualise Qur’anic
messages so that solutions to modern issues can be found.
The Qur’an is written and recited in Arabic. It is important that the words are spoken with
78
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Islam
great care recognizing that the language is poetry rather than prose. It is also one of the
reasons why the recitation of the Qur’an is held with such high regard and it is regarded as a
skill that brings the believer closer to God through the recitation. The Qur’an is written within
Classical Arabic which believers say provide a deeper sense of meaning to the texts and
terms in the Qur’an.
When a Qur’an is written, great care is taken with the calligraphy. The art of producing a
Qur’an is seen as a religious act. In a Muslim home the Qur’an will be shown great respect; it
will be carefully wrapped in cloth and placed above any other book in the room. It shows
respect to do this in a school setting as well.
There are 114 chapters in the Qur'an. All the chapters except one begin with the sentence
Bismillah-ir Rahman-ir Raheem; 'In the name of Allah the most merciful and the most-kind'.
This is the thought with which Muslims should start every action since they believe that
everything is in the hands of God.
At one time the Qur’an was not translated as it was regarded as given by Allah. Translations
of the Qur'an do now exist in over 40 languages but Muslims are still taught to learn and recite
it in Arabic, even if this is not their native language and they cannot converse in it. While the
Qur'an is recited aloud, Muslims should behave with reverence and refrain from speaking,
eating or drinking, or making distracting noises.
In addition to the Qur'an, the other sacred sources are the Sunnah; the practice and examples
of the Prophet Muhammad's life, and the Hadith; reports of what the prophet Muhammad said
or approved. Both the Hadith and Sunnah must adhere to a strict chain of narration that
ensures their authenticity, taking into account factors such as the character of people in the
chain, their validity as witnessed by others and continuity in narration. Reports that fail to
meet such criteria would be disregarded and some of these discussions still continue in
Islamic theological circles.

Place of worship
Muslims can pray anywhere but often meet for prayers at a mosque or masjid. It can also be
used as a community and educational centre. A mosque can be a converted house or a
domed building; some mosques have a minaret, which is a tower for calling the faithful to
prayer. Friday midday is the busiest time as all male Muslims are expected to congregate for
prayer at the time of the Zuhr prayer. Friday is also seen as a holy day for Muslims and the
Ju’umah prayers are supposed to be a focal point for Muslims and a chance to come together
and to worship God.
People entering the mosque dress modestly. On entering a mosque you are expected to
remove your shoes since it is a sacred place of prayer. Women should wear long-sleeved and
high-necked tops and to cover the head with a scarf and avoid visiting a mosque when
menstruating. Both men and women are supposed to dress modestly within a mosque as a
sign of reverence and to respect the place of worship.
Muslim men tend to cover their heads during prayer with a prayer cap. Outside the prayer
room there will be running water for people to wash before prayer. Ensuring that worshippers
clean themselves through a process called the ‘Wudhu’ ensures that the worshipper can be
clean and show respect during the prayer process. The Wudhu process is specific and is a
set of religious rituals by which the body is cleansed before prayer.
Women and men enter by separate doors and sit in separate parts of the mosque. Visitors
79
This document is intended as a guide and not as definitive description of any faith or belief. To feedback or suggest improvements please
email pshe@brighton-hove.gov.uk

Islam
who are not praying are welcome to sit quietly at a place at the back of the Mosque whilst
prayers are in progress and will not be expected to join in.
The main prayer space of a mosque is normally empty of furniture except a pulpit from where
the Imam speaks to the congregation. The Mihrab at the front is an alcove which marks the
direction of Makkah (Mecca) and it is the location where the congregation prays to and is a
focal point of prayer. The Imam will lead the congregation in prayer and be in front of the
Mihrab with the congregation behind him. The reason for this is that the congregation will
follow the prayer of the Imam as he provides them with religious prayer and guidance.

Places of Pilgrimage
It is an obligation for all Muslims to undertake Hajj (see above). Hajj lasts for five or six days
and takes place in the month of Dhul-Hijjah, the twelfth month in the Islamic calendar. The
Prophet Muhammad set out the practice when he performed Hajj towards the end of his life.
There are various ceremonies that take place, some of the most important are:
Ihram: For men this is wearing two pieces of white cloth women usually wear a long white
dress and a headscarf. Everyone wears simple clothes to show that all are equal in the sight
of Allah.
Tawaf: This means circling the Ka’bah in Mecca seven times and kissing the black stone
Running or walking between As-Safa and Al-Marwah: This remembers Hagar and her
concern for her son Ishmail when they left the desert without water. The story tells how
Ishmail dug his heals in the sand and out gushed water. This is now known as the Well of
Zamzan. Pilgrims bath here and may take some of the holy water home
Visiting Arafat: The most important part of the pilgrimage where pilgrims stand before Allah
on the mount of mercy and beg forgiveness.
Stoning the Devil at Mina: Pilgrims collect pebbles from the plain of Arafat and when they
arrive at Mina they throw seven stones at each of the stone pillars. They recall the story of the
devil demanding Abraham sacrifice his son.

Rites of passage
Birth
After the birth, a member of the family will recite a prayer in the baby's ear. All boys are
circumcised as soon as it can be arranged and this is similar to Judaism. The baby is named
about seven days later at a ceremony called the 'Aquiqah' where his/her hair is shaved off
and is symbolic of the past being left behind and the ceremony is also marked with the
sacrifice of a goat or a sheep to thank God for the birth of the child.
Many Muslims use the names of prophets of Islam as their first name. Some Muslim names
are based on one of the traditional 99 names of God which revere and elevate God and
bestow on him great qualities. Islam therefore places great focus on the reverence of God
whilst always referring to the Divine as ‘the Merciful.’
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Marriage
Islam encourages marriage, and in some Muslim communities arranged marriages are
common, though increasingly individuals are choosing who they want to marry. Arranged
marriages are not prescribed in Islam and this tradition is cultural in nature and usually takes
place through the parents of the bride and groom coming together and arranging the marriage
with the agreement of their children or by facilitating meetings between the future bride and
groom.
The wedding ceremony does not necessarily take place at a mosque; it can take place
anywhere. The couple gives their consent before a minimum of two witnesses. A register
office wedding can also take place. The bride traditionally wears red and deep pink, though in
Arab countries, white is the colour of choice.
The ceremony involves the bride and groom saying aloud three times that they want to marry
the other partner and it is of their own choice. The couple signs a contract, the Aqd Nikah,
which has been drawn up beforehand. The bride and groom sign three copies of this to show
that they have agreed to the marriage. The contract also specifies the mahr, (dowry) which
the groom gives to the bride and which belongs to her for life as a form of security, if the
marriage comes to an end in the future. It is also important to note that Islam allows for
divorce in marriage.
During the wedding ceremony:
 There are readings from the Qur’an,
 The people present pray for the couple, wishing them wealth, long life and many children,
 There may be a wedding feast and celebration called a walimah.
Also, within Islam, sex is placed within the context of marriage and not outside marriage.
Funerals
Funerals should take place within 24 hours or as soon as possible after death and are always
burials since cremation is not permissible in Islam. Muslims believe that the body should
remain intact for the Day of Judgement (Yawm-al-Qiyamah), when the dead will be
resurrected for judgement by God. This is why Muslims believe that the body of the deceased
should not be tampered with in any way.
Additionally, the body of the deceased will be washed with care by male relatives, usually
within a mosque that has a washing facility and prayers will be said for the soul of the
deceased. It will then be wrapped within a simple white shroud ready for burial and the body
will be placed in the burial plot within the shroud. The right shoulder and the face of the
deceased will be directed towards the East and towards Makkah (Mecca).
Muslims believe that the soul leaves the body at the point of death and that unless the body is
buried within 24 hours, the soul will be unable to progress to heaven. Because of these
beliefs, any delay in burial can be very distressing for the bereaved. Muslim graves do not
have elaborate items on them to mark them and are mainly maintained by a simple marked
area and with a headstone which has an Islamic prayer inscribed on it, along with some
details of the deceased.
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Festivals
Core festivals in Islam:
Eid
Eid (id) means recurring happiness. This is a religious holiday, a feast for thanking God
(Allah) and celebrating a specific occasion. The two main Eid festivals are described below.
Eid-Ul-Adha
Marks the end of the time of annual Pilgrimage (Hajj); a day of thankfulness, marked by
feasting and distribution of food to the needy. Muslims wish each other "Eid Mubarak" (Happy
Eid). It is time to think about the poor and to reflect on those who do not have food and who
are poor.
Eid-Ul-Fitr
Marks the end of Ramadan and is a day of quiet celebration. 'Eid' cards are sent and friends
wish each other "Eid Mubarak". A special Eid prayer is read in the morning of each Eid at the
local Mosque, and is usually very well attended.
Ramadan
The ninth month of the Islamic year; a time of fasting from sunrise to sunset each day. Fasting
is seen as an opportunity to deepen a sense of devotion, to acknowledge the blessings of life
and to show thanks and gratitude to Allah. The Qu'ran was revealed to the Prophet
Mohammed in the month of Ramadan on a night called Lailat Ul Qadr.
More information on Ramadan and in particular how to support pupils and students who are
fasting can be found in the document Advice for Schools and Colleges on supporting
pupils and students during Ramadan.
Hajj
The annual pilgrimage to Makkah (Mecca) that Muslims should complete at least once in their
lifetime. The annual pilgrimage brings Muslims from all corners of the globe to Mecca in Saudi
Arabia and re-affirms a sense of the Ummah. (It is important to note that this pillar of Islam is
a core duty for those who are healthy, able to travel and who have the financial means to
travel).
Non-core festivals in Islam:
Al Hijrah (The Islamic New Year)
Islamic New Year begins, a commemoration of the Prophet Muhammad's establishment of a
Muslim community which governed its own future. A day of celebration of the beginning of the
Muslim community.
Milad al Nabi
Commemorates the Prophet Muhammad's birthday. This is a time for celebration in many
Muslim communities globally.
Lailat ul Barah
Also known as the Night of Forgiveness, this festival takes place two weeks before the
beginning of Ramadan and is a time for asking and granting forgiveness. Worshippers usually
stay up late and pray through the night since the night is seen as being special and a time for
reflection.
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Lailat Ul Qadr (Night of Power)
This is the evening when Muslims believe that the Qu’ran was revealed to Prophet
Muhammad. On this evening, extra prayers are offered throughout the night and some
Muslims choose to stay up and pray through the night, given the holiness of the revelation of
the Qu’ran.
Lailat Ul Qadr is found in the last five odd nights occurring in the final 10 days of Ramadhan.
In Islamic countries this means that the date is mostly on the following nights of Ramadan –
the 21st, 23rd, 25th, 27th or 29th. However, most Muslim communities place Lailat Ul Qadr on
the evening preceding the 27th day of Ramadhan.
Muslims also mark the birthday of the Prophet Muhammad (Milad (Mawlid)-Un-Nabi).
Shia Muslim Festivals
Ashura
Major festival for Shia Muslims which commemorates the martyrdom of Hussein, a grandson
of the Prophet Muhammad. The split between Shia and Sunni Muslims is based on who was
meant to lead and support the Muslim community in Arabia after the death of Prophet
Muhammad.

Diet and food
Muslims, in common with Jews, are very particular about what they eat. The food is either
halal or haram. Haram is generally all food that is not earned by permissible activities in
Islam, for example any food that is stolen.
Halal means righteous food that has been provided by God. All vegetarian food, dairy
produce and seafood are generally permissible as is game and poultry. Land-based and seabased mammals have to be slaughtered only in the name of God (halal) and only certain
kinds of animals can be slaughtered.
Meat is the most strictly regulated of the food groups. Not only are blood, pork and the meat
of dead animals prohibited, it is also required that the Halal animals be slaughtered very
quickly – to reduce any pain on the animal, whilst pronouncing the name of God (Allah) at the
time of the event.
Muslims should not mix haram ingredients with halal food, so a loaf of bread containing lard
combined with a portion of cheese will also be seen as harmful. This means a Muslim can
happily eat at the table of a Jewish person because of the similarity of dietary requirements.
Alcohol is strictly forbidden as are intoxicants of any form such as other drugs.

Dress
The concept of ‘haya’, which is defined as ‘to encompass notions of modesty, humility,
decency and dignity’, is a central value in Islam, as in many other faith traditions, and applies
to all aspects of human behaviour and conduct. It is important to recognise and appreciate
that different faiths and cultures may, and often do, differ in their demarcation between
modesty and immodesty.
Men, women and children are all expected to cover their heads for religious acts and
ceremonies although this is only a mark of respect and not obligatory. There are no rules as
to what clothes or dresses should be worn but traditionally men must cover themselves from
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their waist to ankles at all times and women must cover their hair and all their body from the
neck to the ankles. Tight dresses must be avoided. Men are not allowed to wear silk or gold
etc. while women can in moderation. The reason is that showing material wealth is seen as
not being pious, particularly when there are poor in society.
Muslim men and women must endeavour to be pure and clean at all times; it is not possible to
perform daily prayers if the body is not clean.
Muslim women sometimes choose to wear the hijab which covers their head and the top of
their shoulders and is worn as a sign of modesty. Islam places an emphasis on the modesty
of men and women and the hijab is therefore one sign of that expression. For some Muslim
women wearing the head scarf or hijab is an important sign or symbol of their Muslim identity.
A smaller number of Muslim women wear the niqab which is a facial covering where the eyes
are visible and this is usually a more conservative interpretation of the concept of modesty.
Women who have their eyes only visible are said to wear the hijab and the niqab.
A jilbab is a long outer-garment leaving only the hands, face, and sometimes the feet
uncovered. There are two different items of traditional women’s clothing are known as burqa;
one is a kind of veil which is tied on the head, over a headscarf, and covers the face except
for a slit at the eyes for the woman to see through. The other, which is also called a full burqa,
is a garment which covers the entire body and face. The eyes are covered with a ‘net curtain’
allowing the woman to see but preventing other people from seeing her eyes. Both kinds of
burqa are used by some Muslim women as an interpretation of the hijab dress code.

Medical treatment
Men and women prefer to be treated by members of staff of the same gender. Women would
be offended to if a male doctor was involved in the delivery of their child, unless there was no
female doctor or practitioner available.
Modesty is of the utmost importance and there is a need to be covered. They would not wish
to attend for tests or examinations in short gowns. Abortion is allowed for in certain serious
conditions but euthanasia is totally forbidden.

Languages
Many Muslims in the UK were born here and others come from many different ethnic
backgrounds and speak a variety of languages in addition to English. Arabic, Bengali, Farsi,
Gujarati, Hausa, Malay, Punjabi, Pushto, Sindhi, Turkish and Urdu are among these. All
Muslims consider it important to be able to read classical Arabic since this is the language of
the Qur'an. Many Muslim children attend classes where they learn to read the Qur'an in the
original Arabic. Mosques frequently operate Madrasas, religious schools where young
Muslims are taught to recite the Qur'an as well as learning about other aspects of their
religion. These classes often take place after 'normal' school hours.
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Islam – Part B
Considerations for educational settings
The Curriculum
Where a subject is part of the National Curriculum schools are required to teach that subject
to all pupils and students and do not have the right to exclude pupils from any part of the
statutory curriculum. Parents and carers do not have the right to withdraw their children from
this either. There is a right of withdrawal for RE and aspects of relationships and sex
education.
Physical Education including dance
In the vast majority of primary schools, particularly in the infants and early juniors children
change in mixed group environments for sports activities. Many Muslim children and their
families are likely to exhibit resistance to this practice. Schools need to take this into account
and be sensitive to it. In primary schools where there are no separate changing facilities,
schools can use portable partitions to allow girls and boys to change in single-gender groups
within the classrooms.
In secondary schools, changing facilities are always gender specific but almost always
communal. Communal changing compromises the Islamic modesty requirements and having
to change down to their undergarments in the presence of their peers and teachers can be a
source of embarrassment for Muslim students. Secondary schools should try to provide a
choice for their students to change in greater privacy, for example, by including individual
changing cubicles within changing facilities.
Some schools may have policies for children to shower at school after sports activities. These
arrangements sometimes take the form of naked communal showering. The practice of
allowing Muslim children to shower in bathing costumes or shorts does not solve the problem
if other pupils are naked in the same communal shower area. Sensitivity and understanding
by school and staff in these matters would be appreciated both by Muslim pupils and students
and by their parents and carers. In the absence of separate cubicles for changing and
showering, Muslim children should be allowed to delay showering until they reach home.
Some sports involve physical contact with other team players and this may be an area of
concern for Muslim families. Schools can respond positively to this concern by making sure
that contact sports are always in single-gender groups.
Many schools, both primary and secondary, hold mixed swimming lessons but the changing
arrangements, although single-gender, are often communal. Some schools have taken the
initiative of offering single-sex swimming lessons and ensure that their pupils change in
individual cubicles. However, they do not always ensure that the accompanying teacher and
pool attendants are of the same gender as the children. Adjoining changing and showering
areas of the pool are sometimes used by members of the public at the same time as the
children. This raises serious concern in that some members of the public may be naked in the
presence of these children. The practice of boys and girls swimming in mixed-group sessions
or being exposed to the nakedness of others, when changing, is unacceptable to many
Muslim parents.
The Swimming Charter published by the DfES in December 2003 under the heading ‘Ethnic
Minority Groups’ states:
The Swimming Advisory Group’s report highlighted the fact that many children from ethnic
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communities were failing to reach the minimum Key Stage 2 target. This is particularly true
for children of Islamic faith background whose parents may object on grounds of modesty and
decency. Muslim girls in particular may exhibit reluctance to swimming in mixed classes with
boys. Making alternative arrangements such as all male and all female classes can often
solve these issues. Schools, local authorities and pool managers should work together to
remove unnecessary barriers to learning. They should consider block booking separate
classes for girls and boys (either from a number of schools or with different age groups from
the same school), using same sex teachers for classes, if appropriate, and adopt flexible
clothing codes.
Schools should make every effort to provide a single-sex environment for swimming and allow
Muslim children to wear swimwear that complies with the requirements of modesty and
decency according to the teachings of Islam. Some schools have been able to meet these
requirements in providing an appropriate single-gender environment, using different parts of
the pool and also allowing girls to wear full leotards and leggings in the pool.
Dance is one of the activity areas of the National Curriculum for physical education. At Key
Stage 1 and the early phase of Key Stage 2 dance is equated with expressive and creative
movements connected with emotions or forces of nature. In this form it would be acceptable
to most Muslim pupils and parents. However, many Muslim parents will find little or no
educational merit or value in dance or dancing after early childhood and may even find it
objectionable on moral and religious grounds once children have become sexually mature
(puberty). Some parents may consider it to be acceptable within a single-sex context provided
the dance movements have no sexual connotations. For some Muslim families public displays
of dancing are not seen positively and, therefore, Muslim pupils and students may exhibit
reluctance to take part in them, particularly in mixed-gender sessions.
Schools are asked to respect these views and principles, which are held sincerely on the
grounds of conscience and to work with parents and carers to avoid when possible placing
pupils in situations of religious and moral compromise.
Religious Education and History
For dating purposes, the terms BCE (Before the Common Era) and CE (during the Common
Era) are to be preferred to BC (Before Christ) and AD (Anno Domini, meaning 'in the year of
the Lord'). Muslims only have one Lord: Allah. To use a term that implies that Jesus is the
Lord presents real difficulties for some Muslims and people of other faiths and those who
have no faith.
Drawing pictures of animate beings is forbidden in Islam and so pupils should not be asked to
draw Muhammad. Muslims believe that God should not and cannot be represented in any
form, whether two-dimensional or three-dimensional. It would therefore be inappropriate to
ask Muslim pupils to draw pictures or make models of God in any incarnate form of the
Divine, from any religious tradition. Similarly, all of the prophets are afforded great reverence
and respect and therefore drawing pictures or role-playing them is considered equally
inappropriate.
Whenever they say or write the name of the Prophet Muhammad or any of the prophets that
preceded him, Muslims will say or write, "Peace be upon him" (usually abbreviated to 'pbuh'
when written). Muslim pupils wanting to observe this convention in order to show their respect
should be permitted to do so. So as not to cause offence, some non-Muslims (including book
publishers) choose to adopt this practice; but it is not necessary to do so. The Prophet
Muhammad should never be referred to as the 'founder' of Islam. As far as Muslims are
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concerned, Allah founded Islam. The Prophet Muhammad acted as Allah's messenger and
established Islam in the world.
Copies of the Qur'an should always be treated with great respect. Ideally, the Qur'an should
be wrapped in a piece of cloth and kept on a shelf at a higher level than any other book.
Before being handled, hands should be washed and the book placed on a wooden Qur'an
stand. Muslims will wash prior to handling the Qur’an at times of worship, but this is not
necessary in an educational setting.
In all maintained schools without a specific faith ethos, RE is taught according to a locally
agreed syllabus, drawn up by an appointed and representative conference initiated by the
local Standing Advisory Council for Religious Education (SACRE). In local authorities with
significant or high numbers of pupils from a particular faith or faiths, the locally agreed
syllabus needs to take account of this and allow adequate flexibility for schools to reflect their
pupils’ religious backgrounds when apportioning syllabus time. For example, pupils could be
given the opportunity to study Islam at KS4.
Most Muslims have no objection to learning about other religions and their beliefs and
practices. A serious study of the Qur’an, for example, leads naturally to a study of the ‘People
of the Book’ (Jews and Christians). A balance needs to be kept between giving Muslims a
good grounding in and detailed study of their own faith and learning about other major faiths
practiced within society. It is also important, in schools where there are no Muslims, for all
pupils to learn about Islam. This is particularly important given the need to develop an
accurate understanding of Islam and Muslims in Britain, in a climate of fear and suspicion
brought about by negative and inaccurate portrayal of Islam and Muslims.
In the light of recent world events it is important for schools and teachers to know the
following points about the Qur’an which have been recently published by the Oxford
Foundation; an organisation led by an Imam committed to promoting religious harmony and
‘empowering young people through education’:
 It is forbidden in Islam to issue fatwas without all the necessary learning requirements.
Even then fatwas must follow Islamic legal theory as defined in the classical texts. It is also
forbidden to cite a portion of a verse from the Qur’an—or part of a verse—to derive a ruling
without looking at everything that the Qur’an and Hadith teach related to that matter. In
other words, there are strict subjective and objective prerequisites for fatwas, and one
cannot ‘cherry-pick’ Qur’anic verses for legal arguments without considering the entire
Qur’an and Hadith.
 It is forbidden in Islam to issue legal rulings about anything without mastery of the Arabic
language.
 It is forbidden in Islam to oversimplify Shari’ah matters and ignore established Islamic
sciences.
 It is permissible in Islam [for scholars] to differ on any matter, except those fundamentals of
religion that all Muslims must know.
 It is forbidden in Islam to ignore the reality of contemporary times when deriving legal
rulings.
 It is forbidden in Islam to kill the innocent.
 It is forbidden in Islam to kill emissaries, ambassadors, and diplomats; hence it is forbidden
to kill journalists and aid workers.
 Jihad in Islam is defensive war. It is not permissible without the right cause, the right
purpose and without the right rules of conduct.
 It is forbidden in Islam to declare people non-Muslim unless he (or she) openly declares
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disbelief.
It is forbidden in Islam to harm or mistreat—in any way—Christians or any ‘People of the
Scripture’.
It is obligatory to consider Yazidis as People of the Scripture.
The re-introduction of slavery is forbidden in Islam. It was abolished by universal
consensus.
It is forbidden in Islam to force people to convert.
It is forbidden in Islam to deny women their rights.
It is forbidden in Islam to deny children their rights.
It is forbidden in Islam to enact legal punishments (hudud) without following the correct
procedures that ensure justice and mercy.
It is forbidden in Islam to torture people.
It is forbidden in Islam to disfigure the dead.
It is forbidden in Islam to attribute evil acts to God.
It is forbidden in Islam to destroy the graves and shrines of Prophets and Companions.
Armed insurrection is forbidden in Islam for any reason other than clear disbelief by the
ruler and not allowing people to pray.
It is forbidden in Islam to declare a caliphate without consensus from all Muslims.
Loyalty to one’s nation is permissible in Islam.
After the death of the Prophet, Islam does not require anyone to emigrate anywhere.

Visits to places of worship
Muslim pupils are allowed to take part in educational visits to all places of worship, including
churches, synagogues and temples. Some parents and carers may initially object to this, but
if they are made aware of the learning objectives and the purpose of the trip, namely that it is
for educational purposes and not for worship, this should usually be sufficient to allay their
concerns.
Relationships and Sex Education
See section 2.7 in the introduction for guidance on relationships and sex education, parental
right to withdrawal and consultation with parents and carers. Islam provides a great deal of
guidance about sexual behaviour and the way in which men and women should relate to each
other, both within and outside marriage. As with some other faiths, Islam considers marriage
as the only channel for experiencing a sexual relationship, with family life being the foundation
of a stable society. Pre-marital and extra-marital sexual relations are considered
unacceptable contexts for fulfilling ones natural sexual desires. Therefore, girlfriend/boyfriend
as well as same sex relationships are not acceptable practices according to Islamic
teachings.
From an Islamic perspective, the aim of relationship and sex education should be to prepare
Muslim pupils to lead their personal and public lives in a manner consistent with their Islamic
moral principles and values. It is also important to understand the different sexual values and
behaviours that they will observe within a pluralist society. The concern most Muslim parents
have in this area is not whether relationships and sex education is taught or not, but rather the
moral framework in which it is being taught and the implicit and explicit messages and
assumptions that underpin the teaching of it. School programmes are likely to be underpinned
by the values of safety, respectful and healthy relationships and the delaying of first sex until
ready and these do not need to conflict with those of families from Muslim backgrounds.
Schools should also ensure that their programmes are inclusive and value different
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perspectives on sex, relationships and marriage.
Muslim parents may also have concerns about the use of graphic pictures and condom
demonstrators particularly in mixed gender groups and so this is another area for discussion
for parents and students with the option of a ‘right to pass’ in some lessons.
Avoiding the delivery of relationships and sex education during Ramadan would also show
sensitivity and respect.
Circumcision
In Islam, circumcision is also known as tahara, meaning purification. It is regarded as a must
for Muslim boys and the basis of it is around enhancing cleanliness. Islam places a great
focus on cleanliness for prayer and some Muslims may also see circumcision as a preventive
measure against infection and diseases.
Circumcision in Islam is also seen as a sign of belonging and there is no fixed age for
circumcision. The age of circumcision varies geographically and can take place within weeks
of the birth, right up to the age of puberty. Male circumcision should be acknowledged as part
of a good relationships and sex education.
Modern Foreign Languages
Schools should consider giving Muslim pupils the opportunity to study Arabic and or other
languages relevant to their family background. Arabic, the language of the Qur’an, holds an
important status for all Muslims regardless of their linguistic backgrounds. All Muslim children
learn to read and recite the Qur’an in Arabic, and are required to perform their prayers and
supplications in this language. Offering Arabic as an option in both primary and secondary
schools would provide Muslim children with wider linguistic skills and offers greater access to
their religious and cultural heritage, thus giving them a stronger sense of self-esteem and
achievement.
Music
There is a great diversity of opinion regarding music amongst Muslims. These are often
influenced by local cultures and varying religious interpretations. Within the Sufi tradition,
music is seen as a divine gift. It can transport the listener into a sublime state, bestowing a
sense of peace and wellbeing and ultimately bringing the listener closer to Allah. Other
Muslims regard all forms of music with suspicion. Traditionally, music is limited to the human
voice and non-tunable percussion instruments such as drums. Within these constraints,
Muslim artists have been very creative. Relying on the beauty and harmony of their voices,
Muslims use music to remember God, nature, justice, morality and history. Traditionally these
types of musical renderings are called ‘Nasheeds’ and Muslims have been singing these for
centuries, especially during wedding celebrations and festivals. Nasheeds have been
significantly developed by Muslim artists as an alternative to potentially harmful forms of
music, and have since grown in popularity amongst Muslims living in Britain.
Forms of music that include the use of obscene and blasphemous language, encourage or
promote immoral behaviour, arouse lustful feelings, encourage the consumption of intoxicants
and drugs or contain unethical and un-Islamic lyrics would be considered objectionable. For
this reason some Muslim parents may express concerns in the way music is taught in school
and the extent to which their children may participate in it. Some Muslims may hold a very
conservative attitude towards music and may seek to avoid it altogether, not wishing their
children to participate in school music lessons. In such cases the school can show great
understanding by providing alternative musical learning opportunities.
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In the National Curriculum there is no parental right to withdraw from music. However, parents
may ask to see the syllabus and schemes of work. If they have consequent moral or religious
concerns these can be raised with the head teacher who may be able to resolve them. Failing
this, the matter can also be taken up with the governors, who must have a formal
arrangement in place for dealing with complaints relating to the curriculum. Where there is
goodwill and understanding on all sides, such issues are almost always resolved.
One of the ways in which schools might attempt to address concerns of Muslims around
music, is by giving Muslim pupils the opportunity to learn about musical traditions within Islam.
There are plenty of resources (recordings, musical instruments, etc.) available to support
such work. The musical way that the Adhan (the call to prayer) is given and the Qur'an is
recited offer possibilities for further exploration (recordings are available). In consultation with
parents and carers the work of singers and songwriters who have converted to Islam, such as
Cat Stevens (now called Yusuf Islam) and Richard Thompson, provide further opportunities
for Muslim students.
Drama
Dramas, plays and artistic works for Muslim pupils are encouraged for educational purposes.
However, parents may have reservations regarding participation in theatrical plays or acting
that involves physical contact between males and females, the encouragement of gender
role-reversal (girls dressing as boys and vice-versa) or performing in a manner that may
encourage sexual feelings. Physical contact with someone of the opposite sex, to whom one
could be legally married, is to be avoided as this is not considered acceptable according to
Islamic social norms. Schools should avoid placing Muslim pupils in situations where they
may feel uncomfortable and believe they have to compromise their religious moral norms.
Participation in nativity plays may be seen as problematic by some families as it may involve
playing roles which are considered to be inconsistent with Islamic beliefs and teachings.
Art
In Islam the creation of three-dimensional figurative imagery of humans is generally regarded
as unacceptable because of the risk of idolatrous practices. Educational settings could avoid
asking Muslim pupils to produce imagery of humans and instead focus on other forms of art
such as calligraphy, textile art, ceramic glass, metal/woodwork, landscape drawing, paintings,
architectural representations, geometric figures, photography and mosaic art.
After school clubs and residentials
In best practice, settings should track which pupils and students are attending after school clubs
and residentials and if they find that some groups are attending less, should discuss with members
of that groups why that it is the case. In conversations with some Brighton Muslim parents they
said that they believed that after school clubs and residentials were fun extras and, therefore, were
not aware of the important educational role and benefit they provide. Educational settings should
seek to explore barriers to and reasons for non-attendance and if possible seek to resolve these.
For example, changing facilities may be an issue or Muslim students may want access to a quiet
and clean space for prayer. However, parents and carers will of course make final decisions about
these issues.
Some Muslim pupils and students may also attend Arabic lessons at the Mosque after school
and so this may be another reason for non-attendance.
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Animals
Muslims generally avoid contact with pigs and dogs, as both of these animals are regarded as
impure. Muslims would generally not have or invite dogs into their homes. Schools need to
take this into consideration when inviting people with dogs (e.g. police dog handlers or blind
people with guide dogs) into the school, or when organising activities such as farm visits or
work experience placements. Some settings now have a ‘school dog’ and prior to having a
dog on school site it would be good practice to consult with parents and carers and explain
the educational purpose for this. All pupils and students should be allowed not to interact with
the dog if they do not wish to do so.
Greetings and home visits
For some Muslims, handshakes between men and women is not seen as being appropriate
and a general rule would be to wait and see if a hand is offered to shake rather than offering
to shake hands first.
Muslims greet each other with the traditional Islamic greeting, "Assalaamu-Alaykum" (usually
rendered in English as "Peace be unto you"). If a Muslim were to greet a person with the
words, "Assalaamu Alaykum", the appropriate response would be, "Wa-Alaykum-usSalaam'
("Unto you also be peace").
School uniform
Issues and policies regarding school dress, including school uniform, are determined by the
governing body and implemented by the head teacher. In drafting and renewing policies, it is
reasonable to expect that the views of all stakeholders, including parents and carers,
governors, pupils and students, are given due consideration. Governors are also required to
have due regard to their responsibilities under the Equality Act, 2010 which requires them to
assess the impact of all policies, including uniform or dress codes, upon all pupils and
students.
Statutory obligations on dress in educational settings are partially led by health and safety
requirements which have led to the prescribing of detailed dress codes and uniforms. It is
important to realise that concerns for health and safety of pupils and teachers must always be
paramount.
In general, settings should permit the safe wearing of religious clothing. The wearing of the
hijab or the jilbab does not present a health and safety hazard to the wearer or other pupils, in
the vast majority of lessons. However, educational settings may want to discuss the length of
dress items such as the jilbab, to ensure the health and safety of the wearer (and others) in
the playground.
Educational settings should accommodate Muslim girls so that they are allowed to wear a fulllength loose school skirt or loose trousers, a long-sleeved shirt and particularly after puberty a
head scarf (or hijab) to cover their hair. Settings may wish to specify the colour, styling and
size of scarf for reasons of uniformity or even to sign post parents and carers to a school
uniform head scarf. Muslim girls who choose to wear the headscarf during all school lessons
and activities are permitted to do so, including during physical education. Some Muslim girls
may choose to wear the hijab as much as a symbol of their identity as a symbol of their
devoutness. Choosing to when and where to wear a head scarf is an individual and or family
choice and this should be respected by all other pupils and students including others from
Muslim backgrounds.
Settings have a right to expect that Muslim parents will provide their children with suitable
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clothing for the climate and ensure that any headscarves worn can be safely tied for work in
potentially hazardous places such as science laboratories, food technology areas, design and
technology workshops and physical education areas.
Some male Muslims, particularly those whose families originate in certain African countries,
may consider it a religious duty to wear a head covering such as the tagiya, a white crocheted
skullcap. Boys wishing to observe this practice should be permitted to do so.
Following the example of the Prophet Muhammad (PBUH), many Muslim males choose to
wear a beard, which is considered to be an adornment of a man’s face. Any decision by
Muslim pupils to manifest their religion by growing a beard should be respected by their
school or college.
Some Muslim children may wear amulets containing Qur’anic verses that are wrapped or
sewn in cloth, or contained in lockets worn usually around the neck. These have religious
significance for those who wear them and should not be considered as jewellery. Schools
should be sensitive and allow such amulets to be worn.
It is paramount that schools provide an inclusive learning environment which means that the
religious identities of young people should not be an excluding factor in school activities such
as physical education. In general, discussion and dialogue with parents, pupils, religious
leaders and community representatives can produce agreement on the safe wearing of
religious clothing, which finds a balance in relation to the religious needs of the student and
the school uniform and dress code stated by the school itself. The most suitable sportswear
for boys and girls that respects the requirements of Islamic modesty is a tracksuit and in
addition for girls a headscarf tied in a safe and secure manner.
Within sciences lessons and within a laboratory setting, health and safety issues could be
addressed by ensuring:



The wearing of lab-coats or other protective coats.
Ensuring that headscarves are smaller in size and tied securely.

Many Muslim girls wear Mehndi (henna) patterns on their hands and feet for important
occasions such as weddings and festivals. These cannot be washed off and will remain in
place for many days.
Prayer, worship and visiting a place of worship
One of the aims of the national curriculum and therefore of the education system is to cater
for pupils’ spiritual, moral, social and cultural development. The provision of prayer and
collective worship is one of the key mechanisms for promoting the spiritual and moral
dimension of a child’s education in school. Spirituality for a Muslim is necessarily Islamic in its
nature, character and expression. As with other faiths, Islamic spirituality is rooted within its
own beliefs, values and traditions.
It is important that Muslim pupils are enabled to give expression to their own sense of
spirituality in the form of collective worship. A form of collective worship that is appropriate to
pupils’ faith backgrounds should be provided. It is not permissible for Muslims to participate
actively in non-Islamic acts of worship. Within the context of collective worship in schools, this
would include the saying of non-Islamic prayers or the singing of hymns or religious songs
from other faith traditions or bowing their heads. In situations where Muslim pupils are merely
observing non-Islamic acts of worship, it should be made clear that they are not to participate
in the act of worship. Muslim pupils should also not be expected to play roles which involve
the enactment of the Divine or Prophets. If schools have any concerns they should contact
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their local SACRE or Religious Education Adviser.
Only two of the prescribed prayers (Zuhr and Asr) need to be accommodated by educational
settings. Zuhr prayer will normally fall within the lunch hour or afternoon break during the
school day. During summer times Asr prayer does not coincide with the school day. However,
Asr prayer during winter times may fall within school hours and can be accommodated during
afternoon break or just after school. The obligatory portion of each prayer, including the ritual
wash or wudhu, will usually take about twenty minutes. It is not necessary for pupils or
students to leave lessons, as there is some flexibility around prayer times to enable this to
take place at lunchtime or after school or college.
In accommodating prayer requirements, educational settings need to allow pupils and
students to use an appropriate classroom or area for the purpose of prayer. Care should be
taken to avoid allocating rooms that may have displays with distracting imagery, such as
posters of the human body in a science laboratory. Educational settings should be aware that
some pupils may request separate prayer facilities for boys and girls.
Cleanliness and ritual washing (wudhu) is an essential prerequisite for all daily prayers and
takes a few minutes to complete. Muslim pupils who wish to pray will need access to washing
facilities to perform wudhu, which includes the washing of their hands, mouth, face, arms to
the elbow, and feet. This state of purification becomes nullified when one goes to the toilet or
breaks wind. After visiting the toilet, Muslims are required to wash their private parts with
water to meet cleanliness requirements; hence pupils will need to use water cans or bottles
that are easily accessible from a storage space in or near the washing area.
It is also important to note that separate wash facilities for boys and girls will be required.
Given the wudhu ritual of washing feet and elbows, it is essential that separate wash facilities
be provided and given that girls may want to take off their hijabs and may need more space
when undertaking the wudhu.
Schools need to be aware that it is likely that a greater number of pupils will participate in the
observance of Friday prayer than the daily prayers. Facilities for the Friday prayer remain the
same as those required for other prayers.
It is worth mentioning that under the terms of the 1988 Education Reform Act, children are
allowed to leave school premises to receive religious education. Parents may make such
requests in writing to take their children to the mosque, e.g. for obligatory Friday
congregational prayers. However, arrangements made within school would satisfy pupils and
parents and make such requests unnecessary.
When visiting a Masjid (mosque):
 Clothing must be clean.
 Boys and men must wear long trousers.
 Girls and women must wear headscarves and long skirts, dresses or trousers. Their arms
must be covered.
 Shoes must be removed on entering the Masjid.
 Men and women must sit separately.
 In the prayer hall, people should always sit with their feet turned away from the end wall,
taking care not to allow the soles of the feet to face towards Makkah.
 Male Muslims are expected to avoid physical contact with women. This includes shaking
hands.
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Lunch times and eating
Care needs to be exercised by supervisory staff at celebrations and parties. During such
events in school, sweets and cakes are normally shared amongst children. It is important to
be aware that sweets, chocolates and cakes that contain alcohol or meat derivatives (for
example, animal gelatine) are not permissible for consumption by Muslims. In all cases it is
important that schools ensure that all served items are clearly labelled as to whether they are
‘halal’ and ‘vegetarian’. Muslims normally begin eating by reciting a small prayer, as this was
the practice of Prophet Muhammad. They may prefer to eat with their right hand, regardless
of whether they are using cutlery or not.
Celebrating Islamic festivals
Schools can recognise and mark the Eid festivals by highlighting the importance of the
message of Eid through collective worship and assemblies. Schools may want to share
sweets amongst all children to mark this event. In addition, schools may make the normal
school meal a special Eid meal for all the children and invite some parents, carers and special
guests. Holding balls and discos to celebrate Islamic festivals would be considered
inappropriate by Muslim parents. Parents, carers, pupils and students will be best placed to
decide what might be appropriate.
As Eid days are based on the lunar calendar, there can be some uncertainty in determining
the exact dates of the two Eids in advance. This makes planning for Eid holidays difficult.
Schools are advised to liaise with their local mosque or other Muslim organisations for more
information. Schools should allow one day off for each of the Eid celebrations as obligatory
religious observance. Eid holidays should be marked as authorised absences. In addition,
schools with a high proportion of Muslim pupils can alter school holidays to have time off at
Eid without prejudice to their pupils and the school’s attendance record.
There are a number of other important occasions in the Islamic calendar which schools can
recognise through assembly themes. They include the Islamic New Year (Hijrah), Night of
Power (Lailatul Qadr), birthday of the Prophet Muhammad (Milad (Mawlid)-Un-Nabi) and the
day of Ashurah. (See section 1 on Islam for more about these festivals).
Social events and celebrations
When organising either celebration or social events it is important for schools to consider the
appropriateness of certain events, such as school balls, discos, fashion shows for students
and cheese and wine events, or raffles with alcohol for parents that might inadvertently
exclude pupils, students and parents from the Islamic faith background. Alcohol is prohibited
within Islam, and its presence at a function may make it uncomfortable for some pupils and
their parents to attend.
All forms of gambling are strictly forbidden in Islam. Schools need to be sensitive to this issue
when considering fund raising activities such as raffles, draws and sweepstakes.
Ramadan
During the month of Ramadhan, the spiritual and moral dimension of fasting is considered to
be of far greater importance than the physical one. Muslims are encouraged not to use
Ramadan as an opportunity to avoid aspects of normal life but rather to cope with normal life
under a different set of guidelines. Schools need to be aware of important considerations in
relation to pupils fasting. Children fasting will get up before dawn to have their breakfast. This
interrupts their sleep pattern. By the same token when Ramadan falls during the summer
months they will need to stay up later than usual.
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During Ramadan, Muslims should focus on additional worship and God-consciousness to
improve themselves in all aspects of their lives and dealings with others including their
character, respect for others, kindness, forgiveness, mannerisms, avoidance of bad language
and poor behaviour. In addition, having empathy with the poor and donating generously for
charitable causes, sharing of food and inviting others to one’s home for opening the fast are
important features of Ramadan. Muslims also focus on reading more Qur’an and performing
additional prayers in the mosque every evening.
Schools can develop the spiritual, moral, social and cultural aspects of their children and
school life by recognising and building upon the essence and spirit of Ramadan. Teachers
can take this opportunity to be more inclusive and teach pupils about Ramadan in religious
education and to invite guests from the Muslim community to take collective worship or
assemblies. Some schools offer their staff awareness training about factors affecting their
pupils during Ramadan or they may even organize a ‘collective Iftar’ which is the collective
breaking of the fast with the symbolism that it holds.
Whilst the discipline and the challenge of fasting is to continue with the normality of everyday
life, staff should exercise a degree of understanding, by encouraging pupils to avoid
excessive exertion in physical education to prevent dehydration. By the same token they may
praise pupils who are clearly making a special effort regarding their attitudes and behaviour.
It is also important to note that during Ramadan, Islam places the health of the individual
fasting as being of importance. This means that if students start to show signs of extreme
fatigue or ill health, it is important to ensure that their health is protected and a common sense
approach to ensuring their well-being is maintained. The fast may be terminated in such
circumstances. Educational settings should also be aware that Ramadan could be a
particularly difficult time for Muslim young people with issues with their eating.

For further information on Islam – see Appendix 1
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Judaism – Part A
An Introduction to the Faith
Judaism is a faith dating back almost 4,000 years, originating in the Middle East. It presents a
unique expression of history, culture and faith.
Judaism cannot be separated from Jewish life as a whole. Judaism is a living religion which
allows members of the community to interpret the words of God in different ways. Judaism in
Britain shows a rich diversity and culture ranging from the ultra-Orthodox to the Liberal or
Progressive Jew. Orthodox Jewish people believe that the laws and teachings of the Torah
must be followed today exactly as God passed them down in the time of Moses. NonOrthodox Jewish people, including those following Reform or Progressive traditions, believe
that some of the Torah's teachings can be adapted to be more relevant to a modern society.
The Jewish community at large however still practice traditions based on the Torah that they
believe was handed to Moses on Mount Sinai. Judaism presents a unique expression of
history, culture and faith and a desire to live according to God’s will.
There are two main ancestral groupings of Jews living in Britain today, the Ashkenazi and
Sephardi. The Ashkenazi Jews have Central and Eastern European origins whereas the
Sephardi Jews came from Spain and Portugal.
Jews believe in one God, they do not believe in Jesus as the Son of God but believe there will
be a Messiah in the future. The central belief in God is contained in the Shema, which is
recited twice daily "Hear O Israel, the Lord our God, the Lord is One". Jews believe that God
has revealed his will for them, as revealed by Moses, in the Torah (The Holy Book) which is
made up of the first five books of the Bible and sets out the Commandments. There are 613 in
total but 10 are well known and followed by Jews and Christians. The 613 commandments
that make up Jewish law contain many such ethical instructions alongside the ritual, political,
agricultural and other aspects of Jewish life. Indeed, when the Rabbis of old attempted to
reduce the commandments (not exactly reduce, rather make a summary) Hillel’s dictum: ‘Do
unto others as you would have them do unto you’ became the formula adopted.
Shabbat / Sabbath
Shabbat is the Hebrew word for Sabbath and is based on the fourth commandment from
Exodus 20:8-11 and Deuteronomy 5: 12-15. It is the most important day of the week for
Jews. Shabbat commemorates the fact that according to the book of Genesis God created
the world in six days and rested on the seventh. Shabbat is devoted to God and provides a
weekly opportunity for physical rest and spiritual renewal.
Shabbat starts at dusk on Friday and ends 25 hours later at nightfall on Saturday.
For Orthodox Jews there are 39 categories of work ‘melacha’ which are prohibited on
Shabbat. These include writing, creating fire, spending or handling money, operating
equipment, including the telephone and electricity and travelling other than on foot.
All preparations must take place before sunset on a Friday. The house is cleaned, shopping
and cooking is all completed. Friday evening is a special time when friends and family eat
together and catch up on the week’s events. Shabbat begins with the female of the house
lighting two candles and reciting a blessing to welcome Shabbat.
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Diversity
There are many different groups within Judaism: Hasidic, Orthodox, Conservative (Masorti)
Reform, Progressive and Liberal. Some of these names have different meanings in different
parts of the world. Difference between groups derives from both belief and practice. Some
groups look towards a traditional approach whereas others are more progressive and feel that
Judaism should adapt to the world in which we live.

Scriptures
The Jewish scriptures or the Hebrew Bible are known as the Tanakh. (Known also as the Old
Testament). The Tenakh is made up of three parts:
The Torah - the ‘Teaching’ (also known as the Five Books of Moses)
The Nevi’im - the ‘Prophets’
The Ketuvim – the ‘Writings’.
The Talmud is a written collection of interpretations of the Hebrew Bible and instructs on the
Jewish way of life. The Bible refers to the Jews as the 'chosen people'. This does not imply
that they see themselves as superior to other people. Jews believe that God has chosen them
for a particular purpose, a purpose that carries with it great responsibility.

Place of Worship
The Jewish place of worship is called a synagogue (a Greek word meaning meeting place)
2500 years ago many Jews were taken in exile to Babylon and they began meeting for prayer
in each other’s houses. These became known as synagogues.
A Synagogue is used for prayer, study and for the Jewish community to gather together.
It can be referred to as the:




Beit Haknessit - the house of assembly
Beit Tefillah - the house of prayer
Beit Midrash – the house of study where the Torah and Talmud is studied

Because the ancestors of many British Jews came from central and eastern Europe many still
use the Yiddish word ‘Shul’ (pronounced shool) for synagogue. The basic elements of a
synagogue are drawn from the ‘Tabernacle’ used by Jews when wandering through the
desert. The details of the building can be found in the back of the Book of Exodus.
Synagogues vary in size, shape and denomination. The design of and practices in Orthodox
and Reform synagogues will differ. In Orthodox synagogues men and women sit separately,
and everyone (except young girls) has their head covered. In a Reform synagogue men and
women can sit together. Synagogue services can be led by a rabbi who is a religious leader,
a cantor or a member of the congregation but, in an Orthodox synagogue all Torah readings
requires a Minyan (a quorum of ten adult males) for a service to take place.
In an Orthodox synagogue the service will be conducted in ancient Hebrew, and the singing
will be unaccompanied. In a progressive (Reform, Liberal) synagogue the service will be at
least partly in English, there may a choir and instruments, and men and women can sit
together. Each day there are 3 services:


Shacharit - morning prayer
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Minchah - afternoon prayer
Mar’ariv - evening prayer

The Key Features of a Synagogue
The Aron Kodesh - Ark
The focal point of any synagogue is the Ark. It is fixed in the wall of the synagogue are kept.
The Ark is named after the wooden chest which held the stone tablets of the Covenant that
God gave to Moses on Mount Sinai. The search for that original Ark formed the plot of the
movie Raiders of the Lost Ark.
In front of the Ark hangs an embroidered curtain as explained in Exodus 26:31-36. The
Hebrew words of the Ten Commandments are usually written somewhere above the ark.
Ner Tamid
An Eternal Light called a Ner Tamid hangs above the Ark. This light is always burning, as a
symbol of God's presence. It also represents the pillar of fire that guided the Jewish people on
their early journey. The lamp burning in synagogues today symbolises the Menorah. The
Menorah endured as a symbol of divine light and wisdom spreading throughout the world.
The seven lamps allude to knowledge, with six of the branches representing human wisdom,
guided by the center branch of divine light. The Menorah’s design and the ideas it
communicates endure as an inspiration for universal enlightenment. Many synagogues will
also have a menorah but this will have six or eight branches as it is forbidden to have a
Menorah with seven branches in a synagogue.
The Bimah
This is the reading platform from which the scrolls are read. In an Orthodox synagogue it is in
the centre of the building. (In a Reform or progressive synagogue, the Bimah is often close to
the Ark). During the service the Ark is ceremonially opened, and the Torah scroll is carried in
procession to the Bimah. The scroll is unrolled to the reading for the day and laid on the
Bimah. The Torah is divided into 54 portions which are read on a weekly cycle.
The Star of David
The Star of David is a six-pointed star made up of two triangles superimposed over each
other. In Judaism it is often called the Magen David, which means the "shield of David" in
Hebrew. It doesn’t have any religious significance in Judaism but it is one of the symbols most
commonly associated with the Jewish people and often adorns the gates of a synagogue.
The Mezuzah
A mezuzah (literally doorpost) is a piece of parchment (often contained in a decorative case)
inscribed with specified Hebrew verses from the Torah (Deuteronomy 6:4-9 and 11:13-21).
These verses compose the Jewish prayer "Shema Yisrael", beginning with the phrase: "Hear,
O Israel, the LORD (is) our God, the LORD is One". A mezuzah is affixed to the doorframe in
Jewish homes to fulfil the mitzvah (Biblical commandment) to inscribe the words of the
Shema "on the doorposts of your house" (Deuteronomy 6:9). Some interpret Jewish law to
require a mezuzah on every doorway in the home apart from bathrooms and closets too small
to qualify as rooms.

Prayer
Observant Jewish men (over 13 years old) are required to perform three sets of prayers every
day: morning prayers, afternoon prayers and evening prayers. Today afternoon and evening
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prayers are generally combined. Women (over 12 years old) may also wish to pray at these
times. For all morning prayers, including those taking place at the synagogue, it is customary
for Jewish men wear a Tallit (prayer shawl). For morning prayers, except on Shabbat and
festivals, Orthodox male Jews also wear Phylacteries or Tefillin (small boxes containing
Biblical texts attached by long leather straps to the forehead and left forearm).

Places of Pilgrimage
In ancient times Jews would visit the Temple in Jerusalem, but this ceased when the Temple
was destroyed. Some of the key sites today are:
The Western Wall. This is the last remaining wall of the second temple. For centuries Jews
have gone there to pray and mourn although from 1948 -1967 it was in Jordanian hands and
no Jew could visit. In recent years it has returned to being a site of pilgrimage. Thousands of
Jews now travel to the Western Wall to pray, make requests, swear oaths (nedarim) or place
notes or supplications between the stones of the wall. Pilgrims go to pray at a specific spot in
the Western Wall Tunnel (Kotel Tunnel) where they believe they come closest to where the
Holy of Holies of the Second Temple stood. The Western Wall was previously referred to as
the Wailing Wall. However, the Wailing Wall is an out-of-date name. It was used more
commonly before the reunification of Jerusalem in 1967 and is considered by many as a
derogative name.
The Cave of Machpela. This is in Hebron and is where the Patriarchs, Abraham, Isaac and
Jacob as well as the Matriarchs Sara, Leah and Rebecca were laid to rest.
The Tomb of Rachel. Rachel was the wife of Jacob and mother of Joseph and Benjamin.
She died during childbirth near Jerusalem. The Bible records the event in Genesis 35:19-20.
Today many pilgrims travel to Israel and make this a routine stop.
Yad Veshem: Since the Holocaust Yad Veshem has also become a site of pilgrimage and
remembrance for Jews. It is a memorial to all of the victims of the Nazi Holocaust. It is located
on the side of Mount Herzl, an area devoid of weighty historical associations and was chosen
to convey a symbolic message of "rebirth" after destruction. The goals of Yad Veshem are
education, research, documentation and commemoration.

Rites of Passage
Tradition is very important to a Jewish way of life, especially the rituals of the life cycle. This
begins at birth with a Brit Milah for a boy and a Simchat Bat for a girl and the naming of a
child. This is followed by Bar / Bat Mitzvah that recognises a Jewish child as an adult. The
lifecycle continues through to marriage ad ends in death where specific mourning rituals are
carried out by the relatives. In Reform Synagogues girls have a Bat Mitzvah which is equal in
status to a Bar Mitzvah.
Brit Milah
Eight days after the birth of a boy he is circumcised, as written in Genesis 17:11. According to
tradition a father is responsible for circumcising his son but in practice he will delegate a
‘mohel’ someone who is trained in medical procedure and familiar with Jewish law to act on
his behalf. The ceremony includes welcome, blessings followed by the circumcision and
naming of the child. Thirty days after the birth of a first born son another ceremony takes
place called ‘The redemption of the first born’ (‘Pidyon Ha Ben’). The father officially presents
his son to a Cohen (descendants of the biblical priests) who asks the father if he wants to
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redeem his son from the responsibilities of priesthood. The father makes a symbolic payment
of five silver coins to redeem the child from these duties. Exodus 13:12-13
Ceremonies for girls vary but they usually include a prayer in the synagogue announcing the
girl’s birth and name.
Naming
Jewish children are normally given a Hebrew name as well as an English name although
there are no laws for this. Traditionally a boy is given his Hebrew name at his Brit Milah and a
girl on the Sabbath closest to the day of her birth.
Bar Mitzvah and Bat Mitzvah
Bar Mitzvah is the ceremony that takes place when a boy reaches the age of 13 and Bat
Mitzvah is the equivalent ceremony for a girl. It is a coming of age when a young person takes
on the responsibility for keeping Jewish laws. To symbolise his participation as an adult in the
community the boy is called to read a portion from the Torah. Bat Mitzvah is a 20 th century
innovation and takes different forms in different places. Bar and Bat Mitzvahs are held in the
synagogue. It is common for these rites of passage to be celebrated with a party for family
and friends.
Marriage
Jewish marriages take place within a framework of Jewish law. They require a get or bill of
divorcement to be ended under Jewish law. Until early this century Jewish marriages were
commonly arranged by their parents with the help of a matchmaker (shadchan). Today most
Jews choose their own partner, although some marriages are still arranged.
A Jewish marriage is only possible if both parties are Jewish according to Jewish law. Usually
this means that both parties have Jewish mothers unless one party has converted to Judaism.
It is not made easy to convert to Judaism and a conversion in a Reform synagogue is not
recognised by an Orthodox synagogue. For an Orthodox Jewish person to marry a convert
the conversion would need to have been done under Orthodox religious auspices. A wedding
cannot take place on a Sabbath or a holy day. Although many weddings take place in the
synagogue, some take place in a hall or in the open air.
Death
When death occurs certain rituals take place. These are carried out by a group of volunteers
known as the chevra kadisha (holy society). The deceased is not left on his / her own until the
funeral. The body is prepared by the chevra kadisha. This allows the family to mourn and not
to worry about the burial formalities. The burial takes place on the day of death or the
following days unless it is the Sabbath or a holy day. Progressive Judaism accepts cremation.
The Jewish funeral service is, apart from the eulogy, the same for everyone and takes place
as soon as possible after the death of a person.
Mourning is a religious obligation for the close family. Once the burial has taken place the
mourners observe a phase of mourning that lasts for seven days. This is called ‘shiva’.
Family, friends and acquaintances visit the mourners and take food, cakes or biscuits.

Festivals
Particular festivals or celebrations that children may be involved in are Rosh Hashana (Jewish
New Year), Yom Kippur (Day of Atonement), Pesach (Passover) and Hanukah (Festival of
Lights).
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Rosh Hashanah
This festival marks the beginning of the Jewish New Year and occurs on the first two days of
the Hebrew month of Tishri, celebrated in either September or October. According to the
rabbinic tradition the 1st day of Tishri was when the world was created and Jews believe that
on this day God weighs each person’s good and bad deeds and determines their fate for the
coming year. Rosh Hashanah is also known as The Day of Judgement. It is a time for
reflection and celebration and begins a ten day period of self-examination which continues
until Yom Kippur, the Day of Atonement.
Yom Kippur
The ten day period from Rosh Hashanah to Yom Kippur is known as the Ten days of
Repentance. Yom Kippur is known as the Day of Atonement and it is a day when Jews
devote themselves to self-examination. To help reflect, Jews fast from nightfall on the eve of
Yom Kippur to nightfall the following day. This requires total abstinence from food and drink.
Usually marked in October, the day is spent in prayer and fasting, looking back over the past
years deeds and asking for forgiveness for sins committed and promising to lead a better life
the following year. Most of Yom Kippur would be spent in the synagogue. The final service
ends with a single long blast on a shofar (a ram’s horn). Children below the age of Bar / Bat
Mitzvah (12/13) are exempt from fasting as are the sick, pregnant women and the elderly.
Succot or Sukkot
Succot has two purposes. Firstly it is an autumn harvest festival when Jews used to make a
pilgrimage to the Temple for Harvest. Secondly it commemorates the Jewish people’s journey
from Mount Sinai where they received the Torah. It is a seven day festival commemorating
the fact that the Israelites were living in temporary shelters in the wilderness during their
journey to the Promised Land. The festival is known as the festival of ‘Tabernacles’ which
refers to the succah or booth in which the Israelites lived in the desert. The origin found in
Leviticus 23; 42-43’ Ye shall dwell in booths seven days….’
Simchat Torah
Immediately following Succot Jews celebrate Simchat Torah. It is an extremely joyous
occasion as it celebrates the completion and re-commencement of the cycle of weekly
readings of the Torah. On Simchat Torah, the final verses of the Book of Deuteronomy are
read followed directly by the beginning of the first book of Genesis. During the service the
Scrolls are taken from the Ark and carried in procession seven times around the synagogue.
Singing, dancing and much merriment often accompany the procession.
Hanukah (Chanukah)
Festival of Lights. Celebrated in November / December. The festival commemorates the
victory of Judah Macabeus and his followers over the Greek King Antiochus and the
rededication of the Temple which the Greeks had desecrated when a miracle of a small
amount of oil that should have only lasted one day lasted for eight days. This festival is a
happy festival and is celebrated over eight days. A candelabrum is lit which is called a
Menorah or Chanuchia with 9 branches. Each night of the festival the number of lights
increases until the eighth day when the Menorah is ablaze. It is traditional to eat doughnuts
and potato latkes because they are fried in oil.
Tu B’Shevat
The Fifteenth day of the Jewish calendar and the beginning of spring in Israel. The day marks
the end of the rainy season in Israel and celebrates a “New Year for the trees”. Trees are
seen as very important as they help stop soil and wind erosion, help build up top soil and
assist the water table. In Britain children often collect money to sponsor tree planting. It is
customary to eat more fruit on this day.
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Purim
Purim commemorates a major victory over oppression when Queen Esther foiled an attempt
by the King’s chief Minister to annihilate all of the Jewish people in Persia in the Fifth century.
The festival is a happy occasion celebrating victory over evil. Adults and children attend fancy
dress parties where there is music and games and feasting. During the service the story of
Esther is read from a scroll called Megillat Esther. Whenever the name Haman is mentioned
the congregation shout, boo and hiss to drown out the villain’s name and cheer when Esther
and Mordechai’s names are mentioned.
Pesach
Pesach is usually in March or April. It commemorates the exodus of the children of Israel from
Egypt. The word Pesach means ‘Passing over’ and refers to the angel of death missing the
Jewish homes when smiting the first born of the Egyptians. For Orthodox Jews Pesach lasts
for eight days but for Progressive Jews seven. Commemorating the deliverance of the
Israelites from slavery, it is both a joyous and sorrowful occasion. Before Pesach begins the
house is cleaned and all leaven food removed. This includes products made from wheat,
barley, rye and oats. All cupboards are searched for tiny crumbs. For the next seven / eight
days no leaven products should be eaten. The Seder is the meal that has been eaten for
thousands of years during the Pesach or Passover festival. It is eaten to remember the
Jewish enslavement in Egypt and the quick escape led by Moses. All the foods eaten in the
service part of the Seder are very symbolic, e.g. raw horseradish represents the suffering of
the slaves
Yom Hashoah
Day to remember the Holocaust and the six million Jews who perished.
Yom Ha’atzmaut
Israeli Independence Day commemorating the declaration of independence of Israel in 1948.
Shavout
Shavuot means ‘weeks’ and occurs seven weeks after Pesach. The festival commemorates
the ‘Giving of the Torah’ to Moses. In biblical times Shavuot was celebrated as a spring
harvest festival or the giving of the first fruits. Jews traditionally only eat dairy foods at
Shavuot.
Tisha B’Av
The saddest day of the Jewish calendar to commemorate the tragedies of the destruction of
the two temples in Jerusalem. Both were destroyed on ninth of Av but 400 years apart. A fast
day for many Jews.

Diet and food
Kosher
There may be some differences in practice between Orthodox and Reform Jews with regard
to these laws as described below. The word kosher means ‘fitting’ or ‘proper’ and refers to a
set of rules governing what Jewish people can eat. The opposite is ‘trefa’ meaning cannot be
eaten. The laws of kashrut are found in Leviticus 11:2-46 and they are expanded in the
Talmud or rabbinic commentary. The laws fall into two categories:



Foods prohibited under any circumstances
Foods that are not prohibited but which may only be eaten if prepared in a certain way.
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Forbidden foods










All four footed animals that do not chew the cud or do not have split hooves e.g. pigs
(which have split hooves but do not chew the cud)
All animals that are not killed in a prescribed manner
All wild beasts that attack
Any animal found to have a disease after being religiously slaughtered
All fish that do not have fins and scales
All birds of prey
All creeping animals i.e., reptiles and insects
All products derived from forbidden animals such as bone meal and animal gelatine
Certain parts of the animal may not be eaten.

Permitted foods
 Meat from animals that have split hooves and chew the cud e.g. cows
 Meat from birds which are not birds of prey e.g. chicken
 Fish with both scales and fins
 All fruits and vegetables
 All nuts and grains
 Dairy products from kosher animals.
Separation of dairy and meat
The laws of kosher demand a total separation of meat and milk products as stated in Exodus
23:19. The law demands not only separating foods in cooking and eating but also separating
everything that is used in the process such as dishes, pots and pans. Dairy products will not
be consumed at the same meal as meat. After a dairy meal the laws require that Jews wait at
least 30 minutes before eating meat. After a meat meal the requirement is up to six hours
before eating a dairy product as it is believed that meat takes longer to digest.
Preparation and eating
Kosher animals must be slaughtered in a prescribed manner and prepared in a way that
removed the blood. This is done by a trained expert in shechita (religious slaughter). The
animal’s throat is cut so that it dies instantly and all of the blood is drained away. Before
cooking the meat is also soaked for half an hour then salted for one hour to make it kosher.
Parev foods
The word parev means neutral. These are foods that are neither meat nor dairy such as nuts,
eggs, cereal etc. These may be eaten with milk or meat.

Dress
Male Jews traditionally cover their heads with a kippah, capel or yamulkah. Although not
commanded in the Torah it is worn as a symbol of pride and identity. Many Orthodox Jewish
women also wear a wig to keep their natural hair covered at all times. Adult males over the
age of 13 put on tephilin (small leather boxes) during prayer. One is worn on the forehead and
one on the arm. Inside are passages from the Torah which instruct the wearer as in
Deuteronomy 6.
A tallit or prayer shawl is worn in the synagogue from the age of bar-mitzvah. The final use of
the tallit is to cover the dead as they are laid to rest. The Orthodox tradition holds that only
males should wear a tallit but in Progressive Judaism both men and women may wear one. In
an Orthodox Synagogue women do not wear trousers. Very religious male Jews also wear a
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tallit katan (little tallit) under their everyday clothing so they can fulfil the commandment in
Deuteronomy 22:12. This is called a tzitzit. The wearing of tzitzit or fringes is only obligatory
upon a person wearing a garment with four corners.
It is traditional not to wear shoes made of leather during Yom Kippur and Tisha B’Av and
leather shoes should not be worn during the first week of mourning.

Medical treatment
Orthodox Jews prefer to be treated by a doctor or nurse of the same sex. Blood transfusions
and necessary donations of organs are acceptable. Abortion is permitted in clearly defined
circumstances.

Language
The overwhelming majority of Jews in the UK use English as their first language. Classical
Hebrew is the language of the Jewish Bible and Jewish worship. Modern Hebrew is the main
language of the state of Israel. Yiddish is a Jewish language of Eastern European origin.
Many Ultra-Orthodox Jews use Yiddish in conversation and some Yiddish words are in
common usage among Ashkenazi Jews. For example, Ashkenazi Jews will usually refer to
the synagogue as 'shul', a Yiddish word meaning school.
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Judaism – Part B
Considerations for educational settings
Religious Education
The most sacred objects to a Jew are parchment scrolls containing handwritten passages of
scripture. Most sacred of all is the Sefer Torah containing the first five books of the Bible. The
small scrolls on which the Shema is written (contained in the mezuzah and in tephilin or
phylacteries) are also revered. If a school is fortunate enough to have a parchment scroll, it
should always be treated with the utmost respect. It would cause grave offence if such a scroll
were to be carelessly handled, torn or dropped. If the Sefer Torah is dropped in an Orthodox
synagogue, the entire congregation is expected to fast. If a school has no more use for such
an artefact or if it is too worn to serve a useful purpose, rather than disposing of it themselves,
the school should arrange for the scroll to be collected by a member of the Jewish community
who will ensure that it is buried according to Jewish religious custom. Religious Jews will be
happy to help schools with this. Many Jews would take the same view of a reproduction scroll,
machine-printed on paper.
Similar sensitivity should be exercised in relation to photocopies or hand-outs containing
scriptural passages or prayers. When disposing of these, the school should arrange for the
photocopies or hand-outs to be collected by a member of the Jewish community who will
ensure that they are buried in the appropriate manner. They should never be shredded or torn
or thrown away.
The Sefer Torah should only be laid flat on a surface when it is 'undressed' (with its cover
removed) in order to be read. At all other times it should stand upright and be carried upright.
Jews seldom write or say the word 'God', other than in the context of prayer. Believing that
God is too sacred to be named, they will often write the word 'God' as G-d. Jewish pupils
wanting to observe this convention should be permitted to do so.
Sensitivity needs to be exercised when referring to the ‘Old Testament’. To state that the Old
Testament is the Jewish Bible is both likely to cause offence and be misleading. Jews read
and interpret their scriptures very differently from the ways that Christians read and interpret
the same scriptures. A more careful form of words will be needed, such as that the books in
the Christian Old Testament correspond to the books in the Jewish Bible.
When dealing with the death of Jesus, it should be made clear that Jesus was himself a Jew
but died by crucifixion which was a Roman method of capital punishment.
RE and Art and Design
Many Jews will not want to draw pictures of God. This is out of respect for the perfection and
otherness of God.
Some Jews (most likely to be those from the Orthodox tradition) will not want to draw pictures
of any holy person, god or goddess, including those from other religions and mythologies.
This is to avoid any hint of idolatry. The second commandment states: "Do not make for
yourselves images of anything in heaven or on earth" (Exodus 20:4). Clearly representational
art is going to present difficulties for those Jews (most likely to be from the Orthodox tradition)
who interpret this commandment literally. When asked, in the context of Art and Design, to
record from first-hand observation (a National Curriculum requirement at Key Stages 1,2 and
3), Jewish pupils who would find it unacceptable to sketch, say, something in the natural
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world, could be asked to interpret the same object as others in the class in a nonrepresentational or abstract way.
Literature and History
Some classic works of literature portray Jews as miserly and obsessed with money-making.
The character of Shylock in The Merchant of Venice and Fagin in Oliver Twist are two
examples. It will be important for the teacher to address these negative stereotypes and to
use them effectively as a teaching opportunity to explore the prejudice and stereotypes that
have existed historically and may still exist.
For dating purposes, the terms BCE (Before the Common Era) and CE (during the Common
Era) are to be preferred to BC (Before Christ) and AD (Anno Domini, meaning in the year of
the Lord). Jews do not recognise Jesus as the Lord and to use a term that implies that he is
will present real difficulties for many Jews.
Greetings
Some Orthodox male Jews will not have any physical contact with members of the opposite
sex in case the woman may be menstruating. This extends to shaking hands. Secondary
schools may need to take this into account when grouping students for certain activities in
subjects such as PE and drama.
School uniform
During synagogue services, all men are required to keep their heads covered. Most use a
skullcap which may be called a kippah, a yarmulke or a koppel in Yiddish. Orthodox male
Jews consider it a religious duty to keep their heads covered at all times, and boys and young
men wishing to observe this practice in school should be permitted to do so. Some Orthodox
Jewish boys may wear tzitzit under their shirts every day.
It is traditional not to wear leather shoes during Yom Kippur and Tishah B'Av and leather
shoes should not be worn by mourners during the first week of mourning.
In the Torah, there is a general prohibition on shaving the side of the face (sideburns). Some
Jewish men will have beards and long side curls. During various periods in the Jewish year,
male Jews are not permitted to shave.
Prayer, worship and visiting a place of worship
The observance for prayer will not normally affect schools. The morning prayers can take
place before departing for school and the afternoon prayers after returning home. However, if
Jewish students are at school during one of their prayer times, or if they are on a residential
school trip, provision will need to be made for them to pray with a reasonable degree of
privacy in a place free from religious imagery and iconography.
When visiting a synagogue:





It is best to telephone ahead of time. For security reasons most synagogues like to
know in advance
With some exceptions among Reform and Progressive synagogues, boys, men and
married women must wear hats
Members of Jewish congregations tend to dress smartly for worship at the synagogue
on Shabbat and festival days. It is likely to be considered disrespectful for a guest to
dress casually when attending a synagogue service on one of these occasions
In Orthodox synagogues, men and women sit separately
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It would be disrespectful not to comply with the rules governing Shabbat, particularly
when visiting an Orthodox synagogue. Driving up to the synagogue and writing are two
things to avoid
Nothing used or worn in worship, such as the siddur (prayer book), should be placed
on the floor
Orthodox rabbis (and possibly other male members of the congregation) will avoid
physical contact with women. This includes shaking hands.

Death and bereavement
Mourning is a religious obligation for the close family. Once the burial has taken place the
mourner observes a phase of mourning that lasts for seven days. This is called ‘shiva’.
Family, friends and acquaintances visit the mourners and take food, cakes or biscuits.
During the shiva, immediate family members do not attend work or school for the week of
mourning if possible.
Festivals and Shabbat or Sabbath
Particular festivals or celebrations that children may be involved in are Rosh Hashana (Jewish
New Year), Yom Kippur (Day of Atonement), Pesach (Passover) and Hanukah (Festival of
Lights).
Jews are required by their religion to abstain from performing certain types of task (melachot)
during Shabbat and the main festivals, which are listed below. There are 39 forbidden
melachot and these are based on the types of task necessary for building the Sanctuary, the
portable Temple that the Israelites erected in the desert during the biblical Exodus, and for
agricultural and cooking activities necessary for producing dyes from plants. The following
activities are some of those falling into categories covered by the 39 forbidden melachot.
Schools may need to be aware of these:
- writing
- erasing
- switching electrical switches (including light switches) on or off
- carrying things in public places
- travelling by car or public transport
- baking
- dyeing
- tying and untying knots
- sewing and weaving
- marking out
- cutting to shape
- tearing
- building
- lighting and putting out a fire (unless it is life threatening)
- telephoning
- putting the finishing touches to a newly made article.

For further information on Judaism – see Appendix 1
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Sikhism – Part A
An Introduction to the Faith
Sikhism is the youngest of the major world faiths. The Sikh tradition began in the Punjab
region over 500 years ago. Sikhism was founded by Guru Nanak, the first Guru or teacher of
the faith. Guru Nanak was born in the Punjab in India in 1469 CE. His personal initiatives for
equality across gender, race and faith were revolutionary at the time.
For Sikhs, there is only one God. God is without form or gender, everyone has direct access
to God and everyone is equal before God. Since the time of Guru Nanak, Sikh women have
enjoyed equality with men. A good life is lived as part of a community, by living honestly and
caring for others. Sikhs are expected to participate in community service and share some of
their earnings with others. Empty religious rituals and superstitions have no value. Sikhs
believe in the equality of all human beings and respect all other faiths. They believe that God
is not interested in the religion people follow but is concerned with how people behave.
There are three dimensions in life which all have equal importance:




Nam japna - to worship God
Kirat karna - earning a living by one’s own efforts
Vand chakna - sharing ones time, talents and earnings with the less fortunate.

The word Sikh is derived from a Sanskrit word meaning disciple. The word guru means
teacher. Nine other gurus followed Nanak as leaders of the faith. Each successive guru
added to this teaching which is enshrined in the Guru Granth Sahib (the Sikh holy book).
The tenth guru, Guru Gobind Singh stated that after him there would be no more human
gurus. Sikhs are ordered to accept Guru Granth Sahib (the Sikh scripture) as their Guru.
The Ten Gurus:
Guru Nanak 1469-1539
Guru Angad 1504-1552
Guru Amar Das 1479-1574
Guru Ram Das 1534-1581
Guru Arjan 1563-1606
Guru Hargobind 1595-1644
Guru Har Rai 1630-1661
Guru Harkrishan 1656-1664
Guru Tegh Bahadur 1621-1675
Guru Gobind Singh 1666-1708
Sikhs regard the Gurus with great reverence as they believe them to have been divinely
inspired.
The Sikh Khalsa
The word Khalsa means community of the pure and it is made up of all Sikhs who have taken
part in the Amrit Panth ceremony. Guru Gobind Singh initiated this on Baisaiki Day in 1699
when he instituted the first Sikhs into the Khalsa Panth (Brotherhood) the community of
initiated Sikhs. The ceremony known as Amrit Sanchar involves the drinking of amrit (a
sanctified liquid of sugar crystals and water) in the presence of five Khalsa Sikhs as well as
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the Guru Granth Sahib. Belonging to the Khalsa involves wearing the five articles of faith and
taking amrit (nectar).The five articles of faith are commonly known as the Five Ks because the
Punjabi word for each begins with the sound of "k". Many Sikhs expect to be initiated at some
stage in their life.
The Five Ks
The Five Ks date from the creation of the Khalsa Panth by Guru Gobind Singh in 1699. Upon
initiation males take the name Singh (Lion) and females take the name Kaur (Princess).
 Kes / Kesh – uncut hair. A Sikh treats uncut hair as a divine gift from God. The hair is a
symbol of faith and preserving hair in its natural form confirms a Sikh’s belief in the
acceptance of God’s will and teaches humility and acceptance. The Kes must be covered
at all times.
 Kirpan – sword – the word Kirpan comes from the word ‘kirpa’ and ‘aan’. Kirpa means an
act of kindness, a favour and aan means honour and self-respect. The Kirpan therefore
symbolises hand of mercy. To call it a dagger or a knife is insulting to this article therefore
as the function of these two items are very different from the Kirpan.
 Kara – iron bangle – Kara means a link signifying the bond between a Sikh and the Guru. It
is a symbol of restraint and is a constant reminder to the Sikh of ideal behaviour and so it
must not be confused with jewellery
 Kangha - a small wooden comb - a symbol of cleanliness and orderliness
 Kachhera – cotton boxer shorts, symbolising self-control, chastity and prohibition of
adultery.
A Sikh initiated into the Khalsa Panth believes in Guru Granth Sahib and in one God and
always wear the Five Ks.
Keshdhari is the name given to Sikhs who do not cut any of their body hair and wear a turban
whether or not they have taken amrit. Those who believe in Sikhism but have not yet been
initiated or who have let their practice lapse are sometimes known as sahagdhari (literally,
slow adopters). A Sikh will rise early, bathe then say morning set prayers, whilst evening
prayers are said before sleep. These prayers may be said privately, or with the family. The
Khanda is the emblem of the Sikhs. The circle means "eternal God", the double edged sword
symbolises the fight for truth, and the sword blades stand for spiritual and worldly power.

Diversity
Like other faiths there are numerous branches in Sikhism with diverse practice. In Sikhism,
however, there exists unity in diversity because most Sikhs see themselves as being part of
one family. For example this may include Khalsa Sikhs who shave their heads and nonKhalsa Sikhs who do not. There are vegetarian and non-vegetarian Sikhs. Sikhs who call
themselves Singh and Kaur and those who do not.
Different types of Sikh Groups:
Khalsa Sikhs: Orthodox, baptized Sikhs who follow the Five Ks and assume the name Singh
for males and Kaur for females
Amritdhari Sikhs: Sikhs who are baptized in the Khalsa; amrit (nectar) is given to them
during Sikh initiation rites; synonym for Khalsa Sikhs
Sahaj-dhari Sikhs: Non-Khalsa Sikhs; the name Singh is not adopted; most reject the use of
force
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Keshdhari Sikhs: Sikhs who are not baptized in the Khalsa yet do not cut their hair, and may
follow the Five Ks and use the names Singh or Kaur
Mona Sikhs: Sikhs who cut and shave their hair but are generally connected to the Khalsa
and utilize the names Singh and Kaur
3HO Sikhs: Healthy, Happy and Holy Sikhs who follow the teachings of Yogi Bhajan,
including strict allegiance to the Five Ks for both males and females and a vegetarian diet.
The majority of members are gora or white Sikhs
Nirankari Sikhs: Sikhs who follow the teachings of Baba Dayal Das, including the necessity
of a living guru and the rejection of external signs, such as the Five Ks
Namdhari Sikhs: Sikhs who follow the teachings of Balak Singh, including allegiance to the
Khalsa and the need for a living spiritual guide
Udasis Sikhs: Ascetic Sikhs who trace their lineage back to Nanak’s son Sri Chand.

Scripture
The Guru Granth Sahib is the holy book of the Sikhs. It is treated as a living Guru (teacher)
and is given the utmost respect. It is a compilation of 5894 hymns (Shabads) composed by
six of the Gurus plus some written by Hindu and Muslim saints whose views matched the
Sikhs. Guru Gobind Singh was a poet but did not include any of his writings in the Guru
Granth Sahib so in 1734, twenty six years after his death a close companion compiled his
writings. These are known as the Dasam Granth or collections of the Tenth Guru. The Guru
Granth Sahib has 1430 pages, it is written in Gurmukhi a form of Punjabi. It was copied by
hand until 1852 when the first printed version arrived. The Guru Granth Sahib has great
authority and plays a key role in the lives of Sikhs.

Place of Worship
Sikhs meet for worship at the Gurdwara. Gurdwara is a Punjabi word meaning "gateway to
the Guru". Before entering the building you will be expected to remove your shoes and cover
your head. Visitors are expected to wash their hands, as Sikhs customarily do before prayer.
Sikhs will approach the Guru Granth Sahib, take a bow and make a small offering of money
then say a short prayer and back away from the Guru Granth Sahib. Men and women sit
separately on the floor. It is usual to sit with legs crossed. It is disrespectful to point feet
towards the Guru Granth Sahib. At the end of worship, Karah Parshad (blessed food) - a
sweet made of semolina, sugar and butter is distributed to everyone. Afterwards, people eat
in the langar, the common kitchen or canteen which offers free vegetarian meals to anyone
who wishes to visit. Head coverings should be maintained in the langar and all food asked for
should be eaten rather than left. Main services are held on a Sunday. Some Gurdwaras are
open 24 hours a day and serve meals 24 hours a day. You are not expected to pay for food
but a voluntary donation to the Gurdwara would be appreciated.

Places of Pilgrimage
The Sikh religion does not place a great importance on pilgrimage but several places have
become very special for Sikhs. Amritsar in North West India in the Punjab is home to the
Harmandir Saheb (The Golden Temple) and spiritual and cultural centre for Sikhs. The city
also houses the Akal Takht, the highest seat of earthly authority of the Khalsa.
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Rites of Passage
Birth and naming
As soon as the baby is born, a member of the family will whisper a prayer in the baby's ear.
The naming ceremony takes place several weeks later at the Gurdwara. The child's name is
chosen by opening at random the Guru Granth Sahib, the first letter of the hymn on the left
hand page will be the first letter of the child's personal (first) name. The baby is then given a
little amrit. A few drops are poured into the mouth of the child and the remainder is taken by
the mother.
Sikhs generally have three names: their personal name, such as Ajit, a religious community
name Singh (lion) or Kaur and finally a family name, such as Thandi. The name would be Ajit
Singh Thandi. Where names are required for records it is best to ask what people use as a
family name and as a personal name.
Marriage
The marriage ceremony is generally carried out at the Gurdwara in the presence of the Guru
Granth Sahib. The bride usually wears red. The reader of the book, the Granthi (priest),
performs the ceremony. The couple walks around the holy book four times in a clockwise
direction. After the ceremony a prayer of thanks is given, when they have completed this they
are then married. Divorcees and those widowed are allowed to re-marry in the Gurdwara.
Death
After death, the body may be handled by a non-Sikh. For members of the Khalsa it is
essential to make sure the five Sikh symbols are in place. The body is washed, dressed and
wrapped in a white sheet of cloth by relatives of the same gender. Men will usually be
dressed with their turban. The funeral ceremony will be very simple, no memorials are
allowed and a deliberate outward show of grief is forbidden. White dress is customarily worn
by mourners. Sikhs are usually cremated as soon as possible after death. After the ceremony
the ashes can be taken back to the Punjab to be scattered into the Sirsa Nadi River or
scattered over flowing water. It is forbidden for Sikhs to erect monuments over the remains of
the dead although suitable monuments of honour in another place are permissible.

Festivals
Sikhs follow the Indian lunar calendar to work out the dates of festivals. Each lunar month is
the time between two new moons. The lunar calendar is divided into 12 months and as the
lunar year is shorter than the solar year, an extra month is added every third year. The first
month is called 'Chaiter' in Punjabi. It falls somewhere between March and April. The Sikh
New Year begins on the first day of Vaisakhi, the second month of the Indian lunar calendar.
Except for the Vaisakhi festival which has a fixed date of 13 April (on rare occasions 14th
April), the dates of all other festivals vary from one year to another. Significant religious
events are usually observed in the Gurdwara where prayers are offered and hymns recited.
Many of the festivals are preceded by an Akhand Path which is a continuous reading of the
Guru Granth Sahib and lasts for 48 hours. It is timed to end at the start of the festival day.
On marking Sikh and other festivals, settings should check that the religious festivals are not
confused with the cultural aspects of festivals and should consider this when resources and
materials are selected.
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Gurpurbs
These are festivals that are associated with the lives of the Gurus. They are happy occasions
which are celebrated most enthusiastically by Sikhs. The most important Gurpurbs are: the
birthday of Guru Gobind Singh-Founder of the Khalsa, the martyrdom of Guru Arjan, the
martyrdom of Guru Tegh Bahadur, the birthday of Guru Nanak, Founder of Sikhism (the Sikh
communal free kitchen where all could eat together, whatever their status in society, was his
idea.)
Other festivals celebrated include:
Baisakhi (Birth of Sikh Nation - Khalsa)
This is celebrated in April and commemorates the birth of the Khalsa, also known as Vaisakhi.
Processions and feasting follow the reading of the Guru Granth Sahib. It is also the festival
where new Sikhs are initiated into the Khalsa. It marks the first day of the Sikh year and is a
harvest festival in the Punjab
Diwali
This is the festival of Light. For Sikhs it commemorates the freedom from Mughal captivity of
the sixth Guru. For Sikhs, this is a time to light up Gurdwaras as a reminder of the spiritual
victory of Guru Hargobind who saved 52 Hindu kings from imprisonment. Highlights of the
festival are lights, fireworks and firecrackers. Gurdwaras and homes are lit with coloured
lights and small lamps called ‘divas’ and gifts are exchanged between family and friends.
Hola Mohalla
The word Hola Mahala means ‘mock fight’ and is a three day organised celebration which
involves a procession or mock battle accompanied by war drums and followed by music and
poetry competitions.

Diet and food
Dietary restrictions are a matter of conscience for a Sikh. However, no Sikh is allowed to eat
halal meat and consumption of beef is forbidden since the cow is a sacred animal. The
majority of Sikhs are vegetarian. Members of the Khalsa are not allowed to partake in the use
of alcohol, tobacco drugs or any other intoxicants. They should not eat meat, fish or eggs but
they are permitted to eat dairy products as long as cheese does not contain animal rennet.

Dress
Sikh men and women dress modestly. Sikh men in Britain usually wear western dress but are
advised to keep the turban and kachera. Sikh women always cover their whole body. The
traditional dress is the shalwar (a trouser-like garment for the legs and a kameez (a tunic).
They would also wear a chunni or dupatta (a headscarf). Some adopt Western dress. It is
important to remember that removal of the Five Ks (see section 1.2) or the turban is a cause
of immense embarrassment for a Sikh and should be avoided at all costs.
When visiting a Gurdwara all should cover their heads. Shoes will be removed and placed in
a rack. It would be advisable to cover the legs. At religious events the congregation
traditionally wears orange, dark blue or yellow clothing. White is worn for mourning.
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Medical treatment
There are no religious objections to post-mortem, organ transplant or blood transfusion. For
illness, in general, home remedies may be preferred in the first instance. For illness involving
a hospital stay, women would prefer to be examined by a female member of staff. During
medical treatment respect should be observed for a Sikh's desire to have all five symbols of
the faith within reach if unable to be worn. The Kachhera (shorts) should on no account be
changed or removed other than by the individual concerned.

Language
The Punjabi language is held in great esteem by Sikhs, and in addition to using English, Sikhs
in the UK will endeavour to maintain their cultural roots by teaching Punjabi to their children.
Almost all Gurdwaras (temples) run Punjabi classes. Punjabi is written in Gurmukhi script,
which is the script of the Guru Granth Sahib and other sacred Sikh scriptures. Punjabi
speakers can communicate to some extent with Urdu and Hindi speakers as the three
languages have some vocabulary and grammar in common.
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Sikhism – Part B
Considerations for educational settings
Names
Sikhs are known by the common names Singh and Kaur. Singh is used for males and Kaur
for females. These names should be recorded as presented by parents, either as a surname
or as a middle name, and should not be ignored during registration. If initials S or K are
offered these should be incorporated. This will also be helpful to staff as it helps determine
gender as Sikh first names are often common to both male and female.
Physical Education
Sikhs generally consider it improper to be naked in front of others. This presents a problem
where a school has communal showers. In the absence of individual shower cubicles, schools
should respect the wishes of Sikh pupils not wanting to take showers at school.
Even very young Sikh children are likely to feel embarrassed changing with other pupils.
Schools should always arrange for girls and boys to change separately and should endeavour
to make arrangements for Sikh pupils to change in private.
For reasons of modesty Sikh pupils and their parents are likely to prefer to wear loose fitting
tracksuits or similar. The wearing of shorts or skirts for PE should not be compulsory.
Music, Dance and Drama
All children should be given the opportunity to explore the musical and artistic aspects of
Punjabi culture in order to raise cultural awareness and appreciation. Some Sikhs object to
the portrayal of Sikh Gurus by actors, considering the ten Gurus to be too holy to be
represented by 'ordinary' humans. This may have implications if a school wants to act out
scenes from the life of one of the Gurus.
Greetings and home visits
Many homes have pictures of the Gurus. There may also be pictures of the Golden Temple in
Amritsar in the Punjab which is the most important place of Sikh worship. Some homes may
have a copy of the scriptures, the Guru Granth Sahib; this is generally kept in a separate
room. If you enter this room you should cover your head and remove shoes. If you are offered
refreshments, it is polite to accept and to try a little food.
School meals
Many Sikh children are vegetarian and as such also abstain from food containing eggs, fish,
cheese made with animal rennet, and products containing gelatine. The school meals service
provided should cater for the needs of different types of vegetarian diets. In order to provide a
culturally sensitive schools meals service it is essential that products are adequately labelled
and that the needs of vegetarian children who do not eat these products, are met.
School uniform
All Sikhs (male and female) who have undergone the initiation ceremony known as the Amrit
Sanchar (ceremony) are required to wear the five Ks at all times and schools should allow the
observance of the five Ks. The five Ks are the Kesh (uncut hair), Kangha (wooden comb used
to keep the hair in place), Kara (steel bangle), Kirpan (small sword) and Kachera (white cotton
shorts worn as underwear).
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There may be safety issues arising from the wearing of the Kara. Rather than requiring Sikh
pupils to remove the Kara for PE, it could be moved up the arm and held in place by a sweat
band or bandage.
The Kangha (wooden comb) is kept in the hair and covered by the turban / patka / dupatta or
chunni.
The Kachera would be covered by long shorts, jogging or tracksuit bottoms during sports and
swimming. During bathing the Kachera is worn and changed by a specific method.
When in educational (and other) settings some Sikhs may choose to wear the Kirpan in the
miniature form, for example on a necklace around the neck. A small number of older students
who have gone through the Amrit Paul ceremony may wear the genuine small sword. The
Kirpan is kept in a sheath, with a retaining strap to prevent it accidentally slipping out, and the
sheath is slotted into a cloth strap, worn diagonally across the body like a sash. The whole
thing is worn under one's outer clothing so others are not aware of it or able to access it. The
sheathing and securing of the Kirpan will ensure highest possible safety at all times. The
carrying of a Kirpan for religious purposes is a statutory defence under Section 4 of the
Offensive Weapons Act 1996.
Many Sikhs, including all those who have undergone the Amrit Sanchar, never cut their hair.
This includes the shaving of facial hair. Schools must allow Sikh pupils to comply with this
religious obligation. The Kesh (uncut hair) must be covered at all times.
Settings should allow children (both boys and girls) to wear the dastar (turban), a ‘patka’
(smaller piece of material similar to a head scarf worn by younger children and during sports),
rumal (material covering a top knot) or ‘dupatta’ / ‘chunni’ (head covering / headscarf).
However, the school could reasonably request that a head covering or turban matches the
colour of the school uniform. All these head coverings should be treated with respect. It is
imperative that the turban should not be touched or handled in any way by anyone other than
the wearer as is this of gross offence. Where this has happened this should be considered as
a religiously motivated incident or religiously motivated bullying.
Many Sikhs do not consider it acceptable for females to have uncovered arms or legs. The
school dress code will need to allow Sikh girls to wear long sleeves and long skirts or
trousers. Many schools incorporate shalwar or salwar (long trousers) and kameez (long tunic)
into their dress code, often with the proviso that these must be in the school colours. For PE
activities, Sikh girls should be permitted to wear tops with long sleeves and tracksuit bottoms.
For swimming, it is now possible to buy full length body swimsuits in cotton or Iycra which
cover the arms and legs. Long-sleeved tee-shirts could also be worn for swimming with
footless tights or leggings.
Many Sikh girls wear mehndi (henna) patterns on their hands and feet for important occasions
such as weddings and festivals. These cannot be washed off and will remain in place for
many days.
Prayer, worship and visiting place of worship
Sikhs are expected to perform morning prayers (Japji) and evening prayers (Rehras) on a
daily basis. These take place before the start and after the end of the school day. However,
this religious duty should be borne in mind when Sikh pupils go on residential field trips.
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When visiting a Gurdwara:
 Tobacco or cigarettes must not be taken inside the Gurdwara
 Men and women must wear head coverings. The Gurdwara will generally be able to
provide these
 Shoes must be removed on entering the Gurdwara
 The Guru Granth Sahib (Sikh holy book) should be treated with respect. People should
not turn their back on it and they should always sit with their feet away from it, taking
care not to allow the soles of the feet to face towards it
 At the end of the service, each person is given a small amount of Karah Prashad
(pudding made out of a mixture of flour or semolina, butter, sugar and water) to eat.
Afterwards, it is usual to share a meal in the Langar (communal dining room). Langar is
open to people of all faiths. Sitting together and sharing a meal signifies equality, unity
and harmony. Therefore most people do not decline Sikh hospitality. At the main
Gurdwaras, Langar is open to every person 24 hours a day.

For further information on Sikhism – see Appendix 1
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Appendix 1 – Websites, Bibliography and
Further Reading
Buddhism







BBC: Religion & Ethics Buddhism: http://www.bbc.co.uk/religion/religions/buddhism/
Buddhanet: http://www.buddhanet.net/
Buddhism about.com: http://buddhism.about.com/
Internet Sacred Text Archive: http://www.sacred-texts.com/bud/index.htm
RE Online Subject Knowledge Buddhism: http://subknow.reonline.org.uk/node/6
The Buddhist Society: http://www.thebuddhistsociety.org/














Allwright P - Basics of Buddhism, Taplow Press, 1998
Brown A, J Rankin and A wood – Religions, Longman, 1988
Brown A (Editor) – Festivals in World Religions, Longman, 1986
Cole O, (Editor) - World Faiths in Education, Unwin, 1978
Cole O, Morgan P – Six Religions in the Twentieth Century, Hulton 1984
Connolly H and P – Buddhism, Stanley Thornes, 1992
Cush D - Buddhism in Britain Today, Hodder and Stoughton, 1990
Fernando A and Swidler L – Buddhism Made Plain, Orbis Books, 1981
Humphreys C - Buddhism, Penguin, 1987
Khan, Noor Inyat - Twenty Jataka Tales, East West Publications, 1975
Landaw J and Brooke J - Prince Siddhartha, Wisdom, 1984
Meredith S, Hickman C – The Usborne Internet linked Encyclopedia of World Religions,
Ted Smart, 2002
Morgan, P - Buddhism in the Twentieth Century, Hulton, 1984
Palmer M (Editor) – The Times World Religions, A History of Faith, Ted Smart, 2002
Rahula, W - What the Buddha Taught, Gordon Fraser, 1959
Saddhatissa H – The Buddha’s Way, George Allen and Unwin, 1970
Sneling J – The Buddhist handbook, Century Paperbacks. 1987
Teece G - The Primary Teachers Guide to Religious Education, Scholastic, 2012
Thompson M.R - Buddhist Teaching and Practice, Edward Arnold, 1985
Weatherley L - Buddhism, Themes in Religion, Longmans, 1992










Christianity
 Anglicans Online: www.anglicansonline.org
 BBC: Religion & Ethics Christianity:
http://www.bbc.co.uk/religion/religions/christianity/
 Catholic – Come and See: http://www.comeandseere.co.uk/
 Catholic Sources on the Net: http://www.zpub.com/un/pope/unpope-r.html
 Christianity about.com: http://christianity.about.com/
 Christian Aid: http://www.christianaid.org.uk/
 Christianity.net: http://christianity.net.au/
 Churchads: http://www.churchads.net
 Educhurch: http://www.educhurch.org.uk/pupils/index.html
 Internet Sacred Text Archive: http://www.sacred-texts.com/isl/index.htm
 Jehovah’s Witnesses www.JW.org
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 Lego Bible: http://www.thebricktestament.com
 Methodist Church of Great Britain: http://www.methodist.org.uk/
 Not just bibles: a guide to Christian resources on the internet:
www.iclnet.org/pub/resources/christian-resources.html
 New Testament Gateway http://www.ntgateway.com/
 Online Bible: http://www.thebiblegateway.com
 Online Catholic Encyclopaedia: http://www.newadvent.org/cathen/
 RE Online Subject Knowledge Christianity: http://subknow.reonline.org.uk/node/4
 Request: http://www.request.org.uk/
 RE Jesus: http://www.rejesus.co.uk/
 The Baptist Union of Great Britain: http://www.baptist.org.uk/
 Orthodox Church: http://www.ocf.org:80/OrthodoxPage/
 Old Testament Gateway http://otgateway.com/
 The Salvation Army available from: http://www.salvationarmy.org.uk/
 The Society of Friends available from: http://www.quaker.org.uk/religious-societyfriends-quakers
 United Reformed Church: http://www.urc.org.uk/
 Vatican: http://vatican.com/















Brown A, J Rankin and A wood – Religions, Longman, 1988
Brown A (Editor) – Festivals in World Religions, Longman, 1986
Chadwick O – A History of Christianity, Weidenfeld and Nicolson, 1988
Cole O, (Editor) - World Faiths in Education, Unwin, 1978
Cole O, Morgan P – Six Religions in the Twentieth Century, Hulton, 1984
Teece G - The Primary Teachers Guide to Religious Education, Scholastic 2012
Dowley T (Editor) – The History of Christianity, Lion, 1990
Keeley R (Editor) - Handbook of Christian Belief, Lion,1983
Hinnells J (Editor) – A handbook of Living Religions, Viking 1984
Meredith S and Hickman C – The Usborne Internet linked Encyclopedia of World Religions,
Ted Smart, 2002
Palmer M (Editor) – The Times World Religions, A History of Faith, Ted Smart, 2002
Pullan L - Religion since the Reformation, Clarendon Press, 1924
Teece G - The Primary Teachers Guide to Religious Education, Scholastic, 2012
Weatherley L and Reader T – Teaching Christianity at Key Stage 2, The National Society,
Church House Publishing, 2001

Hinduism












BBC: Religion & Ethics: Hinduism: http://www.bbc.co.uk/religion/religions/hinduism/
Heart of Hinduism: http://hinduism.iskcon.com/
Hinduism http://www.hinduism.co.za/
Hinduism about.com: http://hinduism.about.com/
Hinduism Today: http://www.hinduismtoday.com/
Hindukids: http://www.hindukids.org/
Hindunet:: http://www.hindunet.org/
Hindu Website http://www.hinduwebsite.com/
Internet Sacred Text Archive: http://www.sacred-texts.com/isl/index.htm
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Appendix 2 – Cross-cultural communication – some
general points
Cross-cultural communication (inter-cultural communication) is a term which relates to
establishing and understanding how people from differing cultural backgrounds communicate
with each other. Understanding and respecting cultural differences promotes clearer
communication, breaks down barriers, builds trust and strengthens our relationship with our
diverse communities. Here are some top tips or things to think about to support positive
communication between groups:
Language:
Seek advice, where possible from faith or community leaders or colleagues on how to
communicate effectively with faith or community groups from different backgrounds. (This is
particularly the case when sensitive issues arise or when there are local, national or
international incidents that have a significant impact on a specific faith community for
example).
Be aware when using jargon or slang since some people may not understand them and
always explain acronyms.
Check what individuals mean when they use the term 'cousin', 'uncle', 'aunt' etc. The
meanings may differ in different communities.
Be aware of colloquialisms or terms of endearment, e.g. luv, dear, etc. What is innocent to
some may be offensive or perceived to be too personal by some individuals.
Take care to be patient and reassuring in communicating with those who have English as an
additional language and use interpreters when possible.
Don’t ask for a 'Christian' name. Ask for the 'first' and 'last name' instead. There are a
multitude of differences between how different cultures address themselves. The only sure
way of getting it right is to ask people how they would like to be addressed.
Don’t assume that a response to a question in English means that the individual fully
understands what you are saying.
Don't assume references to day or time have the same interpretation as yours, e.g. 'afternoon'
may mean a different period of time other than the one you are used to.
Be mindful of making sweeping generalisations about groups or individuals. It is important to
address individuals without framing them into narratives, stereotypes or comments that can
be deemed to be detrimental to their dignity.
Be aware and don’t assume that an individual’s language is the same as that of their country
of origin.
Don’t assume that a good level of understanding and speaking skills in any language means
that an individual can read or write as well in that language and vice versa.
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Body Language:
Be mindful as to how you use gestures or body language; for example, in some cultures,
crossing your legs or showing them the soles of your feet by sitting in a certain way may be
interpreted as being offensive.
Don't assume lack of eye contact during conversation is a sign of dishonesty or disrespect; in
some communities it means the opposite.
Physical Contact:
Be mindful that some acts of physical contact, even when meant to comfort a distressed
person, (such as putting an arm around them), may cause embarrassment, discomfort or
offence to some people. This may have a greater impact on females from conservative
religious backgrounds.
Be mindful that handshaking between people from different genders is not always considered
appropriate and do not be offended if an outreached hand is not returned. It may be more
appropriate to wait until a hand is offered.
Be considerate of the fact that within some communities, women may not feel comfortable
being alone in a room with a man who is not a relative. (It may be worth asking any woman in
this position whether she would like a female in the room).
Emotional and Cultural Intelligence:
Be aware that when entering a mosque or religious establishment, you may need to remove
your shoes. If in doubt ask; you will be told if it is necessary or not.
Do not assume that just because an individual is raising their voice they are losing control or
becoming aggressive. In some cultures, this is part and parcel of how people talk to one
another and is not seen as being aggressive.
Be aware of how your own cultural background may affect your perception and behaviour
towards others. It is important to reflect on this where possible.
Be mindful that in places of worship or where people have chosen to pray, it may not be
appropriate to enter unless invited to do so. For example, entering a room and walking in front
of a Muslim who is praying on a prayer mat may invalidate their prayer.
Don't assume that all individuals from a particular country have identical cultural backgrounds
or beliefs or language.
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